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SUBJECT: Quality Assurance Review 
 
 For a number of years the Regental system facilitated a Quality Assurance Review 
process as a feature of the Electronic University Consortium (EUC).  Since the expansion of 
online courses in the Regental system, the quality assurance review had been identified as a 
logical approach for ensuring the quality of the instructional resources being employed to deliver 
the course.  Each year courses were identified for review, a common metric/tool was used to 
evaluate the courses, and peers from other Regental institutions were used to facilitate the 
reviews.  The overall academic quality of the course had not been a primary focus of these 
reviews.  For this and a variety of other reasons this practice was eliminated three years ago and 
institutions have continued to facilitate their own quality assurance reviews using metrics or 
rubrics that have been modified from the original system protocols (see Attachment I for samples 
from a variety of the campuses).   
 
 Over the past year, a number of questions have emerged about the distinctions that may 
exist between similar courses that are delivered online vs. face-to-face.  When presented the 
2013 Distance Education Report at the October 2013 Board of Regents meeting, Regent Baloun 
inquired about the success of students in our online courses.  Dr. Palmer developed an ad-hoc 
report for review by the BOR to review at the following Committee A meeting, and at the 
request of Regent Schaeffer the report came forward to the Board during the next meeting as a 
full board item.  While trends in the data depicted in the report did signal differences in the 
overall performance of students in these two class types, the trend pattern certainly is improving 
to a point where student success in both face-to-face and online courses are more equivalent.  
However, it is important to note that a comparison of student success does not provide evidence 
of the academic quality of the courses in question.  This sentiment has continued to resonate over 
the past few months as the General Education review has begun, and the system has expanded 
online course delivery as a feature of the new High School Dual Credit program.  During campus 
visits, discussion with discipline councils, and deliberations with the General Education Steering 
Committee, the issue of academic quality and rigor in online courses continues to reverberate.  
While quality assurance reviews are an ongoing feature for the delivery of online courses, no 
such counterpart exists for face-to-face courses.  As a result, anecdotal evidence continues to be 
used as the primary data for validating faculty/staff perceptions of this modality.   

http://www.sdbor.edu/theboard/agenda/2013/October/13.pdf
http://sdbor.edu/theboard/agenda/2013/May/18.pdf
http://sdbor.edu/theboard/agenda/2013/May/18.pdf
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 This issue was discussed during the most recent Extended University Consortium (EUC) 
meeting in January at which time an assessment pilot was proposed by the System Vice 
President for Academic Affairs.  The goal would be to identify a series of common general 
education courses that are: 1) delivered both face-to-face and online: 2) delivered at multiple 
locations including on-campus and at university center locations; 3) and represent the top courses 
representing enrollments in the High School Dual Credit program.  Using this approach, a list of 
courses would be identified for all institutions and, using a common metric, the courses would be 
evaluated by peers from within the Regental system during the 2015-16 academic year.  Based 
on data available from the most recent Distance Education Report and the courses being taught 
through dual credit (see Table 1) represent the types of courses that would flagged during this 
initial review.  Members of EUC and the EOS Committee supported this project, and AAC 
representatives should be prepared to discuss the proposed model for the upcoming academic 
year.   
   

Table 1 
Frequency of Enrollments by High School Dual Credit Course – Spring 2015 

Course BHSU DSU NSU SDSMT SDSU USD Total 
1. Fundamentals of Speech 8 25 30 0 87 139 289 
2. General Psychology 39  6 6 60 116 227 
3. College Algebra 35 35 18 3 30 53 174 
4. Composition I 28 9 18 4 24 61 144 
5. Introduction to Sociology 19 0 28 0 37 35 119 

 
 
 
 

http://www.sdbor.edu/theboard/agenda/2014/October/13_BOR1014.pdf


QUALITY ASSURANCE REVIEW RUBRIC 
South Dakota State University 

South Dakota State University is committed to provide excellence in learning opportunities to all 
students.  To meet this commitment, all faculty who teach online and/or hybrid courses must have their 
courses reviewed by staff who are trained in online learning methodologies and strategies on a regular 
basis.  The goal of the review process is to ensure that all SDSU online/hybrid courses are of the highest 
possible quality, and that they provide a rigorous, engaging, and valued learning experience for all 
students.  To this end, the following Quality Assurance Review Rubric will be used for those online 
courses designated to be reviewed.  In order to complete the review, the course must be complete in its 
design and “ready to teach.”  All content, Discussion Boards, and assessments, must be present in the 
course as a student would see them. 

 

I. COURSE OVERVIEW AND INTRODUCTION 

General Review Standard: The overall design of the course, navigational information, as well as course, instructor 
and student information are made transparent to the student at the beginning of the course. 

Specific Review Standard: Point Value: To Meet the Standard:  

I.1 A general course overview is 
provided as a “Click Me First” or 
“Start the Course Here” instruction, 
linked in the Getting Started 
widget, that lets the student know 
where/how to begin the course. 

0-3 Instructions to the student indicating where to start the 
course, or what to do first, is linked from the Getting 
Started widget.  These instructions can also provide a 
general course overview, guide the new student to 
explore the course site, rather than list detailed 
navigational instructions for the whole course.  A course 
“tour” or “Scavenger Hunt” first assignment that leads 
students through an exploration of the different areas of 
the course can also be included with the “Start Here” 
instructions. 

I.2 A statement introduces the 
student to the structure of the 
course and to student learning.  A 
guide to a course calendar should 
be included to show the student the 
expectations relating to assignments 
and deadlines. 

0-3 This should be in the course syllabus under “Description 
of Instructional Methods.”  This should let the student 
know how they are going to learn in the online 
environment.  It can list the types of activities that are 
included in the course, and how the student will interact 
with the activities (group work, individually, discussion, 
research, etc.).  It should also state the testing procedures, 
such as proctored, timed, multiple attempts, etc. 

I.3 An introductory graded 
discussion assignment, or a 
dropbox submission is assigned and 
completed during the first week of 
the course. 

0-3 This can be the preference of the instructor, but, the goal 
is to have the student ACTIVE in the class the first week.  
Just logging in does not satisfy this standard.  A 
discussion board assignment due the first week 
(introductions), or a dropbox assignment due the first 
week will show that the student is now active.  This is a 
requirement for Financial Aid, and also gets the student 
active in the course early in the semester. 

I.4 Netiquette expectation with 
regard to course communication is 
clearly stated.  This should include 
email and discussion postings. 

0-2 Expectations are given to the students as far as 
communication within the course.  Examples could be 
rules of conduct and civility on the discussion board, how 
to address the instructor (Mr. or Ms., Professor, first 
name), spelling and grammar expectations, use of correct 
English vs. texting language, etc.  Expectations can be in 
the syllabus, or a document in the Content area.  The 
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expectations themselves are not evaluated, just the fact 
that they are clearly stated for the student.  

I.5 The self-introduction by the 
instructor is appropriate and 
contains contact information. 

