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Northern State University 
 

MUS 466 - The School Music Program/Media Course names: 
MUS 351 - K-12 Methods for advanced students 

MUS 450 - Advanced K-12 methods 
MUS 480 - Advanced secondary methods 

MUS 342 - Diction and Literature 
MUS 361 - Instrumental Conducting, method and literature 

MUS 362 - Vocal Conducting, method and literature 
 
 
Concepts addressed: 
 
Music Learning, K-12 -Course offerings, music program objectives, curriculum planning and 
development; and course content: psychomotor, cognitive, and affective behaviors, conceptual 
elements of music, learning sequences, performance skills appropriate to grade level, evaluation of 
students, pedagogical approaches, selection of appropriate vocal and instrumental materials, 
classroom management skills, technology for the music classroom 
 
 
Information pertinent to this concept: 
 

1. Course offerings—The School Music Program—9 national standards (MUS 450, but also in 
MUS 351, MUS 480, and MUS 466) 

2. Music program objectives and goals (MUS 480, but also in MUS 450 and MUS 466) 
3. Curriculum planning and development—Lesson plans; course content—scope and sequence 

(MUS 351, MUS 450, MUS 480, and MUS 466) 
4. Psychomotor, cognitive and affective behaviors; conceptual elements—see scope and 

sequence (MUS 351, MUS 450, and MUS 466) 
5. Learning sequence, performance skills appropriate to each grade level—see 9 standards 

(MUS 450, MUS 351, MUS 480, and MUS 466)  
6. Evaluation of students, - grading (MUS 480, MUS 351, MUS 450, MUS 480, and MUS 466) 
7. Pedagogical approaches and learning theories (MUS 351, MUS 450, MUS 480, and MUS 

466) 
8. Selection of appropriate vocal and instrumental materials (MUS 351, MUS 450, MUS 362) 
9. Choosing appropriate vocal and instrumental music (MUS 342, MUS 361, MUS 362, and in 

any of the methods courses.)  
10. Classroom management skills (MUS 480, MUS 466, MUS 351 and MUS 352) 
11. Technology for the Music Classroom (MUS 466) 

 
 
Questions to consider: 
 
According the School Music Program: a New Vision, what are some appropriate musical 
achievements for students in grades K-4? 
By approximately what grade level should students be able to play by ear simple melodies on a 
melodic instrument? 
Describe appropriate course objectives for singing in general music classrooms at grades K-4, 5-8 
and 9-12?                               
What organizations worked together to guide the development of the voluntary standards? 
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What are the three purposes of the development of the voluntary standards? 
What are the nine content standards for K-12? 
What are the achievement standards for Pre-K? 
What are the seven categories of changes required in education? 
What are the eight assumptions upon which the “new vision” is based? 
On a separate page, list two (2) activities that fit each Content standard. 
What are six appropriate musical achievements for students in K-4, 5-8, and 9-12? 
By what grade level should students be able to play BY EAR simple melodies on a melodic 
instrument? 
Describe appropriate course objectives for singing in the general classroom at various grades. 
Describe the course objectives that you might develop for a nine-week general music course that 
meets three times a week that is required for all eighth grade students in a district.  Then write a 
lesson plan for one classroom period that would help to fulfill one of the course objectives. 
Describe how a teacher might include psychomotor, cognitive, and affective teaching and learning 
units when teaching beginning band students to play an arrangement of Beethoven’s “Ode to Joy”. 
Give an example of an instructional activity that relates to what is called Analysis in Blooms 
Taxonomy of conceptual development. 
Give an example of one that relates to Comprehension. 
What is an appropriate learning sequence for teaching about rhythm?  In what sequence should you 
introduce concepts such as subdivision in triple meter? 
Describe an appropriate learning sequence for teaching the concept of harmony? 
When is it more appropriate to use a whole-song rather than a phrase-by-phrase approach in teaching 
a song by rote? 
Name some of the advantages and disadvantages of the fixed do method and the movable do methods 
of sight singing. 
What are some of the activities associated with the Suzuki method? 
Whose pedagogical method emphasizes presenting students with musical problems and expecting 
them to improvise independent solutions? 
By what standards would you select appropriate vocal music for a Junior High School choral 
ensemble? 
What strategies would you use to help a student with dyslexia read sheet music? 
Describe how you could use the Internet to teach a unit in [choose a topic] to students grades K-4, 
grades 5-8, and grades 9-12? 
Describe two effective methods you have seen teachers use to control students’ talking in class.  
Describe two ineffective methods you have seen teachers attempt to use. 
As discussed in class, give several examples of how you might integrate technology into your 
teaching strategy 
 
