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Praxis II: Principles of Learning & Teaching K-6 & 7-12 
EDU 202 - Exceptional Students 

 
 
Concepts addressed: 
Legislation and Institutional Responsibilities Relating to Exceptional Students  
 
Explain the progression of legislative and judicial actions that influenced the current 
responsibilities and obligations in public education towards exceptional learners.  
 
Identify the ways the following federal acts have had a major impact on public 
accommodations for those with disabilities and/or on education for exceptional learners:  

o PL-94-142  
o Individuals with Disabilities Education Act (IDEA)  
o Section 504 of the Rehabilitation Services Act  
o Americans with Disabilities Act (ADA)  

 
Relate how inclusion, mainstreaming, and "least restrictive environment" (LRE) are part of a 
placement continuum affecting teaching practices and service delivery that would be 
considered in the IEP processes for a student.  
 
Describe the concept of "due process" as it relates to protecting the rights of exceptional 
learners and their families in decisions related to the learners' education and give examples 
of how due process is incorporated in special education IEP/IFSP processes.  
 
Explain the importance of family involvement in the education of exceptional children and 
trace how federal law and court decisions have regarded family involvement over the years.  
 
Explain the following terms and their relevance to the regular classroom teacher:  
FAPE, LRE, manifestation determination, reauthorization, birth to 21, transition services, 
NCLB, related services, assistive technology, IEP, IFSP, child find, MFE, and zero reject.  
 
1964  Civil Rights Act of 1964 prohibited discrimination based on race, color, or national origin 

and set in motion the expectation that people are treated equally and fairly. Although this 
was not specifically an education law, its far-reaching impact included education and, 
combined with other judicial and legislative action, has been the basis of later case law 
and federal legislation that insured access to schools and programs.  

 
1965  ESEA (Elementary and Secondary Education Act) provided federal funding to states 

and local districts so that programs for economically disadvantaged students could be 
developed. Though this particular law began the Title II Chapter 1 programs, over the 
years it has broadened and set the precedent for expansive federal control and 
regulation in education in the United States.  

 
1973  Section 504 of the Rehabilitation Act mandated that a person could not be excluded 

from any program or activity because of their disability. It began the series of education 
acts that established obligations and responsibilities on the part of schools receiving 
funds to comply with specific mandates included in the acts. If schools receive federal 
funds for education, they must comply with all the provisions set forth in federal 
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legislation. In addition, it required that" auxiliary aids" were provided so that students 
and employees weren't excluded based on their disability. Like the Civil Rights Act of 
1964, it was not written exclusively as an education act, but has over-arching 
ramifications for schools and school personnel. It does not provide funding but 
"imposes a duty" and falls under the auspices of the Office of Civil Rights who is 
responsible for reviews and following up on complaints.  

 
1975  P.L. 94-142 (Education for All Handicapped Children Act, EHA) began comprehensive 

legislation specifically dealing with specialized education to meet the needs of 
individuals identified under designated categories. It set forth the concept of a "free, 
appropriate public education" (F APE) for any student ages 6-21 particularly including 
those with disabilities. It is the basis for all other special education law and regulations 
that have followed through the years. The act, in part or whole, has been "reauthorized" 
periodically and dictates the processes and guidelines for providing education. After 
each reauthorization, rules and regulations are written and disseminated to state and 
local education agencies (SEA's and LEA's). If an exceptional learner is I was I has 
been part of the regular classroom (inclusion), the regular classroom teacher remains 
responsible for knowledge of the child's IEP I IFSP and any service delivery pertaining 
to that classroom teacher. In addition, the regular classroom teacher may also have a 
part in service delivery or information relative to the placement and provision of 
education to a student not directly placed in the teacher's classroom, depending on the 
IEP I IFSP.  

 
1986  EHA Amendment shifted the age requirement for FAPE to include all 3-5 year olds in 

addition to 6-21. It also provided incentive funding to develop infant and toddler services 
using an interagency approach involving families to a larger extent.  

 
1990  ADA (Americans with Disabilities Act, P.L. 101-336) protects the civil rights of citizens with 

disabilities from discrimination based on their disability. The law extends the right of access 
to the private sector in employment situations and to any public services including education. 
It continues to be a powerful force in education and is seen in various remedies from 
handicapped parking spaces to decisions about elevators in schools.  

 
1990  IDEA (Individuals with Disabilities Education Act) added transition services as a 

requirement no later than 16 and gave "related services" a broader definition.  
 
