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Concepts addressed: 
Techniques for planning instruction 
 
 

• State Learning Standards  
• Behavioral objectives: Cognitive  
• Bloom's Taxonomy (Knowledge, Comprehension, Application, Analysis, Synthesis, 

Evaluation) 
• Mager 3-Part Objectives (Instructional or Behavioral) Performance, Condition, Criterion  
• Gronlund's Objectives.  
 

National and State Learning Standards  
National Science Standards  
The eight national categories of science content standards are:  

• Unifying concepts and processes in science 
• Science as inquiry 
• Physical science  
• Life science 
• Earth and space science 
• Science and technology  
• Science in personal and social perspectives  
• History and nature of science  

 
South Dakota Science Standards  

• Nature of Science  
• Physical Science  
• Life Science  
• Earth/Space Science  
• Science, Technology, Environment, and Society  

 
National Social Studies Standards  
Ten Thematic Strands in Social Studies  

• Culture  
• Time, Continuity, and Change  
• People, Places, and Environment  
• Individual Development and Identity  
• Individuals, Groups, and Institutions  
• Power, Authority, and Governance  
• Production, Distribution, and Consumption  
• Science, Technology, and Society  
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• Global Connections  
• Civic Ideals and Practices  

South Dakota Social Studies Standards  
• History 
• Geography 
• Civics 
• Economics 

 
National Mathematics Standards  

• Algebra 
• Geometry 
• Measurement 
• Data Analysis & Probability 
• Process Standards 
• Problem Solving 
• Reasoning & Proof 
• Communication 
• Connections 
• Representation 

South Dakota Mathematics Standards  
• Algebra  
• Geometry  
• Measurement  
• Number Sense  
• Statistics and Probability  

 
Scope and sequence in specific disciplines  
 
Units and lessons  

How to Plan and Develop a Unit of Study - online tutorial  
Intel Units of Study  
Essential Question  
Unit Question  
Content Questions  
State/National Standards that the unit covers  
Lesson Plans - State standard, objectives, materials, lesson adaptations, anticipatory set, 
procedure, independent practice, closure, assessment,  
Unit Culminating Activity  
Unit Teacher Resources - books and web sites Unit Student Resources - books and web sites  

 
Writing Behavioral Objectives 
http://www.adprima.com/obiectives.htm  
The parts of a behavioral objective are:  

1. Conditions (a statement that describes the conditions under which the behavior is to be 
performed)  

2. Behavioral Verb (an action word that connotes an observable student behavior)  
3. Criteria (a statement that specifies how well the student must perform the behavior).  

 
Themes/Projects  

http://www.adprima.com/obiectives.htm
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Exploring Elementary Themes and Projects – online 
http://eduscapes.com/ladders/start.htm  
 
Curriculum Webbing  
Curriculum Development - online  
Curriculum Development/Webbing PowerPoint - online 
http://www.straphae1.orglMadisonStandards/CurrMappingfinal.htm  
 
Emergent Curriculum  
What is emergent literacy?  

From the time a baby is born he/she gradually and continually engages in the process of 
learning, understanding, and using language. Children communicate in a meaningful way 
through active engagement in listening, speaking, writing, and reading activities, which occur 
in their daily lives. These areas are interrelated and develop concurrently.  

 
Factors influencing the development of emergent reading  
 
Concepts About Print  

• print contains message  
• where to start reading  
• 1: 1 pointing  
• Left to right  
• Return sweep  
• What a word is  
• What a letter is  
• Spaces between words  
• Capital/lowercase letters  
• Meaning of punctuation  

 
High Frequency Vocabulary- both in reading and writing  
 
Strategies to use at point of difficulty  

• Self-monitoring  
• Self-correcting  
• Using the picture  
• Repeating to the beginning of the sentence  
• Thinking about the story  
• Thinking about what makes sense  
• Thinking about what looks right  
• Thinking about what sounds right  
• Getting mouth ready  

 
Phonemic Awareness  
 
Comprehension strategies  

• See comprehension strategies below  
 
Fluency- the ability to read quickly, smoothly, and with expression while integrating all the cueing 
systems to make meaning  

http://eduscapes.com/ladders/start.htm
http://www.straphae1.orglmadisonstandards/CurrMappingfinal.htm
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How do you help students to become fluent?  

• Read Aloud- reading aloud to students provides a good model of how good strategic reading 
sounds.  