0-1 The self-introduction is the first step in building the 
online community.  It should present the instructor as 
professional as well as approachable, and can include 
more than the essentials of instructors name, title, field of 
expertise, email address and phone.  This is to be linked 
to the “Your Instructor” label in the Getting Started 
widget. 

I.6 Minimum technology 
requirements, minimum student 
skills, and, if applicable, 
prerequisite knowledge in the 
discipline, are clearly stated. 

0-1 If specific software, technology skills or knowledge is 
required for the class, this should be posted for the 
student.  This can include any special hardware, software, 
plugins, use of programs (excel, ArcGIS, browsers) that 
will be required for assignments or communication.  If 
required, a link to that which is specified, should be 
included, or directions on how to download, or where to 
find support on installing and or using the required 
tools/software.  This can be posted in the Content area. 

Total Points for this section  Comments: 
 

 

II. COURSE LEARNING OUTCOMES (COMPETENCIES)  

General Review Standard: Course learning outcomes are clearly defined and explained. They assist the student to 
focus on the learning activities. 

Specific Review Standard: Point Value Rational: 

II.1 The learning outcomes of the 
course describe outcomes that are 
measurable, and should describe 
student performance in specific, 
observable terms. 

0-3 Learning outcomes are required to be posted in the 
course syllabus.  Learning outcomes are to be written in 
terms that precisely describe what the student is to do to 
meet the outcome.  The learning outcome must be 
observable and measurable, and describe an action 
(discuss, list, produce, describe, draw, explain, etc.). 

II.2 The learning outcomes (as a 
whole) address content mastery, 
critical thinking skills, and core 
learning skills. 

0-3 Examine the learning outcomes (course and unit level) 
as a whole for all three types of skill. Every single 
outcome may not contain all three components.  
 
Content mastery should be appropriate for the type and 
level of the course. Ask the Subject Matter Expert 
(SME) for guidance. 
 
Critical thinking skills may include the ability to:  

 Distinguish between fact and opinion 
 Distinguish between primary and secondary 

sources 
 Identify bias and stereotypes 
 Evaluate information sources for point of view, 

accuracy, usefulness, timeliness, etc. 
 Recognize deceptive arguments 

 
Core learning skills may include: 

 Written and oral communication skills 
 Manipulation and organization of information 

in various ways or using different tools 
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 Understanding what one knows and how one 
knows it, and also understanding what one does 
not know and what one needs to find it out. 

II.3 The learning outcomes of the 
course are clearly stated in the 
syllabus and specifically state 
which assessments are linked to 
what outcomes. 

0-3 The student should be able to determine (through the 
language of the written statement, or a chart of some 
kind) what assessment(s) will be used to measure each 
outcome.  It is best that each outcome be assessed by 
multiple assessment strategies whenever possible.   

II.4 Instructions to students on how 
to meet the learning outcomes are 
adequate and easy to understand.   

0-2 Instructions may take various forms (e.g. narratives, 
bulleted lists, charts) and may appear at different levels 
within the course, such as module-based or weekly 
assignment sheets.   These can be part of the syllabus, 
but are usually lengthy and may be best located in the 
Content area as a separate document or listed in the 
Module instructions.  Instructions should be clear and 
complete and indicate which outcome(s) are being 
assessed with each instruction. 
 

II.5 Learning outcomes may also be 
articulated and specified at 
module/unit level outcomes, but 
will not take the place of the course 
learning outcomes. 

0-2 Module or unit level objectives may be written by the 
instructor or come from the textbook.  These outcomes 
do not override the course outcomes and care must be 
taken to make sure that the assessments do not conflict, 
or take the place of the assessments noted for the course 
outcomes.  If no module or unit level objectives are 
found or referenced on the website, reviewers should 
communicate with the instructor to gather more 
information.  

Total Points for this section  Comments 
 

 

III. ASSESSMENT AND MEASUREMENT 

General Review Standard:  Assessment strategies use established ways to measure effective learning, assess 
student progress by reference to stated learning outcomes, and are designed as essential to the learning process. 

Specific Review Standards: Point Value: Rational: 

III.1 The types of assessments 
selected measure the stated learning 
outcomes are varied, and consistent 
with course activities and resources. 

0-3 Assessments, learning outcomes, and learning activities 
align in a clear and direct way.  The assessment formats 
provide a reasonable way to observe and measure the 
stated learning objectives.  
 
Examples of inconsistency:   

 The outcome is to be able to “write a persuasive 
essay” but the assessment is a multiple choice 
test.   

 The outcome is to “demonstrate discipline-
specific information literacy” and the 
assessment is a rubric-scored term paper, but 
students are not given any practice with 
information literacy skills on smaller 
assignments.   

 
Examples of outcome/assessment alignment:  
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 A problem analysis evaluates critical thinking 
skills 

 Multiple choice quiz tests vocabulary 
knowledge 

 A composition assesses writing skills 
 

III.2 The grading policy and how 
final grades are to be determined is 
transparent and easy to understand. 

0-3 Review the clarity of presentation to the student, not the 
simplicity or complexity of a given grading system itself. 
A relatively complex grading system can still be 
unambiguous and easy to understand.  The syllabus 
should provide a “grade range” grid showing each grade 
high and low limits. 
 

III.3 Assessment and measurement 
strategies provide feedback to the 
student, and a statement in the 
syllabus states when the student 
should expect to see a 
grade/feedback on their graded 
activities. 

0-3 Students learn more effectively if they receive frequent, 
meaningful, and rapid feedback.  This feedback may 
come from the instructor directly, from assignment scores 
and assessments that have feedback built into them, or 
even from other students.  This should be in the syllabus 
with the grading schedule. 
 

III.4 The types of assessments 
selected are varied, and the methods 
used for submitting assessments are 
appropriate for the distance learning 
environment. 

0-2 Learning outcomes should be measured in a number of 
ways to include collaborative types of assignments.  
Although the multiple choice exam is always the easiest, 
it doesn’t always measure the outcome completely.  
Assessments should also make use of the technologies 
and security typically found in an online classroom. 
 
Examples that DO meet the standard: 

 Submission of text or media files by email or 
‘drop box’  

 Exams can be given in a proctored testing center 
 Quizzes with time limitations, printing disabled, 

and other security measures 
 Multiple assessments which enable the 

instructor to become familiar with individual 
students’ work and which discourage “proxy 
cheating” (someone other than the student 
completing and submitting work) 

 
Examples that do NOT meet the standard:  

 Required assessments that cannot be submitted 

online, such as a lab practicum in a science 
course. 

 A course in which the entire set of assessments 
consists of 5 multiple choice tests taken online, 
with no enforced time limit, the print function 
enabled, and minimal security features in place. 

 
III.5 “Self-check” or practice types 
of assignments are provided for 
quick student feedback. 