 
Students should know: 
 
The impact of music on society 
Melodic pattern 
Bloom’s Taxonomy 
 
In terms of unit planning, refer to the documents discussed in class: The School Music Program, A 
New Vision, on line at MENC.org, Opportunity-to-learn standards for Music Instruction:  Grades 
PreK-12, on line at MENC.org.  In addition, refer to the Scope and Sequence in each Teacher’s 
Edition of any basal series. 
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Three Domains of Learning: 
 
Cognitive—area of knowing—activity—memorize key signatures 
Psychomotor—area of doing—activity—learn to play an instrument 
Affective—area of attitude—activity—learn to love a piece of music (usually by following L.T. 
lesson plan (such as Blooms)) 
 
Eg:   Affective developed through Cognitive 
K—learn about the music, the composer, form, etc 
 C—begin to understand and relate music, form, composer etc. to other works 
 A—listen to the work 
 A—listen for individual elements in the work 
 S—determine ways in which those elements can be played better or differently 
 E—discuss and determine if you think you are correct 
 
 Affective developed through Psychomotor—beginning student: 
 K—learn how to hold (assemble, care for etc) an instrument 
 C—begin to understand how to produce sound on the instrument (breath, position, etc) 
 A—begin to play series of notes on instrument 
 A—learn how to play a song 
S—decide how to play with expression 
E—discuss and determine if you are correct 
 
 Affective developed through Psychomotor—advanced student 
 K—Play through a piece to get a general understanding 
 C—determine what techniques are necessary to make the piece work 
A—develop an understand of how each element of the music works together to make the whole 
 A—analyze the work in terms of individual sections 
 S—polish the work so that it sounds as you want it to sound 
 E—listen to the work to determine if you are correct, or something needs to change 
 
Conceptual Elements - Melody, Harmony, Rhythm, Form, Timbre  
 
Whole-song approach 
 
When it is used: 

o Time for frequent hearings—spread over time 
o Simple enough (ability appropriate) that the class can grasp it  
o When it can be associated with other lessons or circumstances, such as “good morning song” 
o When the students can join in when they are ready to illustrate musical concepts 
o When the lesson asks students to develop a “total feeling” for the music before discussing 

particulars 
o Students make it a part of their musical vocabulary allowing for reflection, before they focus 

on individual elements 
 
When it is NOT used: 

o It is too long or time is too short for students to feel success with the experience 
 
Repeated phrases approach 



Development of this review sheet was made possible by funding from the US Department of Education 
through South Dakota’s EveryTeacher Teacher Quality Enhancement grant. 

 

 
When it is used: 

o Song more difficult for class to learn is taught 
o Time is shorter 
o Need is to focus on individual elements such as story line or musical rhythm or melody line 
o Preparing song for special occasion such as program 
o When the focus is on technique of some sort rather than the musical experience 

 
Song Teaching Techniques: 
 
Approaches should be age, ability and goal appropriate 
 

1) Whole song approach—have the class hear a song several times and if possible in various 
ways and sing it back.  (This works well with a gestalt learning class.) 

2) Part approach (repeated phrase approach)—teach parts separately, refrain first, then verses, 
and then put together in whole.  (This works well with an associational learning class). 

3) Melody instrument approach—learn melody on instruments as the recorder, bells, or 
Autoharp, and add words later. 

4) Recordings—works well IF students know words or can see them in a book. 
5) Rote—phrase-by-phrase, word-by-word, sung by teacher, repeated by class—first words, 

then rhythm, then with melody.  This works well initially, but falls VERY short if it does not 
lead to note reading. 

6) Sight singing—a separately taught skill ala Kodaly, using some techniques as hand signals, 
numbers, note names, etc. 

