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RECOMMENDED ACTION OF THE EXECUTIVE DIRECTOR 
 

 Affirm the commitment to expand and to coordinate efforts to redesign all teacher 

education programs to incorporate a year-long residency. 

SOUTH DAKOTA BOARD OF REGENTS 

 Full Board 

 

AGENDA ITEM: 18 

 

DATE: June 19-20, 2013 

 

****************************************************************************** 

SUBJECT: Redesign of Teacher Education and Education Leadership Programs 

During the past year the Board has been informed on a number of occasions about 

activities underway to redesign the system’s teacher and principal preparation programs to align 

these with existing best practices. 

The system’s Education Discipline Council has assumed responsibility for redesigning 

teacher education programs to incorporate a year-long residency. This reform is supported by 

research and is being promoted by any number of professional organizations. Plans call for 

redesigned elementary programs to come online next year and for secondary and K-12 programs 

to follow a year later. Members of the Education Discipline Council have prepared the attached 

white paper describing this project and this is being presented for affirmation.     

A bit of historical perspective is important.  Black Hills State University has required 

year-long residencies for a number of years.  More recently, with support from the Bush 

Foundation, USD has worked to incorporate this requirement into its programs.  In fact, USD 

and DSU have partnered with the Sioux Falls school district to provide year-long residencies a 

set of students pursuing licensure in elementary education.   

There is one unique concept that is evolving as these discussions have unfolded in the 

Discipline Council.  The campuses recognize that the majority of the schools they work with are 

close to their campuses.  Given the geography of South Dakota, there are large regions of the 

state that rarely have student teacher placements and the related professional development 

benefits these interactions with campuses provide.  To address this, the Council is discussing 

plans to create regional “hubs” where multiple campuses could place students in year-long 

residencies.  However, if this is going to work, it is recognized that the campuses must 

coordinate programs to make sure that all students placed have developed similar skills and 
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abilities and that the learning outcomes for the residency year are similar if not identical.  This 

will need to be accomplished to make sure cooperating teachers and other staff in the hubs can 

work easily with students from all programs. 

In addition to working on this concept, on campus discussions continue to make sure 

content area expectations are being addressed as programs are redesigned.  Both the Education 

Discipline Council and the Academic Affairs Committee have agreed that if this is to succeed, 

faculty in teacher education and in arts and sciences will need to engage in a joint discussion of 

the issues that must be addressed as secondary programs incorporate a full year residency. While 

each campus is engaged in this work, there are different issues arising on the separate campuses.  

As expected, interdisciplinary, cross campus communications are now leading to a second round 

of discussions on many of the campuses that are starting with requests to “change” the original 

local agreements. 

To address this, a meeting is being planned for later this summer that would engage one 

or two faculty from math, science, social science, and English from each of the campuses.  This 

meeting would focus on aligning disciplinary and professional requirements in a 120-credit hour 

program that has a year-long residency component.  The meeting would include some 

discussions with the entire group as well as some work in disciplinary groups.  Leadership and 

faculty from the system’s teacher education programs will be in attendance.   

This meeting is scheduled for August 1 – 2 with a noon start on the 1st and a noon ending 

on the 2nd.  The Board office will commit to providing a small stipend ($200) for faculty 

participating and to covering meals at the meeting site.  The education deans agreed to cover 

transportation and one night lodging.  The campuses are in support of this effort. 

Deans of the system’s colleges/schools of education will be making a few comments 

about this work.   
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Teacher Education Redesign 

June 2013 

A CLINICAL RESIDENCY MODEL FOR TEACHER EDUCATION IN THE STATE OF SOUTH DAKOTA 
 

 

Five public universities in the State of South Dakota have used the power of collaboration to 

create a vision of effective teacher education that will better benefit our teacher candidates 

and P-12 students. 
 

 

Institutional Change 

Undergraduate teacher education in the State of South Dakota bridges theory and practice by delivering a 

unified, clinical, co-teaching model of teacher preparation. 

With support and encouragement from the South Dakota Board of Regents, higher education 

professionals in South Dakota have been working to redesign the current models of preschool, 

elementary and secondary teacher preparation in all five South Dakota public institutions. Moving 

beyond the traditional one semester of student teaching, soon most teacher candidates will be 

engaging in a full year classroom experience to culminate their teacher preparation programs. 

While some universities like BHSU, DSU and USD have already been working on delivering 

yearlong residencies, now all public South Dakota institutions (BHSU, DSU, NSU, SDSU and USD) 

will be implementing the residency program within the next three years. Most programs will 

consist of a minimum of 120 credits, completed in four years, which includes a full year of clinical 

residency in a PK-12 classroom. 
 

 

This effort reflects an ‘all-campus’ engagement and support model with faculty and campus 

leaders in Colleges of Arts and Sciences as disciplinary knowledge, particularly in the secondary 

education programs, is primarily delivered in three years to help make the Year-long Residency 

Model a reality. Most undergraduate programs at the preschool, elementary and secondary level 

will participate in this new model of delivery beginning with elementary in the fall of 2014 and 

secondary in the fall of 2015. 
 

 

Residency and Co-Teaching 

Co-teaching changes the relationship between the teacher candidate and the classroom teacher 

to a shared teaching experience. No longer will the classroom teacher relinquish control of the 

classroom solely to the teacher candidate for a few weeks toward the end of the student teaching 

semester. In co-teaching, the teacher and the teacher candidate will work collaboratively to plan 

and deliver content to students, as a teaching team, from the beginning of the clinical experience. 

