
ACADEMIC AFFAIRS COUNCIL 
 
 

AGENDA ITEM: 8.D 
 

DATE: January 9, 2007 
 

****************************************************************************** 
 
SUBJECT:  Update to Work Plan 
 
1.  Report of System Teacher Education Program Review 
 
A summary of the January 8 meeting will be provided.  Next steps will be discussed.   
 
At this point in time, it appears that the study will focus on the following: 

 
1.)  While all of the programs have established working relationships with local districts 
and while most of the programs have developed some deeper partnerships, most of these 
are reserved for a small set of students or for a specific program.  Further, all campuses 
have clinical and field experiences embedded within their undergraduate programs 
leading up to their student teaching, but the length and sequence vary greatly within 
campuses, across disciplines and across campuses even in the same degree/certification 
programs. The nature of on-site supervision varies widely as well.  The differences are 
great enough to warrant discussions on how to encourage more uniformity on and across 
campuses at the highest level possible.  Steps need to be taken to identify best practices 
and to encourage all programs to work with school districts to implement these practices.   
 
2.)  The educational leadership programs vary greatly, from all face-to-face interaction 
with students to no face-to-face interaction and the nature of the internships and training 
of those who supervise the interns evidence little professional agreement within the 
university system about what is "best practice."    
 
3.)  Access to computers, networked classrooms and labs, and tech support varies greatly 
from campus to campus.  As a result, program completers from the different universities 
will have markedly different skill sets as they enter K-12 schools.  Common facilities and 
common tools need to be provided to ensure all graduates are ready to enter classrooms 
especially as the Governor's laptop program continues to expand.  

 
 
 
****************************************************************************** 

 
RECOMMENDED ACTION 

 
 Discussion. 
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4.)  There are a couple of examples of programs that are working with the broader 
population to raise awareness of and interest in careers in education.  While these may be 
having an impact locally, state-wide strategies to increase the number of qualified 
completers must be developed and implemented.  While these strategies may focus on 
high demand areas, programs encouraging a wide range of students to consider careers in 
teaching need to be developed.  
 
5.)  During the visits, there was limited opportunity to interact with the Arts and Sciences 
faculty as well as the faculty from other areas who provide the foundation for all 
elementary programs as well as the disciplinary preparation for secondary programs.  It 
should be noted that the interactions that occurred were positive; they were simply 
limited most likely because of the limited time available.  However, as part of this review 
process, inter-institutional, common discipline discussions do need to be held to identify 
common issues and approaches.  With the change in DOE requirements to require all 
programs to address SPA criteria, this is especially true in those programs that enroll few 
students. 
 
6.)  Programs provided evidence of their efforts for assessing candidates, curriculum, and 
faculty.  However, there is further need to demonstrate how candidates successfully 
impact student learning.   
 
7.)  While the following may or may not be a topic for discussion, it is an area noted by 
many of those who visited the campuses.  The programs on the separate campuses 
seemed to function in isolation with little interchange of strategies, best practices and/or 
ideas.  A plan needs to be developed to routinely have each campus host a meeting of 
faculty and administrators in education from all of the programs.  The host campus would 
be expected to spend a few hours highlighting aspects of the TE programs offered.  
Hopefully, this would help establish greater commonality. 

 
 
2.  Establishing entrance standards for common core courses (English, humanities, math, 
science, social science) and linking these with  those established for high school graduation.
 
Wade Pogany, DOE Director of Curriculum and Instruction, will be available to discuss the 
processes K-12 has used to develop content standards, including “exit” standards.  Members of 
AAC may wish to review information published by the Department.   
 (http://doe.sd.gov/contentstandards/).   
 
A number of the discipline councils have been made aware of this process.  A copy of the memo 
sent to the English Discipline Council is attached. Similar communications were sent to the 
math, science and social science councils. 
 
A strategy to develop entrance standards needs to be developed.  Once drafted, steps to align 
these with the exit standards established by the Department can be initiated.     
 
 
2a.  Review of Technology Literacy and Information Literacy Competencies with K-12 (subset of 
above) 
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As was mentioned during the AAC meeting, we need to step back and have broader discussions 
with reps from K-12 about the computer technology literacy as well as about information 
literacy.  The goal of this process will be to review the graduation competencies that are being 
identified by DOE/BOE in these areas and to align them with the admissions/placement 
requirements established by the Board as well as the proficiency competencies that are being 
developed.  As a note, while this has been discussed with Dr. Perry, this process has not been 
finalized with reps from the Department of Education. 
 
To start this process, would you please identify a representative or two from your institution to 
participate in this process.  As you develop your recommendations, please consider reps from 
cs/is, information literacy, and assessment committees, as well as staff who deal with 
placement/remediation/proficiency exams. 
 