0-1 Students have ample opportunity to measure their own 
learning progress.  Look for examples of “self-check” 
quizzes and activities, as well as other types of practice 
opportunities that provide rapid feedback.  These types of 
assignments should be voluntary or allow multiple 
attempts. 
Examples: 
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 Practice quizzes 
 Games, simulations, and other interactive 

exercises 
 Practice written assignments 
 Peer reviews 

 
Total Points for this section  Comments 

 

 

IV.   RESOURCES AND MATERIALS  

 

General Review Standard:  Instructional materials are sufficiently comprehensive to achieve announced 
objectives and learning outcomes and are prepared by qualified persons competent in 
their fields. (Materials, other than standard textbooks produced by recognized 
publishers, are prepared by the instructor or distance educators skilled in preparing 
materials for distance learning.) 

Specific Review Standards: Point Value: Rational: 

IV.1 The instructional materials 
support the stated learning 
outcomes and have sufficient 
breadth and depth for the student to 
learn the subject. 

0-3 The course should provide meaningful content in a 
variety of ways, including supplements to the textbook 
(PowerPoint presentations, websites, lecture notes, 
outlines, and multimedia) that shows the application of 
the course material.  The content should supplement the 
text book, and align with the assessments and learning 
outcomes. 
 
Decisions on this standard may be particularly difficult 
for individual reviewers whose expertise is not in the 
course discipline. Reviewers should consult with the 
SME (subject matter expert) and use common sense to 
determine if the content is robust enough to support the 

course.   
 

IV.2 Instructional materials are 
presented in a format appropriate to 
the online environment, and are 
easily accessible to and usable by 
the student.  The materials move 
beyond the standard static 
PowerPoint and PDF documents. 

0-3 Students who have the required technical equipment and 
software can view the materials online.  If some of the 
course resources, including textbooks, videos, CD-
ROMs, etc., are unavailable within the framework of the 
course website, determine how students would gain 

access to them and examine their ease of use.  If it’s 
determined that some students may have difficulty 
accessing some of the content based on location or other 
factors, an alternative should be listed.  Other SDSU 
resources (OneDrive) can be used for instructional 
materials if determined that D2L format requirements 
may be a hindrance for the materials. 
 
Examples: 

 Textbooks and/or CDs, if used, include titles, 
authors, publishers, ISBN numbers, copyright 
dates, and information as to where copies can be 
obtained 

 Required software plug-ins are listed, along with 
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instructions for obtaining and installing the plug-
ins 

 
Examples of some visual format problems:  

 Text size may be too inconsistent for typical 
View/Text Size setting 

 Large text files are presented without table of 
contents or unit numbering 

 Multimedia files require plug-ins or codecs 
students do not have 

 Science lab courses may include learning 
activities that are not easy to format for online 
learning 

 
IV.3 The purpose of the course 
elements (content, instructional 
methods, technologies, and course 
materials) is evident. 

0-2 Students can easily determine the purpose of all 
materials, technologies and methods used in the course 
and know which materials are required and which are 
recommended resources. 
 
For example, a course may be richly garnished with 
external links to Internet resources, but it is not clear 
whether those resources are for background information, 
additional personal enrichment, or required for an 
assignment. 
 

IV.4 All resources and materials 
used in the online course are 
appropriately cited. 

0-2 Materials created by the instructor and those borrowed 
from other sources are distinctly identified. Text, images, 
graphic materials, tables, videos, audios, websites, and 
other forms of multimedia are appropriately referenced 
according to SDSU’s copyright and intellectual property 
policy. 

IV.5 The instructional materials, 
including supporting materials - 
such as manuals, videos, CD 
ROMs, and computer software – 
are consistent in organization. 

0-1 Online courses often use multiple types of instructional 
materials.  Students can easily understand how the 
materials relate to each other based on the organization of 
the Content area.  The level of detail in supporting 
materials is appropriate for the level of the course. 
 

Total Points for this section  Comments 
 

 

V. LEARNER INTERACTION  

General Review Standard: The effective design of instructor-student interaction, meaningful student cooperation, 
and student-content interaction is essential to student motivation, intellectual 
commitment and personal development. 

Specific Review Standards: Point Value: Rational: 

V.1 The learning activities include 
class and/or small group activities 
and/or discussions that promote the 
achievement of stated objectives 
and learning outcomes. 

0-3 Learning activities are various and are collaborative, 
including class discussions, case studies, simulation 
exercise, practice quizzes, tests, etc.  Activities must align 
with and support the learning outcomes. Most of the 
outcomes can reasonably be achieved by students 
completing the learning activities. 
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V.2 Learning activities provide for 
instructor-student, content-student, 
and student-student interaction. 

0-3 All online courses should include interaction between the 
instructor and the students, between student and student, 
and between the students and the content. The degree and 
type of student-to-student interaction may vary with the 
discipline and the level of the course.  
 
Examples of learning activities that foster the following 
types of interaction: 
 

 Instructor – student (consider for ALL courses):  
Self-introduction; discussion postings and 
responses; feedback on project assignments; 
evidence of one-to-one e-mail communication, 
etc. 

 
 Student – content (consider for ALL courses):  

Essays, term papers, group projects, etc. based 
on readings, videos, and other course content; 
self-assessment exercises; group work products, 
etc. 

 
 Student – student (if appropriate to this course):  

Self-introduction exercise; group discussion 
postings; group projects; peer critiques, etc.  
Where possible, include recommendations and 
comments where student-student interaction 
can/should be incorporated in this course.  

 
V.3 The requirements for course 
interaction are clearly articulated. 

0-3 A clear statement of requirements should indicate the 
criteria for interaction.  Discussion and group work 
expectations should be stated in the syllabus, and grading 
expectations, along with rubrics that indicate what the 
quality of the postings must be, how the comments will 
be evaluated, what grade credit they can expect for 
various levels of performance, should be provided.  

 
V.4 Clear standards are set for 
instructor response and availability 
(turn-around time for email, grade 
posting, office hours, etc). 

0-3 Information clearly indicates how quickly the instructor 
will respond, when feedback will be provided, and when 
the instructor is available to meet 

V.5 The course design prompts the 
instructor to be present, active on 
the discussion board, and engaged 
with the students 

0-2 Students know that the instructor is approachable and 

will regularly interact with them. Opportunities 
for interaction will vary with the discipline of the 
course. 

Total Points for this section  Comments 
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VI. COURSE TECHNOLOGY  

General Review Standard:  To enhance student learning, course technology enriches instruction and fosters 
student interactivity. 

Specific Review Standards: Point Value: Rational: 

VI.1 The tools and media support 
the learning outcomes of the course 
and are integrated with texts and 
lesson assignments. 

0-3 Tools and media used in the course support related 
learning outcomes, and are integrated with texts and 
lesson assignments.  Students know how the tools and 
media support the assignments and how they support the 
learning outcomes.  Technology is not used simply for 
the sake of using technology.   
 For example, a course might require viewing video 
materials, but it may not be clear how the video materials 
illustrate or support any learning objective. 
 