• Supported reading- when students are offered opportunities to practice fluency together they 
get a chance to practice sounding fluent. This can be accomplished through:  

o Shared Reading  
o Choral Reading  
o Paired Reading  
o Readers Theatre  

• Supportive text- the type of text a teacher chooses can help support fluency  
o Predictable  
o Rhythmical  
o Rhyming  
o Has a repetitive piece of text  
o Songs  
o Poetry  

• Repeated readings  
• Phrasing and punctuation use  

 
Classroom Environment:  

• Children need to be immersed in an environment surrounded by written and spoken language  
• Children need many opportunities to engage in conversation and dialogue with expert others 

as well as their peers  
• Children need to engage in purposeful and authentic reading and language activities  
• Children must be immersed in literacy rich classrooms where they are surrounded by many, 

many books of many different levels and genres.  
• Children need to be surrounded by print (word walls, charts, poems, etc).  
• Children must engage in language activities (finger plays, poetry, and oral stories), which 

support them in the development of phonemic awareness.  
• Children must be provided opportunities to think critically about and discuss books  

 
Assessment:  
In order for teachers to know what to teach students they need to understand what the students 
already know (Zone of Actual Development) and where the child needs to go next (Zone of Proximal 
Development). This can best be accomplished through ongoing assessment that shows change over 
time. Following are some critical areas to assess:  

1. Alphabetic principle  
a. Letter name  
b. Letter sound correspondence  
c. A word that letter is in  

2. High Frequency Vocabulary  
3. Concepts About Print  
4. Reading-Running Records/DRA can be used to assess reading level, strategies used at the 

point of difficulty, and comprehension through retelling  
5. Writing - collecting writing samples to show change over time  

 
Differentiated Instruction  
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It is important that once children have been assessed and it is determined what the child can do and 
where the child needs to go next that he/she receive instruction that is in his/her Zone of Proximal 
Development (Vygotsky). One way to achieve this is through Reading and Writing Workshop.  
 

• Read Aloud- the teacher models to the students what good reading is.  
• It is a time for her to model her own thinking through think-alouds. The teacher demonstrates 

for children what fluent and expressive reading sounds like. He/She reads to the students in 
text that students can comprehend but is above their own reading level. The teacher talks 
about and discusses important vocabulary.  

• Shared Reading- in order to simulate the type of reading that happens with a parent and child 
at home, the teacher gathers students up close and reads aloud from a Big Book that has 
rhythmical and rhyming characteristics. The text should be large enough so that all children 
can see. The story is then read again, encouraging children to join in the reading. This is also 
an opportunity for the teacher to model a reading strategy, phonic strategy, or vocabulary 
strategy through a very brief mini-lesson. This is a time where all readers can feel accepted 
and practice reading with fluency and expression with the teacher.  

• Guided Reading- this is an opportunity for students to be guided in their reading in text that is 
at their own instructional level. It is also a time for students to practice good reading 
strategies with the support of their teacher.  

• Independent Reading- students read by themselves in text that is just right for their individual 
needs. At this time the child is working in his zone of actual development.  

• Conferring- the teacher talks to students one-on-one about what is going well in his reading 
and writing and what he needs to work on next.  

• Share Time- the children share with other students what worked well for them within their 
reading and writing. It is a good culmination to Reading /Writing workshop and helps create 
ownership of one's own learning.  

• Shared Writing/Morning Message/Language Experience/Interactive Writing- the teacher 
works with the students interactively to write text. It is a time where the teacher can model 
good writing while involving the students.  

• Independent Writing- children write independently at their own writing level.  
• Word work- during this time students learn how words work. Some activities that promote 

this are making words, working with word walls, working with magnetic letters, spelling, etc.  
 
Selection of Materials  
The selection of reading materials is very dependent on the purpose for which you are using the 
materials. When selecting materials it is important to consider the student's background knowledge, 
interests, and needs. It is also important to consider the school curriculum. It is important to have a 
large variety of genres as well as nonfiction and fiction text, and many levels available to the 
students.  
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Some things to consider selecting text for the following  

• Read Aloud- a read aloud should be developmentally appropriate and comprehensible to the 
students. When choosing a read aloud all of the above should be taken into consideration. 
Think about vocabulary that may be new to the students.  

• Shared Reading- the text should be repetitive, rhythmical, and rhyming. It should be a text 
that students will want to join in on. It is important that the words are large enough for all 
students to see.  

• Guided Reading- text should be at the student's instructional level. It should be at the cutting 
edge of what he can do with the support of the teacher. It is also important that text take into 
consideration students' interest levels and needs.  

• Independent Reading- this text should be text that the child is able to read easily at his/her 
own independent level. It is important for motivational purposes that the child reads a variety 
of text.  

• Touchstone Text- these are well written text that can be used again and again to demonstrate 
good writing structures.  

• Mapping the Curriculum- Heidi Hayes Jacobs  
o Calendar Based Mapping  
o Purpose of Mapping  
o Individual teacher Maps  
o Building level mapping  
o District level mapping  
o Procedures of mapping  
o Essential Questions  