Higher Education Representatives Named: 
BHSU:  Ms. Laura Turner, College of Education 

 Ms. Danielle Brady, Center for Academic Success 
 
DSU:   Rise Smith, DSU public / reference librarian who worked on the info literacy exam 

Carrie Ahern, DSU assessment 
Wayne Pauli, Director of DSU’s center of excellence in information systems and a lead 
instructor in CSC 105 

 
NSU:   Dr. Sharon Paranto 

Mr. Steve Rasmussen 
Ms. Lea Briggs 

 
SDSMT: 
 
SDSU:  Dr. Harriet Svec, who teaches entry level Computer Literacy 

 Dr. Joann Sckerl, Assessment 
 Dr. Shouhong Zhang, Instructional Design Services 

 
USD: Carol Leibiger, Library (who has been a driving force behind the IL exam) 

Asai Asaithambi, Chair of Computer Science 
 

3.  Strategies to increase enrollment and completion rates of minorities, including Native 
American, Hispanic and other rapidly growing minorities.
 
A meeting will be held on January 29 with Keith Moore, Ted Hamilton and Stacy Phelps to 
discuss coordination between the activities being promoted within the Native American 
community to promote increased participation in education and those being provided by the 
universities.  The campuses have been asked to have either (or both) the CAO and CSAO attend 
as well as staff responsible for recruitment/retention of Native American students and staff 
responsible for TRIO programming 
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TO:  English Discipline Council 
 
FROM: Sam Gingerich 
 
SUBJECT: Standards Alignment 
 
In the past few years, the Department of Education has developed and published standards that 
students are expected to meet to graduate from high school.  As a note, the Language Arts 
Standards are split into Reading Standards and Communication Arts Standards.  The English 
Discipline Council should review these more global standards and determine which areas fall 
within a domain that they can act on and which should be done in partnership with or assigned to 
another council.  Documentation published notes that these standards were developed and are 
being enacted to ensure that graduates of public schools in South Dakota are prepared for 
postsecondary education.  However, to date the universities have not articulated the knowledge 
and skills they expect of students enrolling in entry level core courses.  While it is probably true 
that all faculty members in a discipline have relatively common expectations of entering 
students, these standards need to be explicitly stated.  This is the first step that the Discipline 
Council should take.   
 
Once this is accomplished, these entrance standards need to be compared to the graduation 
standards established by the Department of Education to determine areas where these are 
common and where they may be different.  As a second step, a summary should be prepared 
outlining the findings from this process.  As a note, this was part of the charge to the Council 
circulated earlier this year.   
 
A number of Discipline Councils will be engaged in this activity.  This process has been 
discussed by the Academic Affairs Council and it has been agreed that the members of AAC will 
work with the leadership of the Discipline Councils to guide this process.  A meeting will be 
scheduled to make sure that the materials developed by the separate councils can be shaped into 
a common summary.  This group will also serve as a reviewing group throughout the year. 
 
To place this in perspective, here is the URL for the October 2006 newsletter from Achieve, Inc., 
a group created by the nation's governors and business leaders in 1996 to help states raise 
academic standards and achievement so that all students graduate ready for college, work and 
citizenship.  (http://www.achieve.org/enewsletters/200610/Perspective-October06.html)  The 
following quote taken from this newsletter describes the process,  
 

“For high school teachers to successfully prepare students for college, they need 
a clear target to aim for. Unfortunately, such a target does not exist in most 
states. Higher education institutions do not normally define and publicize the 
knowledge and skills students need to succeed in credit-bearing courses. Nor do 
institutions -- even within states or systems -- necessarily agree on what those 
skills are. Some colleges and universities give placement tests and can 
sometimes tell you what "cut scores" students need to be placed into credit-
bearing (non-remedial) courses. Institutions also may be able to tell you what 
courses students must take in high school to be prepared. But it has generally 
been rare for institutions to clearly articulate the prerequisite knowledge and 
skills young people need to succeed in freshman courses. Cut scores and course 
titles are poor substitutes for standards.” 
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The Language Arts standards can be found on the Department of Education’s web site.  
(http://doe.sd.gov/contentstandards/languagearts/index.asp)  While these are presented in a 
number of different ways the standards are summarized below.  As a note, the core standards 
should be reviewed closely since these are the expectations held for every graduate. 
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Writing Standards 
9-12 

 
Indicator 1:  Students are able to use appropriate content, organization, form, and style in 
technical, business, creative, and personal writing. 
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.W.1.1 (Analysis) 
Analyze speaker, 
audience, and purpose 
when planning, 
writing, and revising 
various essays. 

10.W.1.1 (Synthesis) 
Develop and analyze 
literary, personal, and 
technical writings to 
inform, explain, 
analyze, persuade, and 
entertain. 

11.W.1.1 (Analysis) 
Make appropriate 
choices regarding 
voice, vocabulary, 
organization, and level 
of detail based upon 
audience, purpose, 
and context. 