VI.2 The tools and media enhance 
student interactivity and guide the 
student to become a more active 
learner. 

0-3 Tools and media used in the course help students actively 
engage in the learning process, rather than passively 
“absorbing” information.   
 
Examples:   

 Automated ‘self-check’ exercises requiring 
student response 

 Animations, simulations, and games that require 
student input 

 Use of discussion tools with automatic 
notification or ‘read/unread’ tracking feature 

VI.3 Technologies required for this 
course are either provided or easily 
downloadable and are SDSU 
compliant technologies and 
services. 

0-2 For this standard, the term “technologies” may cover a 
range of plug-ins such as Acrobat Reader, media players, 
etc. In addition, courses may require special software 
packages (spreadsheets, math calculators etc.).  Clear 
instructions tell students how to obtain needed plug-ins 
and software packages, or they are included on the D2L 
site.  
 

VI.4 The tools and media are 
compatible with existing standards 
of delivery modes. 

0-1 Course tools, media, and delivery modes meet current 
standards for widespread accessibility. 
 

VI.5 Instructions on how to access 
resources at a distance are sufficient 
and easy to understand. 

0-1 Online students need to know about and be able to obtain 
access to educational resources by remote access.  
Information on these resources is readily visible with 
clear instructions on how to access these resources.  
 
Examples: 

 An explanation of how to obtain full text journal 
articles is provided in the assignment that 
requires their use 

 How to access OneDrive 
 

VI.6 Course technologies take 
advantage of existing economies 
and efficiencies of delivery. 

0-1 As innovative technologies appear on the market all the 
time, online course technology should be current. 
Courses not recently developed may need to be updated.  
Other technologies should be on the SDSU compliant 
technologies list. 

Total Points for this section  Comments 
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VII. LEARNER SUPPORT 

General Review Standard: Courses are effectively supported for students through fully accessible modes of 
delivery, resources, and student support. 

Specific Review Standards: Point Value: Rational: 

VII.1 The course instructions 
articulate or link to a clear 
description of the technical support 
offered. 

0-2 Technical support includes information about such topics 
as how to log in, how to use the software, and how to 
upload files.  It does not include help with course content, 
assignments, academic or student support services (see 
Standards VII.2 and VII.3 below).   
 
Look for evidence that students have access to technical 
support services from within the course. The purpose is 
not to review the adequacy of those services on an 
institutional level.   
 
Examples:   

 A clear description of the services, including a 
link to a technical support website 

 An email link to an online learning helpdesk 
 A phone number for an online learning helpdesk 

 
VII.2 Course instructions articulate 
or link to an explanation of how the 
institution’s academic support 
system can assist the student in 
effectively using the resources 
provided. 

0-2 For the purposes of review, academic support includes 
access to library resources, readiness assessment, testing 
services, tutoring, a writing center, a math center, 
supplemental instruction programs, and teaching 
assistants. 
 
Look for evidence that students have access to academic 
support services from within the course.  The purpose is 
not to review the adequacy of those services on an 
institutional level. 
 
Examples:  

 A clear description of the academic support 
services and how to access them. 

 A link to the academic support website, along 
with a definition of academic support 

 
VII.3 Course instructions articulate 
or link to an explanation of how the 
institution’s student support 
services can assist the student in 
effectively using the resources 
provided. 

0-1 For the purposes of this review, student support services 
include advising, registration, financial aid, student life, 
counseling, etc.  
 
Look for evidence that students have access to student 
support services from within the course. The purpose is 
not to review the adequacy of those services on an 
institutional level.  
 
Examples:  

 A clear description of student support services 
and how to access them 

 A link to the student support website, along with 
a definition of student support services 

 

ATTACHMENT I     11



VII.4 Course instructions articulate 
or link to tutorials and resources 
that answer basic questions related 
to research, writing, technology etc. 

0-1 Online students’ access to tutorials and help files related 
to writing, technology, research, etc. differs from 
institution to institution.   
 
This item does NOT refer to: 

 Students getting help from another person 
 Tutorials and resources specifically related to 

course content 
 
Look for evidence that students taking the course DO 
have acces to those support services from within the 
course, for example, a clear description of the tutorials 
available and how to get them.   

Total Points for this section  Comments 
 

 

VIII. ADA COMPLIANCE 

General Review Standard: The required university statements are included, verbatim, as they appear in the Course 
Syllabus Policy.  

Specific Review Standard: Point Value: Rational: 

VIII.1 The course syllabus includes 
the ADA policy, Freedom of 
Learning Statement, and the 
Student Academic Integrity and 
Appeals statements 

0 or 3 All statements must be verbatim from SDSU’s Course 
Syllabus Policy. 

Total Points for this section  Comments 
 

IX. CORE TRAINING 

General Review Standard: The course instructor is fluent in using D2L tools. 

Specific Review Standard: Point Value: Rational: 

IX.1 Instructor has demonstrated 
adequate knowledge and use of the 
tools needed to deliver this course 
via the D2L LMS. 

0 or 3 The course review process will include observing the 
instructors use and knowledge of the D2L tools.   

Total Points for this section  Comments 
 

 

Total Points Available: 86  Total Points Earned:   

Meets Expectations if: All three point standards have been met, and a total score of at least 73. 
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Please note that the following is only a training document.  The items and examples listed here are only 
suggestions to offer guidance with course development.  They do not reflect the exact limitations as to 
what kind of content may or may not be found in a course design. 
 
Navigational instructions make the organization of the course easy to 
understand. 
Specific Review Standard I.1 (Essential Standard – 3 points) 
 
BASELINE:  As long as there is a statement that points the student where to find information, then it 
satisfies the standard.  That is all that needs to be looked at for the System Review; not what the 
information is about.  It could be something as simple as one sentence.  Using the Getting Started widget 
on D2L and its four required links (Syllabus, Your Professor, Netiquette, & Tech Requirements) is the best 
way to satisfy this standard. 
 
 

A statement introduces the student to the course and o the structure of the 
student learning. 
Specific Review Standard I.2 (Essential Standard – 3 points) 
 
BASELINE:  If there is a syllabus and the syllabus is well designed by using the SD Board of Regents 
template, then it satisfies the standard. 
 
 

Netiquette expectations with regard to discussions and email communications 
are clearly stated. 
Specific Review Standard I.3 (Very Important Standard – 2 points) 
 
BASELINE:  As long as there is some sort of statement about what the expectations are with regards to 
communication, then it satisfies the standard.  Don’t look for the word “Netiquette” specifically.  The 
statement does not have to be in the syllabus.  For example, it could be just a link off of the homepage. 

 

The self-introduction by the instructor is appropriate. 
 
Specific Review Standard I.4 (Important Standard – 1 point) 
 
BASELINE:  If there is a syllabus and the instructor’s name, contact information and office hours are 
listed, then it satisfies the standard. 
 
 
 
 
 

System-Wide Quality Assurance Rubric 
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2 

If appropriate, students are requested to introduce themselves to the class. 
 
