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Praxis II: Principles of Learning & Teaching K-6 & 7-12 
EDU 306 Educational Psychology and Evaluation 

EDU 316 K-8 Science Methods 
EDU 315 K-8 Social Studies Methods 

EDU 319 Early Literacy 
EDU 351 Human Relations 

 
 
Concepts addressed: 
Approaches for accommodating various learning styles, intelligences, or exceptionalities 
 
  
Standardized Test Administration-  

Directions read word-for-word, no deviations. Must provide uniform testing conditions. Tight 
test security procedures. There may be students for who the test is inappropriate. Commercial 
and state publishers produce guidelines for decision-making. Exceptional students, ESOL, or 
students with disabilities should take test unless it would inaccurately estimate students' 
functioning level. Students with certain disabilities may need a special addition of the test. 
These may be available through test publisher or through the American Printing House for 
the Blind or Galludet College.  

 
Alternative Assessments:  

In order for teachers to know what to teach students they need to understand what the 
students already know (Zone of Actual Development) and where the child needs to go next 
(Zone of Proximal Development). This can best be accomplished through ongoing 
assessment that shows change over time. Following are some critical areas to assess:  

1. Alphabetic principle  
Letter name  
Letter sound correspondence  
A word that letter is in  

2. High Frequency Vocabulary  
3. Concepts About Print  
4. Reading-Running Records/DRA can be used to assess reading level, strategies 
used at the point of     
    difficulty, and comprehension through retelling  
5. Writing - collecting writing samples to show change over time  
 

Types of Assessment  
Observation  
Anecdotal notes  
Portfolios  
Observation Survey (Marie Clay)  
Running Records  
Developmental Reading Assessment  
Attitude Surveys  

 
Differentiated Instruction  
http://members.shaw.ca/priscillatheroux/differentiating.html  
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Differentiating instruction means creating multiple paths so that students of different abilities, 
interest or learning needs experience equally appropriate ways to absorb, use, develop and present 
concepts as a part of the daily learning process. It allows students to take greater responsibility and 
ownership for their own learning, and provides opportunities for peer teaching and cooperative 
learning.  
 
Differentiating is not new, the concept has been around for at least 2 decades for gifted and talented 
students. However, it is now recognized to be an important tool for engaging students and addressing 
the individual needs of all students. Differentiating instruction is also an essential tool for integrating 
technology into classroom activities.  
 
In preparation for differentiating, the teacher diagnoses the differences in readiness, interests and 
learning styles of all students in the class, using a variety of performance indicators.  
 
For the teacher who is beginning to differentiate learning in the classroom, differentiation may begin 
by varying the content, processes or product for each group in the class. As the teacher becomes 
more proficient using these techniques, differentiation can occur at all three stages of the process for 
some students. This is especially appropriate for the more able students. The essential curricula 
concepts may be the same for all students but the complexity of the content, learning activities and/or 
products will vary so that all students are challenged and no students are frustrated.  
 
Students with specific needs/weaknesses should be presented with learning activities that offer 
opportunities for developing needed skills as well as opportunities to display individual strengths. 
More advanced students may work on activities with inherently higher level thinking requirements 
and greater complexity.  
 
It is important that once children have been assessed and it is determined what the child can do and 
where the child needs to go next that he/she receive instruction that is in his/her Zone of Proximal 
Development (Vygotsky). One way to achieve this is through Reading and Writing Workshop.  

 
Read Aloud- the teacher models to the students what good reading is. It is a time for her to 
model her own thinking through think-alouds. The teacher demonstrates for children what 
fluent and expressive reading sounds like. He/She reads to the students in text that students 
can comprehend but is above their own reading level. The teacher talks about and discusses 
important vocabulary.  
 
Shared Reading- in order to simulate the type of reading that happens with a parent and child 
at home, the teacher gathers students up close and reads aloud from a Big Book that has 
rhythmical and rhyming characteristics. The text should be large enough so that all children 
can see. The story is then read again, encouraging children to join in the reading. This is also 
an opportunity for the teacher to model a reading strategy, phonic strategy, or vocabulary 
strategy through a very brief mini-lesson. This is a time where all readers can feel accepted 
and practice reading with fluency and expression with the teacher.  
 
Guided Reading- this is an opportunity for students to be guided in their reading in text that is 
at their own instructional level. It is also a time for students to practice good reading 
strategies with the support of their teacher.  
 
Independent Reading- students read by themselves in text that is just right for their individual 
needs. At this time the child is working in his zone of actual development.  
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Conferring- the teacher talks to students one-on-one about what is going well in his reading 
and writing and what he needs to work on next.  
 
Share Time- the children share with other students what worked well for them within their 
reading and writing. It is a good culmination to Reading /Writing workshop and helps create 
ownership of one's own learning.  
 
Shared Writing/Morning Message/Language Experience/Interactive Writing- the teacher 
works with the students interactively to write text. It is a time where the teacher can model 
good writing while involving the students.  

