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SUBJECT: General Education Action Steps 

 

During the October 2015 meeting the council discussed potential strategies for moving the 

Action Items for the General Education forward as a system.  During this discussion the council 

raised a number of concerns that warranted further clarification for the proposed action items 

including:  

 

1. How were the seven core content knowledge areas identified and approved by the taskforce 

(see Table 1), and what is the linkage between these and the proposed Foundational and 

Investigative Core;  

2. How were the credit hours aligned with the eight Foundational and Investigative Core, and 

how does this present a distinction from the current SGR framework;   

 
Table 1 

LEAP Core Content Knowledge Alignment with Proposed System Graduate Requirements for the 

Bachelor’s and Associate Degree Programs in the Regental system 

LEAP Core Content 

Knowledge Areas 

Proposed SGR Requirements 

(Bachelors) 

Proposed SGR Requirements 

(Associates)  

Sciences Sciences (6) Sciences (6) 

Mathematics Quantitative Literacy (3) Quantitative Literacy (3) 

Social Sciences Social Sciences (3)  Social Sciences (3)  

Humanities Humanities (3)  Humanities (3)  

Histories Histories (3)  Histories (3)  

Languages   

Arts Arts/Languages (3)  Arts/Languages (3)  

 Oral Communication (3)  Oral Communication (3)  

 Written Communication (6)  Written Communication (6)  

 

3. What does the adoption of the LEAP framework represent when asking faculty to develop 

new learning outcomes, and how will the new learning outcome development process 

unfold;   

4. Where does the process for the alignment of the cross cutting skills fit with the adoption of 

the LEAP framework (see Table 2).  

5. How will globalization and diversity continue to be a central learning outcomes achieved 

through the adoption of LEAP;  

https://www.sdbor.edu/services/academics/AAC/documents/C_AAC1015.pdf
https://www.sdbor.edu/theboard/agenda/2015/August/Retreat/6_BORRetreat0815.pdf
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Table 2 

Essential Learning Outcomes Developed through the Liberal Education & America’s Promise Initiative 

Outlining Both Content Knowledge and Skills Intended to Provide a Well-Rounded Liberal Arts Education 

Content Knowledge Cross Cutting Skills 

 Sciences 

 Mathematics 

 Social Sciences 

 Humanities 

 Histories 

 Language 

 Arts 

Intellectual and Practical Skills 

 Inquiry and analysis 

 Critical and creative thinking 

 Written and oral communication 

 Quantitative literacy 

 Information literacy 

 Teamwork and problem solving 

Personal and Social Responsibility 

 Civic knowledge and engagement—local and global 

 Intercultural knowledge and competence 

 Ethical reasoning and action 

 Foundations and skills for lifelong learning 

 Synthesis and advanced accomplishment across general and 

specialized studies 

 

 

 In response to these question, a set of proposals are being advanced for consideration by 

AAC.  If the council can establish a general agreement around the options being advanced, the 

remaining members of the System General Education Taskforce will be engaged to review the 

recommendations and then move them forward for action and approval by the Council of 

Presidents and Superintendents (COPS) and then the Board of Regents at their April meeting.  To 

develop the set of recommendations below, time was spent evaluating system level adoption of 

new state level general education requirements whereby the LEAP framework was employed.  A 

number of the options used by these states have been integrated to provide clarity for how the 

general education revision process will move forward, while also identifying possible solutions to 

concerns that continue to remain from a number of campuses. 

 

In particular, a number of the recommendations noted below stem from the approach 

employed by Indiana as they worked to establish a common set of General Education core content 

areas and learning outcomes to facilitate state level transfer policies.  In reviewing the approach 

employed in this state, it is evident that the steps undertaken align more closely with policy 

decisions implemented by the Board of Regents in 1992.  At that time, when establishing the 

general education requirements, the Board mandated that the primary core successfully completed 

at the sending Regental institutions will be accepted towards meeting these requirements at the 

accepting institution.  Additionally, in 1999 the current goal/learning outcome framework was 

adopted which demonstrates similar alignment to the structure Indiana has recently adopted.  These 

points are referenced here to reinforce that while LEAP was not an exigency for the major 

modifications that occurred in general education in South Dakota in 1992 and 1999, state adoptions 

of the LEAP framework have moved them closer to a model that is not substantially different from 

what the Regental system currently has in place.  
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 The committee supported the adoption of the LEAP framework which had as a central 

principal on the creation of a set of core content knowledge areas.  These were then approved as a 

logical framework for the system requirements.  Additionally, while LEAP had developed value 

rubrics primarily for the cross cutting skill areas, it was agreed that both written and oral 

communication should be included in the set of core content knowledge area adopted by the 

system.1  Furthermore, the core content knowledge area of mathematics was aligned with the broad 

application of quantitative literacy which also has an established value rubric developed by 

AAC&U.  As the action items were further developed, the decision to merge Language and Arts 

together was made to further ensure that the credit hour cap at 30 hours be retained and not require 

institutions who had already eliminated institutional graduation requirements to: 1) add additional 

credit hours to their degree programs; or 2) limit the number of already small number of electives 

that were available to students.  The assignment of the credit hours for the bachelor’s and associate 

degree options were arbitrary with an intent to provide some level of continuity with our existing 

SGR structure.   