Specific Review Standard I.5 (Important Standard – 1 point) 
 
BASELINE:  As long as the instructor asks the students to introduce themselves, then it satisfies the 
standard.  If you as a reviewer determine that introductions are not appropriate, then the point is given.  
Whether student introductions are appropriate or not, depends on the context of the course… it is a 
judgment call to be made by the reviewer(s).  For example, a math course may not require the students 
to introduce themselves.  One way to determine this is to look and see if there is a discussion board; if 
there is one, then student introductions may be appropriate.   
 
 

Minimum technology requirements, minimum student skills, and, if applicable, 
prerequisite knowledge in the discipline are clearly stated. 
Specific Review Standard I.6 (Important Standard – 1 point) 
 
BASELINE:  As long as the instructor lists the minimum technology requirements & minimum student 
skills needed, then the standard is met.  The remainder of the standard that mentions listing the 
prerequisites is a “safe valve” statement for faculty; from a system reviewer’s perspective, just gloss over 
it.   
 
 

The course learning objectives describe outcomes that are measurable. 
 
Specific Review Standard II.1 (Essential Standard – 3 points) 
 
BASELINE:  Each objective should use an action verb to show that it is measurable within a specific 
context.  Look for the specific activity that measures it with the later standard. 
 
 

The learning objectives address content mastery, critical thinking skills and core 
learning skills. 
Specific Review Standard II.2 (Essential Standard – 3 points) 
 
BASELINE:  Essentially, just look to see if the learning objectives are stated.  If they are, then it satisfies 
the standard.  At the system level, a reviewer cannot judge the content of the objectives.  The content 
itself will be evaluated at the institutional level.   
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The learning objectives of the course are clearly stated and understandable to 
the student. 
Specific Review Standard II.3 (Essential Standard – 3 points) 
 
BASELINE:  The objectives should be easily readable and measureable as defined by the rubric.  If the 
learning objectives are clearly stated, then it satisfies the standard. 
 
 

Instructions to students on how to meet the learning objectives are adequate 
and easy to understand. 
Specific Review Standard II.4 (Very Important Standard – 2 points) 
 
BASELINE:  Look for a general description of the various assessments for the course.  These do not have 
to be specific or broken down.   
 
 

The Learning objectives of the course are articulated and specified on the 
module/unit level. 
Specific Review Standard II.5 (Very Important Standard – 2 points) 
 
BASELINE:  At the statewide review, defer to the institutional review for this standard.  Look at the 
context of the course to determine if it is a course that should be broken down at the modular level and 
go from there. 
 
 

The types of assessments selected measure the stated learning objectives and 
are consistent with course activities and resources. 
Specific Review Standard III.1 (Essential Standard – 3 points) 
 
BASELINE:  Do the assessment(s) actually measure the criterion of the learning objectives.  If so, then it 
satisfies the standard. 
 
 

The grading policy is clearly stated and easy to understand. 
 
Specific Review Standard III.2 (Essential Standard – 3 points) 
 
BASELINE:  A grading policy (a list of activities, tests, etc. that will affect the student’s grade) should be 
included at the beginning of a course.  If there is a grading policy and you can clearly understand it, then 
it satisfies the standard.   
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Assessment and measurement strategies provide feedback to the student. 
 
Specific Review Standard III.3 (Essential Standard – 3 points) 
 
BASELINE:  If you have an assessment where a grade is given, that qualifies as feedback and satisfies the 
standard.   
 
 

The types of assessments selected and the methods used for submitting 
assessments are appropriate for the distance learning environment. 
Specific Review Standard III.4 (Very Important Standard – 2 points) 
 
BASELINE:  The proper use of D2L tools and appropriate settings to ensure academic integrity is being 
used satisfies this standard. 
 
 

If appropriate, self-check and/or peer review practice types of assignments are 
provided for quick student feedback. 
Specific Review Standard III.5 (Important Standard – 1 point) 
 
BASELINE:  If some type of self-check and/or peer review is provided, then it meets the standard.  If it is 
not there, then they do not get the point.   
 
 

The instructional materials support the stated learning objectives and have 
sufficient breadth and depth for the student to learn the subject. 
Specific Review Standard IV.1 (Essential Standard – 3 points) 
 
BASELINE:  At the statewide review, since this is a content matter, defer to the institutional review for 
this standard. 
 
 

Instructional materials are presented in a format appropriate to the online 
environment, and are easily accessible to and useable by the student. 
Specific Review Standard IV.2 (Essential Standard – 3 points) 
 
BASELINE:  The instructional materials are easily accessible and useable by the student and if the 
instructor(s) uses external Web 2.0 tools, has the use of them been justified?  If so, then the standard is 
satisfied.   
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5 

The purpose of the course elements (content, instructional methods, 
technologies, and course materials) is evident. 
Specific Review Standard IV.3 (Very Important Standard – 2 points) 
 
BASELINE:  N/A (The standard makes a clear enough statement of what is required.) 
 
 

The instructional materials, including supporting materials – such as manuals, 
videos, CD ROMs, and computer software – are consistent in organization. 
Specific Review Standard IV.4 (Important Standard – 1 point) 
 
BASELINE:  N/A (The standard makes a clear enough statement of what is required.) 
 
 

All resources and materials used in the online course are appropriately cited. 
 
Specific Review Standard IV.5 (Important Standard – 1 point) 
 
BASELINE:  N/A (The standard makes a clear enough statement of what is required.) 
 
 

The learning activities promote the achievement of stated objectives and 
learning outcomes. 
Specific Review Standard V.1 (Essential Standard – 3 points) 
 
BASELINE:  N/A (The standard makes a clear enough statement of what is required.) 
 
 

Learning activities foster instructor-student, content-student, and student-
student interaction. 
Specific Review Standard V.2 (Essential Standard – 3 points) 
 
BASELINE:  There was a group consensus that the words “if appropriate to this course” allowed for too 
much flexibility in evaluating the standard, so they were removed.  It will be the job of the instructional 
designers to inform faculty that there has been a change to online courses that in addition to fostering 
instructor-student and content-student, they must now also foster student-student interaction.  If 
instructors do not have this in their courses, then they will not get the points for this standard. 
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Clear standards are set for instructor response and availability (turn-around 
time for email and grade posting). 
Specific Review Standard V.3 (Essential Standard – 3 points) 
 
BASELINE:  As long as there is a statement listed somewhere regarding instructor response and 
availability, it satisfies the standard. 
 
 

The requirements for course interaction are clearly articulated. 
 
Specific Review Standard V.4 (Very Important Standard – 2 points) 
 
BASELINE:  When the instructor is assigning a grade based on some sort of participation/communication, 
then those requirements need to be clearly stated.  If they are, then the standard is satisfied. 
 