1997  IDEA reauthorization mandated that the regular education teacher to be a member of the IEP 

team, behavior support plans, requirements for inclusion in state- or district-wide testing, and 
established "manifestation determination" in disciplinary procedures for special education 
students.  

 
2001  NCLB (No Child Left Behind Act) was far-reaching legislation affecting accountability and 

measurability in general education thereby also including special education students. Annual 
yearly progress (A YP), highly qualified teachers, and research-based practices were targeted.  

 
2004  IDEA reauthorization is currently in the processes of translation into rules and regulations for 

dissemination to SEA's and LEA's. Intended hallmarks of the legislation include: reduced 
paperwork, simplification of benchmark and short-term objective processes, multi-year IEP's, 
changes in identification of learning disabilities, definition of "highly qualified" status 
pertaining to special education teachers, and easing of the discipline of special education 
students in the case of weapons, drugs, and serious bodily injury.  



Development of this review sheet was made possible by funding from the US Department of Education 
through South Dakota’s EveryTeacher Teacher Quality Enhancement grant. 

 
Evaluation and Placement: 

Generally educators will utilize pre-referral interventions in the case of a child  
who is not performing up to expected achievement. Various types of assistance and possible 
supports are offered to a child and the family as part of general education, before special 
education process are activated. Once a parent/guardian, the student, educator, or advocate 
requests evaluation or consideration of special education for a child, the provisions of the law 
commence. Due process must be given so that parents are appropriately informed of their 
rights along with the rights of the child. Parent(s) or guardian must be notified and give 
consent for an initial evaluation for special education. Particular timelines are designated and 
within 60 days of receiving parental consent for initial evaluation evaluations must be 
completed. A variety of assessment tools and strategies is considered a MFE (multi-faceted 
evaluation or multi-factored evaluation) and must utilize parental/family input as well. 
Present levels of performance (PLOP) are documented as well as functional behavioral 
information and are both to be considered in the placement process. Assessments and 
measures must be valid and reliable, administered by trained and knowledgeable personnel 
and administered in accordance with instructions specified by the assessment producer.  
A multidisciplinary team (MDT) of trained and knowledgeable staff, along with the regular 
education teacher, must also include the parent/family or assigned surrogate. The MDT 
considers the information and makes a determination of the child's eligibility for special 
education services based on the requirements of the law.  

 
An IEP (Individualized Education Program) Team is assembled, again  
using specified procedures for notification of parent. With the evaluation information guiding 
the decisions, the team determines the needs of the student. Placement is then determined 
based on the continuum of service delivery ranging from regular classroom with supports to 
24-hour out-of-district care. Consideration is given to educating the student in the least 
restrictive environment (LRE), including the student in the "mainstream" of regular education 
and school life as much as possible for the best interests of the child. Program options of 
what, how, who, and when specialized instruction and related services (if applicable) needed 
to insure a "free, appropriate public education" (F APE) are documented on an IEP form that 
complies with guidelines determined from the law. Periodic reviews and evaluation follow 
the initial identification and placement processes as specified in IDEA. All processes and 
procedures utilize due process to insure the rights of the child and parent are maintained.  

 
For children aged birth to 3, similar processes are used involving a variety of community 
agencies and service providers including education agencies. Service delivery is designed to 
be family centered with the family involved in the IFSP (Individualized Family Services 
Plan) and due process extended to them.  
IEP must contain:  

o Statement indicating the child's present levels of performance including functional 
performance  

o Measurable goals for the year (academic and functional)  
o Description of how the child's progress on the goals will be measured and reported 

periodically  
o A statement of services  
o Explanation of the extent to which the child will not participate with non-disabled 

peers in regular classroom settings  
o A statement regarding the participation and/or accommodations necessary in state and 

district-wide assessments  
o Plans for transition services  
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o The projected date for the initiation of services and the anticipated duration  
o Signatures of all parties attending the IEP meeting including parents  

 
Due process-consent and notification must be given to parent(s)/family, the student, and/or an 
assigned surrogate which insures that confidentiality of records and information will be 
maintained. Full disclosure of the child's/parent's rights are given and includes processes and 
responsibilities of the school and the processes to follow if the parent disagrees with the 
school.  

 
Parent and family involvement-P.L. 94-142 specified that parental involvement was a 
necessary part of the special education processes. With each reauthorization increased 
importance has been placed on involving parents/family in all aspects of special education. 
Due process insures parental notification and consent and the identification and IEP 
processes also require parental participation in one form or another.  