12.W.1.1 (Synthesis) 
Create an appropriate 
document for a specific 
purpose. 

 10.W.1.2 (Application) 
Write business 
correspondence 
acceptable for 
workplace or academic 
settings. 

11.W.1.2 (Synthesis) 
Revise for ideas, 
paragraph structure, 
sentence structure, 
and word choice. 

 

 10.W.1.3 (Application) 
Conform to appropriate 
formats in writing. 

 
  

 

 
 
 
Indicator 2:  Students are able to use various strategies and techniques to improve writing 
quality.  
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.W.2.1  (Application) 
Use language an 
visuals to enhance 
characterization, plot 
development, and 
reader response.  

10.W.2.1 (Application) 
Demonstrate the use of 
literary elements and 
aesthetic qualities when 
revising and improving 
writing.  
  

11.W.2.1 (Analysis) 
Analyze the structure 
of various texts to 
revise and improve 
writing. 
 

12.W.2.1 (Application) 
Improve writing 
through revision. 
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Indicator 3: Students are able to use appropriate mechanics, usage, and conventions of 
language. 
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.W.3.1 (Application) 
Demonstrate an 
understanding of 
proper English usage 
and control of 
grammar, paragraph 
and sentence structure, 
diction, and syntax. 

10.W.3.1 (Synthesis) 
Create works that use 
precise language and 
technical or 
professional vocabulary 
to communicate ideas 
clearly and concisely. 

  
  

11.W.3.1 
(Application): Use 
sentence structure 
correctly and 
appropriately for 
audience and purpose. 
  

12.W.3.1 (Application) 
Use appropriate 
manuscript 
requirements. 

  
  

 
 
 
Indicator 4: Students are able to write across content areas to clarify and enhance 
understanding and information. 
  

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.W.4.1 (Application) 
Present information 
and ideas from primary 
and secondary sources 
accurately and clearly. 
  

10.W.4.1 (Application) 
Use accurate and 
detailed references to 
support key ideas and 
viewpoints. 

11.W.4.1 (Synthesis) 
Organize and link 
related information 
from multiple sources. 
  
  

12.W.4.1 (Analysis) 
Analyze information 
from multiple sources 
for different 
perspectives. 
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Listening and Viewing Standards 
9-12 

  
Indicator 1:  Students are able to use various listening and viewing strategies in social, 
academic, and occupational situations. 
  

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.L.1.1 (Analysis) 
Determine the effect of 
verbal cues on the 
message.  
  

10.L.1.1 (Application) 
Ask appropriate, 
focused, and subject-
related questions to 
interpret the intent of 
the communication. 

11.L.1.1 (Analyze) 
Analyze the 
relationship of diction, 
tone and syntax to 
purpose.  

12.L.1.1 
(Comprehension) 
Compare the use of 
rhetorical structure and 
diction to the purpose 
and context of the 
communication. 

9.L.1.2 (Analysis) 
Analyze how non-
verbal communication 
can influence the 
credibility and 
interpretation of the 
message. 

10.L.1.2 
(Comprehension) 
Summarize what has 
been presented for 
clarification and 
understanding.  

    

  
 
Indicator 2:  Students are able to use strategies to retrieve, interpret, and evaluate 
ideas/information from various oral/visual sources. 
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.L.2.1 (Evaluation) 
Evaluate evidence in 
informational text.  

10.L.2.1 (Analyze) 
Analyze the 
effectiveness of 
arguments used by 
various speakers. 

11.L.2.1 
(Comprehension)  
Compare strategies used 
by the media to inform, 
persuade, entertain, and 
transmit culture. 

12.L.2.1 (Analysis) 
Analyze the impact of 
the media on a 
society’s belief 
systems and values. 

9.L.2.2 (Application) 
Use note-taking 
techniques to record, 
synthesize, and 
retrieve information. 

  
  

11.L.2.2 (Analysis) 
Distinguish between 
various forms of logical 
and critical thinking 
used in 
persuasion/debate. 
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Speaking Standards 
9-12 

 
Indicator 1:  Students are able to use appropriate structure and sequence to express ideas 
and convey information. 
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.S.1.1 (Application) 
Choose logical patterns 
of organization to 
inform, persuade, or 
unite audiences. 

10.S.1.1 (Application) 
Construct and deliver a 
variety of speeches. 
  

11.S.1.1  
(Application) Use 
specific rhetorical 
devices to support 
assertions. 

  

12.S.1.1 (Application) 
Participate in dramatic 
readings of literary 
selections. 
  

9.S.1.2 
(Understanding) Clarify 
and defend positions 
with precise and 
relevant evidence. 

  

10.S.1.2 (Application) 
Choose logical devices 
for introduction and 
conclusion.   