 

The tools and media support the learning objectives of the course and are 
integrated with texts and lesson assignments. 
Specific Review Standard VI.1 (Essential Standard – 3 points) 
 
BASELINE:  Make sure that the right tools are being used for the right types of assignments and/or the 
tools used fit well into the course materials. 
 
 

The tools and media enhance student interactivity and guide the student to 
become a more active learner. 
Specific Review Standard VI.2 (Very Important Standard – 2 points) 
 
BASELINE:  As long as there is evidence that the student is being prompted to be interactive in the 
course, it meets the standard.   
 
 

Technologies required for this course are either provided or easily 
downloadable. 
Specific Review Standard VI.3 (Very Important Standard – 2 points) 
 
BASELINE:  N/A (The standard makes a clear enough statement of what is required.) 
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7 

The tools and media are compatible with existing standards of delivery modes. 
 
Specific Review Standard VI.4 (Important Standard – 1 point) 
 
BASELINE:  The tools and media used need to be in a common compatible format that everyone will be 
able to access. 
 
 

Instructions on how to access resources at a distance are sufficient and easy to 
understand. 
Specific Review Standard VI.5 (Important Standard – 1 point) 
 
BASELINE:  N/A (The standard makes a clear enough statement of what is required.) 
 
 

Course Technologies take advantage of existing economies and efficiencies of 
delivery. 
Specific Review Standard VI.6 (Important Standard – 1 point) 
 
BASELINE:  Make sure the right tools are being used for the right purpose. 
 
 

The course instructions articulate or link to a clear description of the technical 
support offered. 
Specific Review Standard VII.1 (Very Important Standard – 2 points) 
 
BASELINE:  Just having the link for Technical Support is sufficient. 
 
 

Course instructions articulate or link to an explanation of how the institution’s 
academic support system can assist the student in effectively using resources 
provided. 
Specific Review Standard VII.2 (Very Important Standard – 2 points) 
 
BASELINE:  Having a link is sufficient enough to satisfy the standard. 
 
 

Course instructions articulate or link to an explanation of how the institution’s 
student support services can assist the student in effectively using the resources 
provided. 
Specific Review Standard VII.3 (Important Standard – 1 point) 
 
BASELINE:  Having a link is sufficient enough to satisfy this standard. 
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8 

Course instructions articulate or link to tutorials and resources that answer 
basic questions related to research, writing, technology, etc. 
Specific Review Standard VII.4 (Important Standard – 1 point) 
 
BASELINE:  Having a link is sufficient enough to satisfy this standard. 
 
 

The course acknowledges the importance of ADA requirements. 
 
Specific Review Standard VIII.1 (Essential Standard – 3 points) 
 
BASELINE:  There needs to be a statement regarding ADA requirements. 
 
 
 
 
 
 
 

Total Points = 76 
 
Note:  To comply with the 85% pass rate rule, a course must earn a minimum of 65 points in order to 
pass the System Review.   
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NSU Online Course QA Program Policy OCE-01-2013 

 
April 15, 2013 
  
Encl: (1) Quality Assurance Review checklist 
 (2) Quick Check Review checklist 
 (3) Content Review checklist 
 
I. Purpose 

 
Outline the NSU Quality Assurance (QA) program defining the requirements and responsibilities 
of both Administrative and Academic units at NSU.  
 
II. Definitions 

 
 Content Review (CR) – The Academic review of online course content created in the 

NSU Learning Management System (LMS) completed by assigned faculty. 
 Course Developer – The faculty member assigned to develop an online course. 
 Instructor/faculty – The person(s) assigned to teach/deliver an online course. 
 Quality Assurance Review (QAR) – The Administrative review of a newly designed or 

redesigned online course created by assigned faculty.  
 Quick Check Review (QCR) – The Administrative review of an online course that has 

previously passed the QAR prior to the start of the term scheduled for delivery. 
 Reviewer – The individual assigned to conduct the Content Review for an online course.  

 
III. Quality Assurance Program 

 
The Quality Assurance (QA) program at NSU involves both an administrative and an academic 
review and training. This program provides ongoing oversight of online courses and programs, 
ensuring the highest academic quality. Development stipend contracts will not be issued until 
both the administrative and academic reviews and required training are complete and all issues 
are addressed.   
 
The Director of Online & Continuing Education (OCE) is responsible for monitoring and 
tracking the QA Program. The Director collaborates with the Provost/Vice President of 
Academic Affairs, Deans, Department Chairs, Faculty, and Director of Instructional Design (ID) 
to coordinate the QA program. OCE is the repository for all official QA program documents. 
Please reference the enclosures for examples of these documents. 
   

A. Administrative Review 

 
Administrative Review consists of two (2) quality checks and required training. The quality 
checks include the Quality Assurance Review (QAR) and the Quick Check Review (QCR). The 
Director of ID is responsible for the QAR and QCR reviews. The Director of ID collaborates 
with the Director of OCE to coordinate the QAR and QCR program.  
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1. Quality Assurance Review (QAR) 

 
The QAR is an in-depth review ensuring the major components of online classes meet the 
established NSU quality standards. The QAR is required for any proposed courses that fall under 
the following categories: 

 
a) a newly-developed online course 
b) a redesigned online course  
c) an instructor new to teaching the online course 

 
The Director of ID provides a bi-weekly Quality Assurance Review status report to the Director 
of OCE, beginning 30 days prior to the QAR/QCR deadlines. Online & Continuing Education 
then provides the applicable deans/department chairs and the provost with an update of the 
progress. 

 
Faculty members are responsible for notifying ID staff when the online course is ready for QAR. 
Upon successful completion of the QAR, ID staff will forward a copy of the QAR document to 
the assigned faculty member, respective department chair, dean, and OCE staff. The ID staff will 
store the QAR document in H:\Faculty-Staff Data\ExtendedStudies\Course QA Program\QAR 
Documents\QAR Term yyyy. 

 
Quality Assurance Reviews must be completed 45 days prior to the term start date. Any requests 
for an extension must be approved by the Director of OCE. If a course does not pass QAR, 
faculty has 15 days to make the appropriate corrections. Online courses that do not pass QAR 30 
days prior to the start of the term will be subject to cancellation at the discretion of the 
Provost/VP of Academic Affairs.  

 

2. Quick Check Review (QCR) 

 
The QCR is a review of each scheduled online course to verify that the syllabi, assignment dates, 
assessment dates, etc., all reflect the current term. The ID staff performs the QCR at the 
beginning of each term for scheduled online courses that have previously passed the QAR.  
 
The Director of ID provides a bi-weekly Quality Assurance Review status report to the Director 
of OCE, beginning 30 days prior to the QAR/QCR deadlines. OCE then provides the applicable 
deans/department chairs with an update of the progress. 
 