 

As this model has been discussed, it is evident that institutions were hoping to achieve a 

greater level of flexibility in the SGR framework which isn’t available under the current action 

items.  It is also difficult to redirect credit hours to certain areas of the current SGR goals in a way 

that may more closely align with institutional mission.  One feature of the Indiana model that may 

be appealing to implement with this project is that the state level transferable core establishes that: 

 

1. Any course that fits within their six core knowledge area must be transferable to any 

postsecondary institution within the state; 

2. All institutions must require at least one course in each of the six areas that achieve the 

learning outcomes developed for the core knowledge area; and 

3. Institutions are given the flexibility to determine where they allocate the thirty credit hours 

of general education as long as the two requirements above are met. 

 

This approach aligns well with the current SGR structure established in 1992; whereby a course 

taken to meet general education requirements at one institution would be transferable at the 

receiving institution regardless of whether the receiving institution had the course in their 

respective catalog (see Table 3 for a comparison across the three common frameworks).    

 

The objective here would be to take a similar approach in the Regental system and align 

the current system general education goals with six core content knowledge content areas and 

establish that each institution requires at least one course in each of the six areas to meet their 

general education requirements.  Flexibility would then be allowed for the remaining twelve credit 

hours for institutions to determine the most appropriate allocation of credits across the six core 

content knowledge areas.  For this to work most effectively for students, transfer students who 

have successfully completed the general education block at his/her initial home institutions would 

                                                 
1 This decision was made due to the fact that two of the systems primary goals currently emphasize establish a 

foundation in these two areas for students. Writing and Oral Communication were identified as foundational skills 

that students should be encouraged to take early in their academic programs.   
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need to have the general education requirements fulfilled at the receiving institution.  The approach 

would be similar to the WICHE Interstate Passport project resulting in the creation of a state level 

general education block that should ensure transferability within the system.  Additionally, under 

such a model the discussions related to broad transfer of general education for non-Regental 

institutions would be made easier if the broad content areas serve as the primary driver for granting 

the completion of general education rather than the existing course-by-course equivalency 

structure.    

  
Table 3 

Alignment of Existing Board of Regents Goals with the Proposed LEAP Framework and the Indian 

Transferable General Education Core Model 

SDBOR System Graduation 

Requirements 

SDBOR LEAP Framework 

Content Knowledge 

 Indiana Transferable  

General Education Core 

Foundational Core 

 GOAL #1: Students will write 

effectively and responsibly and 

will understand and interpret the 

written expression of others. 

 GOAL #2: Students will 

communicate effectively and 

responsibly through listening 

and speaking. 

 GOAL #5: Students will 

understand and apply 

fundamental mathematical 

processes and reasoning.  

 

Investigative Core 

 GOAL #6: Students will 

understand the fundamental 

principles of the natural sciences 

and apply scientific methods of 

inquiry to investigate the natural 

world. 

 GOAL #4: Students will 

understand the diversity and 

complexity of the human 

experience through study of the 

arts and humanities. 

 GOAL #3: Students will 

understand the organization, 

potential, and diversity of the 

human community through 

study of the social sciences. 

 

Foundational Core 

 Written 

Communication 

 Oral Communication 

 Quantitative Literacy 

 

Investigative Core 

 Sciences 

 Humanities & Arts 

 Social 

Sciences/Histories 

 

Foundational Core 

 Written Communication  

 Speaking and Listening  

 Quantitative Reasoning  

 

Ways of Knowing 

 Scientific Ways of Knowing  

 Humanistic and Artistic 

Ways of Knowing  

 Social and Behavioral Ways 

of Knowing  

 

   

 

Under this proposed framework, faculty representatives from each of the six core content 

areas would be asked to engage in a process of evaluating the current learning outcomes that align 
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most closely with that content area.  While there are a number of LEAP value rubrics that the 

faculty groups could draw upon as a reference point for the creation of new learning outcomes, the 

faculty would have the discretion to determine how they would best like to use AAC&U resources 

for the learning outcome revision process.  Attachment I provides a series of matrixes that seek to 

provide a comparison of the existing learning outcomes for the six Regental SGR goals, the LEAP 

value rubric that most closely align with those goals, and then the learning outcomes that were 

developed by Indiana which also adopted the LEAP framework to guide their work.  One can 

clearly see from these matrixes that as Indiana drew upon the LEAP resources when developing 

their state transferable general education core, the established learning outcomes are clearly 

products of their faculty groups.   

 

There are three critical issues to reinforce here if this is the desired approach for moving 

the system forward.  First, there are a number of core content knowledge areas that may need little 

revision in terms of the expansion/rewriting of new learning outcomes for the Regental SGR core.  