The benefits of co-teaching will be seen in increased P-12 student classroom performance in 

comparison to the traditional model of student teaching by allowing for smaller work groups, 

more individualized instruction, faster feedback and fewer classroom disruptions. A full year 

residency in teacher education allows for extended and focused field experiences in the final year 
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of teacher preparation. The one year residency will result in candidates developing a greater 

understanding of school culture, increased confidence in their abilities to effectively plan and 

implement lessons and manage classrooms, and more opportunity to bridge theory and practice 

by being engaged in clinical experiences during the final year of content learning. 
 

 

School and Community Relationships 

The scholarship of teaching and learning will be utilized in undergraduate teacher education throughout the 

State of South Dakota to ensure positive impact on student achievement, promote strong P-16 partner 

relationships and elevate the status of the teaching profession. 

Hub sites (or regional groupings of schools) will be created to assist districts in the geographic 

challenges of the residency program. Each hub will be invited to affiliate with a university or a 

partnership of universities. Schools in the identified hubs will be allowed to choose their level of 

participation in the co-teaching and residency programs. Professional development resources will 

always be offered the resources connected with the residency year model such as professional 

development opportunities for school district staff. 
 

 

PK-12 students, teachers and administrators will benefit from the university teacher candidates in 

their classrooms. The experience will begin with the start of the district school year (school bell) 

and end on the university term (university bell). This process will allow teacher candidates to 

understand the time and effort necessary in establishing a classroom environment and routine as 

well as the ability to follow the progression through the school year. 
 
 

Strong collaborative relationships between communities, schools and universities are needed to 

make this a reality. The residency model is not just a win for the teacher candidates; this close 

relationship with the university will allow teachers and districts access to the most current 

professional development and educational resources to better meet the needs of the students in 

their schools. 
 

System wide Parameters 

A number of conversations have occurred with the Education Discipline Council (EDC) about 

potential common elements among the five Regental programs. The EDC determined that each 

university should be allowed to retain its unique program qualities while acknowledging a few 

“givens” or common guidelines for program development. Each undergraduate teacher education 

program has agreed to the following: 

 

1) There must remain a 120 credit, four year option for undergraduate teacher 

education programs; 
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2) Music and Art program participation in the year-long residency is optional at this 

point in time. This is due to the extended programming and complicated nature of the 

programs, some of which are nationally accredited and prepare candidates across the large 

span of K-12 requiring multiple placements; 
 

3) No content courses will be offered in the eighth semester; 
 

4) Student athletes will be placed in the hub schools closest to the home campus and 

will most likely have to student teach past the end of the college year to finish their required 

teaching hours. This is due to the unique schedules that are necessary for student athletes to 

complete their academic programs; 
 

5) The academic year for the teacher candidates will begin with the PK-12 school 

calendar and end on the university calendar; 
 

6) The full year residency may look different from one school district to the next. 

Options could include a full year in the same room, ½ year in Room A and ½ year in Room B or 

some other division of experiences that could benefit the district and teacher candidate; 
 

7) Hub schools will vary in size and quantity based on geographic location of the home 

institution and will most likely consist of districts and schools historically used for placement in 

the existing programs. 
 

Individual University Implementation Timelines 

Each university is at a different point in implementation of the residency/redesign process. The 

table below serves as a quick reference of progress as of May, 2013. 
 

School Implementation 
BHSU The Elementary Education program fully implemented the residency model 

in fall 2010. All secondary programs have submitted plans for transitioning to 
a full-year residency model no later than fall 2015 for incoming freshmen. 
Some secondary programs will implement the model sooner. The 
mathematics program will begin in fall 2013 delivering coursework for 
incoming freshman that will enable them to have students in a full-year 
residency by fall 2016. 

DSU Implementation for Elementary and Special Education students will begin in 
fall 2014. Secondary and K-12 majors will begin in fall 2015. 

NSU The beginning stages of designing the residency program have begun with 
the pilot group beginning residency coursework in the fall of 2015. 

SDSU The Birth to age 8 Early Childhood Education program began a residency 
program in fall 2012. The Birth to age 5 program will begin their 
residency program in the fall of 2014. Elementary cooperative 
programs with DSU and NSU will fall under the respective university 
guidelines and timetables. 
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 Secondary education will pilot coursework in the fall of 2015 for incoming 
freshman with the first group of residency students to be out in the school in 
the 2018-2019 academic year. 

USD USD piloted the year-long residency for the K-8 elementary program in 2011- 
2012 with DSU in Sioux Falls and in Vermillion in 2012-2013. Double majors 
with special education have been completing full year student teaching 
experiences for many years and will continue this process. With the 2013- 
2014 student teaching cycle, USD is moving into full implementation of 
elementary, K-12, and secondary programs except for music and art based 
on catalog of entry for 4 year baccalaureate teacher candidates. 

 

 

Future Discussions 

Secondary education programs are unique as they require a complex working relationship 

between education and content area faculty. While work on residency models has begun with 

teacher education faculty, there is a need to have additional input and investment from the 

content area faculty. In a desire to have these faculty members more involved in thisprocess, a 

meeting of selected content faculty from all five institutions will meet in Chamberlainin early 

August 2013 to discuss how best to make the four year/120 credit model a reality. 

 
One additional item for future planning is to look at the most rural districts in the state, those 

that rarely see student teachers or university partnerships, and think about how the Regental 

universities can provide them with the most current and innovative teaching practices. There 

have been preliminary discussions among the EDC members of a more interconnected 

residency model, with coursework and supervision delivered by all five institutions, along the 

Missouri River corridor. This has the potential tobring residency to schools that rarely see a 

student teacher and connect rural schools moreclosely with our state university system for 

professional development opportunities. 
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