Faculty members are responsible for notifying ID staff when the online course is ready for QCR. 
Upon successful completion of the QCR, ID staff will forward a copy of the QCR document to 
the assigned faculty member, respective Department Chair, Dean, and OCE staff. The ID staff 
will store the QCR document in H:\Faculty-Staff Data\ExtendedStudies\Course QA 
Program\QCR Documents Term yyyy 

 
Quick Check Reviews must be completed 45 days prior to the term start date. Any requests for 
an extension must be approved by the Director of OCE. If a course does not pass QCR, faculty 
has 15 days to make the appropriate corrections. Online courses that do not pass QCR 30 days 
prior to the start of the term will be subject to cancellation at the discretion of the Provost/VP of 
Academic Affairs.  
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3. Training 

 

Faculty assigned to deliver and teach online courses are required to meet with a designated 
Instructional Designer to complete the online QAR training modules. Faculty who do not attend 
the required QAR training will not be assigned to deliver and teach online during the following 
academic year until QAR training has been completed.  
 

B. Academic Review 

 
1. Content Review (CR) 

 
The CR is required for any scheduled courses that fall under the following categories: 

 

a) a newly-developed online course 
b) a redesigned online course 
c) an instructor new to the online course 
d) a course being offered online for the third year 
 

The Director of OCE is responsible for providing each Dean a detailed list and for notifying 
assigned faculty members of online courses requiring CR no later than 30 days prior to the start 
of the term.  

 
Deans and Department Chairs are responsible for assigning faculty to conduct CR for online 
courses. The Dean/Department Chair is responsible for notifying faculty teaching online courses 
when a Reviewer is assigned to conduct a scheduled CR.  
 
Reviewers are required to contact the assigned instructor to gain access to the course D2L 
content. ID staff will not grant Reviewer access to D2L courses without the assigned instructors 
consent; however, the Provost, Dean, Department Chair, Director of OCE, or Director of ID may 
grant access to any online course under review. 
 
Upon completion of the CR, the Reviewer must complete and submit a CR document available 
online at https://adobeformscentral.com/?f=8yQrLKMaPHcJbqhTQXJ9YA#; hard copy 
documents will not be accepted. OCE will print the submitted CR document and route to the 
Reviewer. The Reviewer is responsible for conducting a CR debriefs with the assigned 
instructor. The Dean or Department Chairs are responsible for monitoring and tracking CR 
follow-up.  
 
The Instructor will have the opportunity to provide comments related to the CR and is required to 
sign the CR document upon debriefs. The Reviewer will forward the CR document to the 
respective Department Chair for review. The Department Chair will forward to the Dean for 
signature. The Dean is responsible for providing the assigned instructor a copy of the CR 
document and returning the original CR document to OCE for filing. 
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Content Reviews must be completed no later than the end of the 8th week of each term; specific 
dates will be posted in the Academic Calendar/Important Dates Document.  
 
Deans may request an extension from the Provost/VP of Academic Affairs via the Director of 
OCE. Upon a school or college’s completion of all CR processes within the 8-week deadline, the 
Director of OCE will transfer $2,500.00 to the respective Dean’s discretionary account. 
 

2. Training 

 

The Director of OCE is responsible for conducting CR training and will coordinate training 
schedules with the Director of Special Initiatives and the OIS Advisory Committee. The CR 
training will have multiple sessions scheduled over two or more days to ensure maximum 
flexibility for faculty scheduling.  
 
Any persons assigned to conduct an online course CR must complete the CR training prior to 
conducting any reviews. The Director of OCE may schedule additional CR training sessions 
throughout each term to accommodate additional assigned faculty. 
 
IV. Policy Review Date 
 
The Director of OCE is responsible for reviewing the NSU QA Program Policy annually every 
July. 
 
This policy supersedes all existing policies, handbooks, and documents related to Online 

Course Quality Assurance. 
 
 
 
Ronald E. Brownie 
Director, Online & Continuing Education 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

ATTACHMENT III     24



 

Appendix A 

 

Northern State University Quality Assurance Review 

Course Name: 
Instructor Name: 

☐  New master course  

☐  Redesigned course 

☐  Existing course with newly assigned instructor 

I. Course Overview and Introduction 
General Review Standards: The overall design of the course, navigational information, course introduction, syllabus, 
and instructor information are clear and accessible. 
 
Specific Review Standards 

I. 1. Navigational instructions make the organization of the course easy to understand. Choose an 
item. 

I. 2. The instructor provides a detailed introduction to the course and to the structure of the student 
learning experience. 
 

Choose an 
item. 

I. 3. A self-introduction by the instructor is provided and appropriate.  Choose an 
item.  

I. 4. To foster a sense of community, students are required to provide a brief introduction of themselves 
to the class.  
 

Choose an 
item.  

I. 5. Minimum student technology skills and course prerequisites are clearly stated in the course 
syllabus.  
 

Choose an 
item.  

Reviewer Comments: 

II. Learning Objectives 
General Review Standards: Learning objectives are clearly defined and explained and assist students in focusing on 
learning activities. 

 
Specific Review Standards 

II. 1. The learning objectives describe measurable outcomes. Choose an 
item. 

II. 2. The learning objectives address content mastery, critical thinking, and learning skills. Choose an 
item. 

II. 3. The learning objectives of the course are clearly stated and understandable to the students, and 
instructions on how students can best meet the objectives are clear. 
 

Choose an 
item. 

Reviewer Comments: 

III. Assessment and Measurement 
General Review Standards: Assessment strategies are designed as essential to the learning process. They measure 
effective learning and assess student progress in reference to state learning objectives. 

 
Specific Review Standards 
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III. 1. The assessments that are selected must measure the learning objectives and are consistent with 
course activities and resources. 
 

Choose an 
item. 

III. 2. The grading policy is stated clearly. 
 

Choose an 
item. 

III. 3. Assessment and measurement strategies include mechanisms for providing feedback to the 
students. 
 

Choose an 
item. 

III. 4. The assessments and methods for submitting assessments are appropriate for the online learning 
environment. 
 

Choose an 
item. 

III. 5. Grading rubrics for assessments and evaluations are provided for students. Choose an 
item. 

Reviewer Comments: 

IV. Resources and Materials 
General Review Standards: Instructional materials are sufficiently comprehensive to achieve learning objectives, and 
course resources are prepared by the instructor or educators skilled in preparing materials for distance learning. 

 
Specific Review Standards 

IV. 1.The instructional materials support the learning objectives. Choose an 
item. 

IV. 2. Instructional materials are represented in a format appropriate to the online environment and are 
easily accessible to the students. 

Choose an 
item. 

IV. 3. Course elements such as content, materials, technologies, and assessments have a clear evidence 
of purpose.  

 

Choose an 
item. 

IV. 4. The instructional materials are consistent in organization and presentation. Choose an 
item. 

IV. 5. All resources and materials used in this course are appropriately cited. Choose an 
item. 

Reviewer Comments: 

V. Learner Interaction 
General Review Standards: The effective design of instructor-student interaction, meaningful student cooperation, 
and student-content interaction is essential to student motivation, intellectual commitment, and personal 
development. 