11.S.1.2 (Synthesis) 
Seek feedback on 
clarity and coherence 
of presentation or 
speech. 

12.S.1.2 (Evaluation) 
Reassess choices and 
strategies used in oral 
communication based 
upon feedback. 

9.S.1.3 (Analyze) 
Monitor audience for 
non-verbal feedback. 

10.S.1.3 (Application) 
Plan formal oral 
presentations using 
various supporting 
strategies. 

    

 
Indicator 2:  Students are able to use appropriate language and presentation style for 
formal and informal situations. 
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.S.2.1 (Application)
Analyze vocabulary and
terminology appropriate
for audience. 

10.S.2.1 (Evaluation)
Determine the 
relationship among
purpose, audience, and
content of presentation. 

11.S.2.1 (Analyze) 
Analyze the occasion to 
determine appropriate 
speech topic, format, and 
style. 

12.S.2.1 (Knowledge) 
Recognize the influence 
demographics can have 
on the response of an 
audience. 

9.S.2.2 (Understanding) 
Contribute effectively in 
group discussions to solve 
specific problems.  

10.S.2.2 (Application) 
Use explicit verbal 
techniques for effective 
presentations. 
  

11.S.2.2 (Analyze) 
Compare and contrast 
characteristics of 
interpersonal, small 
group, and public 
communication. 

12.S.2.2 (Application) 
Use effective strategies in 
interpersonal 
communication settings. 

9.S.2.3 (Application) Use 
visual aids and technology 
to support presentations. 

  11.S.2.3 (Evaluation) 
Determine when to use 
various resources to 
create effective 
presentations. 

12.S.2.3  (Synthesis) 
Deliver multimedia 
presentations that 
combine text, images, 
and sound. 
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Reading Standards 
9-12 

 
Indicator 1: Students are able to apply various reading strategies to comprehend and 
interpret text. 
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.R.1.1 (Synthesis) 
Connect main ideas 
to identify 
relationships with 
other sources and 
topics.  

10.R.1.1 
(Application) Use 
reading strategies to 
comprehend literary 
and informational 
text. 

11.R.1.1 
(Application) Use 
various reading and 
study strategies to 
increase 
comprehension.  

12.R.1.1  (Analysis) 
Analyze the effect of 
style on the 
interpretation of text. 
 

 
Indicator 2: Students are able to evaluate text structures, literary elements, and literary 
devices within various genres to develop interpretations and form responses. 
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.R.2.1 (Analysis) 
Analyze and 
summarize an 
author’s use of 
complex literary 
elements. 
 

10.R.2.1 (Analysis) 
Compare/contrast 
similar themes 
across genres to 
determine how the 
type of literature 
shapes the message.
  

11R.2.1 (Analysis) 
Analyze and explain 
the relationships 
among elements of 
literature. 

12.R.2.1 
(Evaluation) 
Evaluate author’s 
style in poetry, 
drama, fiction, and 
informational text. 
 

9.R.2.2.  (Analysis)  
Analyze and 
describe the effect of 
figurative language 
in various genres. 

10.R.2.2 (Analysis) 
Analyze and identify 
the structures of 
literary genres and 
their functions 
within that category. 

11R.2.2  (Analysis) 
Analyze and explain 
literary devices 
within text. 

 

 
Indicator 3:  Students are able to interpret and respond to diverse works from various 
cultures and time periods.  
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.R.3.1. (Analysis) 
Analyze the quality 
of reading materials 
for their practical, 
informational, or 
aesthetic value 
relative to specific 
cultures and 
historical periods. 

10.R.3.1(Comprehens
ion) Understand 
differences between 
author’s intent and 
reader’s interpretation 
through various 
cultural and historical 
perspectives. 

11.R.3.1 (Analysis) 
Analyze and explain 
the influence of 
cultural and 
historical context on 
the form, style, and 
point of view of a 
written work. 
 

12.R.3.1 
(Evaluation) Read 
and critique literary 
works from a variety 
of cultures and eras.  
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Indicator 4:  Students are able to retrieve, analyze, synthesize, and evaluate a variety of 
informational texts. 
 

Ninth Grade Tenth Grade Eleventh Grade Twelfth Grade 
9.R.4.1  
(Evaluation) 
Compile and 
evaluate potential 
sources for research 
projects. 
 

10.R.4.1 (Analysis) 
Differentiate among 
fact, logic, and 
opinion in various 
texts.  
 
 
 

11.R.4.1 (Analysis) 
Examine the effect 
of faulty logic 
techniques in 
expository text. 

12.R.4.1  
(Synthesis) Locate, 
synthesize, and use 
information from 
multiple sources to 
solve problems and 
make decisions. 

 10.R.4.2 (Analysis) 
Analyze information 
for clarity, 
relevance, point of 
view, credibility, 
and supporting data. 
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