 
Independent Writing- children write independently at their own writing level.  
 
Word work- during this time students learn how words work. Some activities that promote 
this are making words, working with word walls, working with magnetic letters, spelling, etc.  

 
Readiness/Ability  
Teachers can use a variety of assessments to determine a student's ability or readiness. Also, to learn 
new concepts students may be generally working below or above grade level or they may simply be 
missing necessary prerequisite skills.  
 
However, readiness is constantly changing and as readiness changes it is important that students be 
permitted to move between different groups (see flexible grouping). Activities for each group are 
often differentiated by  
complexity. Students whose understanding is below grade level will work at tasks inherently less 
complex than those attempted by more advanced students. Those students whose reading level is 
below grade level will benefit by reading with a buddy or listening to stories/instructions using a tape 
recorder so that they receive information verbally.  
 
Varying the level of questioning (and consequent thinking skills) and compacting the curriculum and 
are useful strategies for accommodating differences in ability or readiness.  
 
Adjusting Questions  
During large group discussion activities, teachers direct the higher level questions to the students 
who can handle them and adjust questions accordingly for student with greater needs. All students 
are answering important questions that require them to think but the questions are targeted towards 
the student's ability or readiness level.  
 
An easy tool for accomplishing this is to put posters on the classroom walls with key words that 
identify the varying levels of thinking. For example I used to put 6 posters on my walls (based on 
Bloom's taxonomy) one for Knowledge, Comprehension, Application, Analysis, Synthesis and 
Evaluation. These were useful cues for me when conducting class discussions and useful for my 
students when they were required to develop their own research questions. Different students may be 
referred to different posters at certain times depending on ability, readiness or assignment 
requirements.  
 
With written quizzes the teacher may assign specific questions for each group of students. They all 
answer the same number of questions but the complexity required varies from group to group. 
However, the option to go beyond minimal requirements can be available for any or all students who 
demonstrate that they require an additional challenge for their level.  
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Compacting Curriculum  
Compacting the curriculum means assessing a student’s knowledge, skills and attitudes and 
providing alternative activities for the student who has already mastered curriculum content. This can 
be achieved by pre-testing basic concepts or using performance assessment methods. Students who 
demonstrate that they do not require instruction move on to tiered problem solving activities while 
others receive instruction.  
 
Tiered Assignments  
Tiered activities are a series of related tasks of varying complexity. All of these activities relate to 
essential understanding and key skills that students need to acquire. Teachers assign the activities as 
alternative ways of reaching the same goals taking into account individual student needs.  
 
Acceleration/Deceleration  
Accelerating or decelerating the pace that students move through curriculum is another method of 
differentiating instruction. Students demonstrating a high level of competence can work through the 
curriculum at a faster pace. Students experiencing difficulties may need adjusted activities that allow 
for a slower pace in order to experience success.  
 
Flexible Grouping  
As student performance will vary it is important to permit movement between groups. Student's 
readiness varies depending on personal talents and interests, so we must remain open to the concept 
that a student may be below grade level in one subject at the same time as being above grade level in 
another subject.  
 
Flexible grouping allows students to be appropriately challenged and avoids labeling a student's 
readiness as static. Students should not be kept in a static group for any particular subjects as their 
learning will probably accelerate from time to time.  
 
Even highly talented students can benefit from flexible grouping. Often they benefit from work with 
intellectual peers, while occasionally in another group they can experience being a leader. In either 
case peer teaching is a valuable strategy for group-work.  
 
Peer Teaching  
Occasionally, a student may have personal needs that require one-on-one instruction that go beyond 
the needs of his or her peers. After receiving this extra instruction the student could be designated as 
the "resident expert" for that concept or skill and can get valuable practice by being given the 
opportunity to re-teach the concept to peers. In these circumstances both students benefit.  
 
Learning Profiles/Styles  
Another filter for assigning students to tasks is by learning style, such as adjusting preferred 
environment (quiet, lower lighting, formal/casual seating etc.) or learning modality: auditory (learns 
best by hearing information) visual (learns best through seeing information in charts or pictures) or 
kinesthetic preferences (learns best by using concrete examples, or may need to move around while 
learning) or through personal interests. Since student motivation is also a unique element in learning, 
understanding individual learning styles and interests will permit teachers to apply appropriate 
strategies for developing intrinsic motivational techniques.  
 
Student Interest  
Interest surveys are often used for determining student interest. Brainstorming for subtopics within a 
curriculum concept and using semantic webbing to explore interesting facets of the concept is 
another effective tool. This is also an effective way of teaching students how to focus on a 
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manageable subtopic. Mind manager and Inspiration are two very useful software applications that 
can facilitate the teacher in guiding students through exploring a concept and focusing on 
manageable and personally interesting subtopics.  
 