 
Specific Review Standards 

V. 1.The learning activities promote the achievement of stated objectives and learning outcomes. Choose an 
item. 

V. 2. The course fosters instructor-student, content-student, and student-student interaction. Choose an 
item. 

V. 3.The requirements for course interaction are clearly articulated (discussion posting, deadlines, 
length, etc.). 

Choose an 
item. 

V.4. The instructor provides multiple mechanisms for which students are able to interact with the 
instructor, including virtual office hours. 

Choose an 
item. 
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Reviewer Comments: 

VI. Learner-Technology Interaction 
General Review Standards: Course technologies enhance student learning and foster student interactivity and 
engagement. 

 
Specific Review Standards 

VI. 1.The tools and media support the learning objectives of the course and are integrated with texts 
and lesson assignments. 
 

Choose an 
item. 

VI. 2. The tools and media enhance student interactivity and guide the students to become active 
learners. 
 

Choose an 
item. 

VI. 3. The required technologies for this course are either provided or easily downloadable and are 
compatible with standard delivery modes. 
 

Choose an 
item. 

VI. 4. Instructions on how to access resources at a distance are sufficient and easy to understand, and 
support channels are clearly identified. 
 

Choose an 
item. 

Reviewer Comments: 

VII. Learner Support 
General Review Standards: The course is effectively supported for students through fully accessible modes of 
delivery, resources, and student support services. 

 
Specific Review Standards 

VII. 1. The course instructions articulate or link to a clear description of the technical, academic, and 
student support services. 
 

Choose an 
item. 

VII. 2. The course instructions articulate or link to tutorials and resources that answer basic questions 
related to research, writing, technology, etc. 

Choose an 
item. 

Reviewer Comments: 

VIII. ADA Compliance and Essential Statements 
General Review Standards: The compliance statement regarding ADA requirements and all academic essential 
statements are included in the course syllabus. 

 
Specific Review Standards 

VIII. 1 The course acknowledges the importance of ADA requirements, and the ADA compliance 
statement is included in the course syllabus. 

Choose an 
item. 

VIII. 2. All essential statements, as defined by Academic Affairs, are included within the course syllabus. Choose an 
item. 

Reviewer Comments: 
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IX. Generic Design 
General Review Standards: The course is designed without specificity to instructor, and dates and necessary 
instructions are provided. 

 
Specific Review Standards 

IX. 1 The course is designed as a Reusable Master Course Shell without specificity to the instructor’s 
name and specific dates. 
 

Choose an 
item. 

IX. 2 The course provides detailed instructions for future instructors. Choose an 
item. 

Reviewer Comments: 

 

The course meets expectations if all items are denoted with “Met.” 

 
Reviewer: 

 
Title: 

 
Review Date:  

 
**Please note that instructors assigned to teach a course utilizing a Master Course Shell must also 
submit a personalized introduction and a complete syllabus with course schedule and ensure the 
textbook is identical to that used to develop the Master Course Shell. These items will be evaluated in the 
Quick Check Review. 
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Appendix B 

 

Quick Check Review (QCR) Checklist 

 
Quick Review Checklist (QRC)  for Online Courses: Minimum Requirements 

 
SYLLABUS 

☐ Institution, term, and year, credit hours 

☐ Course title, prefix and section 

☐ Instructor’s name and preferred method of contact information 

☐ Office Hours 

☐ Net Services Support Contact Information  

☐ Approved Course Description 

☐ Textbook Information 

☐ Technology Requirements 

☐ Response Time Expectations  

☐ Learning Objectives 

☐ Course Goals 

☐ Instructional Methods 

☐ Attendance Policy 

☐ Attendance Confirmation Message 

☐ Academic Success Support/Starfish 

☐ Academic Dishonesty Policy (linked to student handbook) 

☐ ADA Statement 

☐ Diversity Statement 

☐ Freedom in Learning Statement 

☐ Assignments and Evaluation Procedures 

☐ Grading Policy 

☐ Course Schedule (with current dates) 

☐ Syllabus Caveat: The instructor has the right to change the syllabus, etc. 

☐ Instructions for getting started in the course  
  

D2L COMPONENTS 
NSU Getting Started 

☐ Updated Syllabus 

☐ Instructor’s short bio 

NSU Course Info 

☐ Home page information (updated) 

☐ Instructor’s Photo (optional, but we encourage every instructor to add one) 

☐ Contact information: email, phone number, office number 
Content 

☐ Additional reading materials such as PowerPoint, articles, video clips, lecture captures, etc. 

Discuss 
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☐ Introduction forum discussion – Let students introduce themselves via a discussion post 

☐ Discussion topics with instructions for every discussion question 

Dropbox 

☐ Assignments with updated deadlines: Essay questions, projects, maps, videos /audio recordings, etc. 

Quizzes 

☐ 
Quizzes, tests, and exams with updated deadlines: Multiple choice questions, short answers, essay exams, 
matching, survey, etc. 

Grades 
☐ Updated Gradebook 

**Note: Students will have access to your D2L course 30 days prior to the course start date. 
Please remember to make your D2L course ACTIVE prior to the start of the first day of classes, 
if not sooner. 
 

Updated: April 3, 2014 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ATTACHMENT III     30



 

 

Appendix C 

 

Content Review (CR) Form 

 
Online and Continuing Education Office Use Only  
Date Received: _4/19/2012 12:03:46 
PM  Received by: __________________  Form Printed: _________________  Form Routed: __________________    

Course number/section/name:        

N-Number:    Course Instructor:  

Course Reviewer:    Course Reviewer Email:  

Content Review Results are Confidential! 

Content Review is an important component of NSU’s assessment program and commitment to 

quality. The purpose of Content Review is to evaluate the content of online courses and provide 

constructive feedback to online instructors for continuous improvement of online courses.  

Please put a check mark in the appropriate box and give any suggestions or comments about the 
course. 

COURSE GOALS AND OBJECTIVES Evident Not Evident N/A 

Goals are appropriate for this course. 
    

Learning objectives have sufficient breadth 
and depth for subject matter.    

ELEMENTS OF TEACHING Evident Not Evident N/A 

Content demonstrates knowledge of 
discipline.    

Content incorporates strategies to promote 
learners progressive construction of 
knowledge.  
Example uses unit/modules thematically 
connected with logical progression. 

   

Content incorporates up-to-date/current 
information from the field. 

   

ASSESSMENTS Evident Not Evident N/A 

Assessments are frequent enough for 
formative assessment.     

Assessments evaluate stated learning 
objectives.    

Assessments evaluate depth and breadth of 
knowledge for content area.     

Contains a variety of assessment options to 
assess learning (assessments go beyond 
multiple-choice exams).  
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1. Content improvement required:  

2. Strengths of course content and teaching: 

3. Content recommendations for improvement: 

4. Instructor Comments & Plan for implementing changes 

 

 
 
Instructor Signature:    

Reviewer Signature:   

Dean Signature: 

 

Forward signed original to Online and Continuing Education. 

Copy to: Instructor  
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