 
 
Student Evaluation and Assessment 
 
Methods of evaluation and assessment 
 Musical Aptitude Tests 
 Strategies and Resources for measuring students’ musical development: 
  Directly—talking with student 
  Indirectly cognitively—tests (paper and pencil) 
  Directly Psychomotor—playing tests 
  Indirectly Psychomotor—portfolio—improvement over time, development of  

repertoire   
 Strategies and Resources for providing feedback to enhance musical learning 
 Major research findings in music aptitude 
 
Terms: 
 Standardized tests—tests with fixed concepts devised to be administered to different groups. 
 Norms—scores that have been established as typical for a population 
 Reliability—consistency with which tests measure actual knowledge 
 Validity—consistency with which tests measure what they are supposed to measure 
 Measurement—rating scales 
 Evaluation—determination of the value of something 
 Assessment—means of gathering information about students’ level of achievement 
 Musical Aptitude—predictor of ability of student to retain, recognize and reproduce music 
 Musical Achievement—measure of what has been learned 
 Accountability—responsibility of school music program 
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Types of assessment: 
 Standardized tests 
 Video assessment 
 
Progress charts: 
 Learning contracts 
 Portfolio assessments 
 
Grading: 
 Should be on attitude, deportment and performance development 
 
Types: 
 Written tests 
 Self-grading assessments 
 Performance ratings—as individual and group 
 Participation evaluation 
 Point system 
 
Aptitude Tests:   
 Arnold Bentley:  Measures of Musical Ability 
 Raleigh M. Drake:  Drake Musical Aptitude Test 
 Edwin Gordon:  Musical Aptitude Profile 
 Edwin Gordon:  Primary Measures of Music Audiation 
 Carl E. Seashore:  Seashore Measures of Musical Talent 
 
Industry Promotional Tests:  
 Talent Quiz—LeBlanc Corp. 
 In Tune:  A recruiting Program for Band—United Musical Instruments, Inc. 
 Musical Guidance Survey—The Selmer Company 
 
 
Pedagogical approaches: 
 
Suzuki Talent Education 
Dr. Shinichi Suzuki—to help post-World War II Japanese children develop their full potential in a 
nation devastated by war. 
The “Mother Tongue method—help children attain knowledge and skills through observation – 
imitation – repetition - gradual development of intellectual awareness. 
Need—strictly controlled conditions based on the informal process of learning the mother tongue. 
Talent education begins during infancy and becomes a part of the child’s environment. 
Sequence—experiences all a part of the child’s environment—records during infancy, play violin at 
age 3 - sound in their heads by the time they can manipulate the instrument.   
Learn by rote, much like language—imitation and listening to teacher and advanced students. 
 
 
Music Learning Theory—Edwin E. Gordon  
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Specific description of the ways in which the types and stages of audition (hearing and 
comprehending music without the sound being physically present) ideally occur as students are 
exposed to and interact with tonal patterns and rhythm patterns in familiar and unfamiliar music. 
 
Three learning sequences—skill-learning sequence; tonal content learning sequence (including 
pattern learning sequence; and rhythm content learning sequence, including rhythm pattern learning 
sequences. 
 
Memorizing a song by rote, discrimination learning, discriminating among pitches and durations.   
Inference learning; when students are unconscious of what they are learning because they are 
teaching themselves the unfamiliar by inferring from the familiar. 
 
 
Selection of appropriate vocal literature: 
 
Carl Orff—1895-1982—German composer/educator, worked with Dorthee Guenther, dance school.  
Wanted students to experience music. 
 Evolution—talk, chant, hand movement—body percussion, (stamp pat, snap, clap) singing, 
instrument—Orff designed instruments 1st.  Bordun, Ostinato, improvisation, Nationalistic folk 
songs.  Elemental Music—simple to complex  (See handout) 
 
Zolton Kodaly—1882-1967—Hungarian composer, musicologist and educator, friends with Orff—
took over as minister of music in communist Hungary after WWII—Goal—music reading and 
writing for entire population of Hungary.  He: 

1) Developed a sequential system of sight singing, which leads to understanding of notation.   
2) Standardized music education,  
3) Raised the teacher training for music educators from ½ year to 3 years, and  
4) Implemented his system throughout Hungry.   

Three tools:  movable Do, (as opposed to fixed do) Tonic So-Fa system (do, ray, me, fa, 
sol, la, tee, do), musical rhythmic notation, and John Curwen hand signals.  (See handout) 

 
Dalcroze—Jacques-Dalcroze—Link physical, mental and emotional domains—body is the 
instrument—developed Eurhythmics—move and react to music to understand it. 
 
 
Classroom management skills 
 
1) Signal to begin (start class, change activities and redirect class) 
2) Rules 
3) Reward System (Joy of success, praise mixed with honest criticism, popcorn parties etc.) 
4) Warning mechanism (look, gesture, general warning statement) 
5) Consequence mechanism 
6) Consequences 
7) Steps taken when this doesn’t work 