Reading Buddies  
This strategy is particularly useful for younger students and/or students with reading difficulties. 
Children get additional practice and experience reading away from the teacher as they develop 
fluency and comprehension. It is important that students read with a specific purpose in mind and 
then have an opportunity to discuss what was read. It is not necessary for reading buddies to always 
be at the same reading level. Students with varying word recognition, word analysis and 
comprehension skills can help each other be more successful. Adjusted follow up tasks are also 
assigned based on readiness level.  
 
Independent Study Projects  
Independent Study is a research project where students learn how to develop the skills for 
independent learning. The degree of help and structure will vary between students and depend on 
their ability to manage ideas, time and productivity. A modification of the independent study is the 
buddy-study.  
 
Buddy-Studies  
A buddy-study permits two or three students to work together on a project. The expectation is that all 
may share the research and analysis/organization of information but each student must complete an 
individual product to demonstrate learning that has taken place and be accountable for their own 
planning, time management and individual accomplishment  
 
Learning Contracts  
A learning contract is a written agreement between teacher and student that will result in students 
working independently. The contract helps students to set daily and weekly work goals and develop 
management skills. It also helps the teacher to keep track of each student's progress. The actual 
assignments will vary according to specific student needs.  
 
Learning Centers  
Learning Centers have been used by teachers for a long time and may contain both differentiated and 
compulsory activities. However a learning centre is not necessarily differentiated unless the activities 
are varied by complexity taking in to account different student ability and readiness. It is important 
that students understand what is expected of them at the learning centre and are encouraged to 
manage their use of time. The degree of structure that is provided will vary according to student 
independent work habits. At the end of each week students should be able to account for their use of 
time.  
 
Marzano: Classroom Instruction that Works:  
 
Similarities and Differences:  
 
Describe the continuum of placement and service delivery available in determining ways to meet the 
needs of exceptional learners.  
 
Give examples of assistive technology and related services that a teacher might seek or incorporate 
based on the needs of a special education student who is placed in the regular classroom.  
 
Poverty Issues  
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o Poverty is an issue that more and more of our nation's children are coming face to face 
with.  

o The price that children of poverty must pay is unbelievably high  
o Poverty as a risk factor will be discussed as will a number of the many challenges that 

arise in teaching children of poverty.  
The Concept of Being At-Risk  

o The term at-risk refers to children who are likely to fail in school or in life because of 
their life's social circumstances.  

o No one single factor places a child at-risk  
o Some of the factors related to poverty that may place a child at-risk for academic failure 

are: very young, single or low educational level parents; unemployment; abuse and 
neglect; substance abuse; dangerous neighborhoods; homelessness; mobility; and 
exposure to inadequate or inappropriate educational experiences.  

o Being able to identify and understand children who are at-risk is critical if we are to 
support their growth and development. In order to do this, warm and caring relationships 
need to be developed between teachers and children.  

o Among such behaviors are: delay in language development, delay in reading 
development, aggression, violence, social withdrawal, substance abuse, irregular 
attendance, and depression  

 
Challenge: Diversity  
 

o High-mobility is a symptom of poverty and its surrounding social factors.  
o Children of poverty may live in places that rent by the week or even day.  
o Moving is a very emotional event for children.  
o Combine this issue with the multitude of other issues faced by mobile and homeless 

children and the impact on their emotional, social and cognitive development can be 
overwhelming.  

o Children become aware of social and economic status differences at a very young age  
o Teachers can help children to develop caring and sensitivity toward different cultures 

including social classes.  
o The difference in academic performance among children from different classes or groups 

(ethnic, racial, income) is referred to as the achievement gap.  
o Content should be of high quality and be culturally relevant. A watered-down curriculum 

is unacceptable.  
o Teachers should be knowledgeable of the cultures in which their students live so they can 

plan effective and engaging lessons.  
 
Challenge: Student Motivation to Learn  

o One of the social issues facing children of poverty is emotional trauma.  
o The emotional climate can often be very stressful and emotionally depriving.  
o The lack of emotional nurturing can lead to feelings of alienation, inadequacy, depression 

and anxiety.  
o An emphasis on sparking that desire to learn or (motivation) by not only helping to 

restore the child's self-image but also by encouraging students to see the demands and 
rewards of schooling.  

o Children will work hard, for intrinsic rewards, only if they have a very good reason 
(Ciaccio, 2000).  

o We need to make them feel that they are lovable, important and acceptable human beings 
by making them feel secure and good about themselves and by building trusting 
respectful relationships with them (Bassey, 1996).  
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o The teacher may be the dependable and caring adult, often the only adult of this kind, 
who is a consistent and reliable figure in their lives of unpredictability and change 
(Bowman, 1994).  

o Positive and respectful relationships of this nature are essential for at-risk students 
(Hixson and Tinsmann, 1990; Ciaccio, 2000).  

o Educators also need to work to foster resilience in children, focusing on the traits, coping 
skills, and supports that help children survive in a challenging environment.  