Faculty groups should be tasked with determining the appropriate number of learning outcomes 

for their respective core content knowledge area and determining which outcomes should be retain 

or modified.  Second, for the successful deployment of an effective assessment strategy, the 

learning outcomes must be measurable.  Samples of student work, assignments completed in the 

course, and major course objectives must align clearly with the learning outcomes presented and 

the system assessment committee would be tasked with developing a system for managing 

assessment of SGR’s.  Third, once the learning outcomes have been solidified, modest realignment 

of courses to the six core content knowledge areas would be necessary with the clear expectation 

that inclusion affirms a willingness by faculty/departments to have courses assessed for their 

ability to help students achieve the established learning outcomes.  As this course realignment 

process would unfold, the goal of retaining the existing course quotas established in Board of 

Regents SGR policy would be enforced.    

 

Cross Cutting Skills & Globalization/Diversity 

 

 In the agenda item advanced to the Board of Regents during their August meeting, the 

argument for the elimination of IGR’s emphasized the fact that the additional system and 

institutional goals did not closely align with the core content knowledge areas.  As a result, rather 

than requiring IGR’s, the argument was advanced that programs would be afforded the opportunity 

to evaluate the IGR requirements and determine to what extent they should be carried forward into 

the degree program requirements. It was envisioned that the ideal place to embed the cross cutting 

skills2 would be in the curriculum requirements for the unique degree programs.  Along these lines, 

                                                 
2 When excluding written communication, oral communication and quantitative literacy, nine additional cross cutting 

skills are outlined in the LEAP framework including: Inquiry and analysis, Critical and creative thinking, Information 

literacy, Teamwork and problem solving, Civic knowledge and engagement—local and global, Intercultural 

knowledge and competence, Ethical reasoning and action, Foundations and skills for lifelong learning, Synthesis and 

advanced accomplishment across general and specialized studies.   
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it further ensured that our current emphasis on globalization is retained by departments (see Table 

4 for a comparison of IGR requirements against the cross cutting skills outlined for LEAP).   

 

 One of two approaches may be viable for the Regental system to coordinate moving 

forward with the general education project.  First would be to identify those cross cutting skills 

that the system feels should be required across all degree program and ask that programs work to 

identify curriculum requirements that align with those skill based learning outcomes.  This 

approach would allow for commonality across institutions; however, without a distinct set of 

courses captured in Board Policy, the programmatic emphases would serve as the primary driver 

for guiding students who may transfer among institutions.  The second possible approach would 

be to establish an expectation that degree programs select no fewer than five of the cross cutting 

skills and articulate individual program alignment within the curriculum.  Taking this second 

approach would allow for current specialized program accreditation requirements to drive the 

selection of cross cutting skills, and allow for a more integrated blending of system/institutional 

requirements with those outlined by the specialized accrediting entity.  Regardless of the approach, 

the integration of cross cutting skills from the LEAP framework would be coordinated with the 

routine program review process established by the Board.   

 
Table 4 

Alignment of Institutional Graduation Requirements to the Cross Cutting Skills Outlined in the LEAP 

Framework 

Cross Cutting Skills 

 GOAL #7: Students will recognize when 

information is needed and have the ability to 

locate, organize, critically evaluate, and 

effectively use information from a variety of 

sources with intellectual integrity. 

 Globalization 

 Writing Intensiveness 

Cross Cutting Skills – Degree Program 

 Inquiry and analysis 

 Critical and creative thinking 

 Information literacy 

 Teamwork and problem solving 

 Civic knowledge and engagement 

 Intercultural knowledge 

 Ethical reasoning and action 

 Foundational lifelong learning skills 

 Synthesis/advanced accomplishment across general 

and specialized studies  
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Written Communication 

SDBOR LEAP Rubric Indiana Transferable General Education Core 
1. Write using standard American 

English, including correct punctuation, 

grammar, and sentence structure,  

2. Write logically,  

3. Write persuasively, with a variety of 

rhetorical strategies (e.g., expository, 

argumentative, descriptive), and  

4. Incorporate formal research and 

documentation into their writing, 

including research obtained through 

modern, technology-based research 

tools. 

1. Demonstrates a thorough understanding of 

context, audience, and purpose that is 

responsive to the assigned task(s) and focuses 

all elements of the work.  

2. Uses appropriate, relevant, and compelling 

content to illustrate mastery of the subject, 

conveying the writer's understanding, and 

shaping the whole work.  

3. Demonstrates detailed attention to and 

successful execution of a wide range of 

conventions particular to a specific discipline 

and/or writing task (s) including organization, 

content, presentation, formatting, and stylistic 

choices  

4. Demonstrate skillful use of high-quality, 

credible, relevant sources to develop ideas that 

are appropriate for the discipline and genre of 

the writing 

5. Uses graceful language that skillfully 

communicates meaning to readers with clarity 

and fluency, and is virtually error-free 

1. Produce texts that use appropriate formats, genre 

conventions, and documentation styles while 

controlling tone, syntax, grammar, and spelling.  

2. Demonstrate an understanding of writing as a social 

process that includes multiple drafts, collaboration, 

and reflection.  

3. Read critically, summarize, apply, analyze, and 

synthesize information and concepts in written and 

visual texts as the basis for developing original ideas 

and claims.  

4. Demonstrate an understanding of writing assignments 

as a series of tasks including identifying and 

evaluating useful and reliable outside sources.  

5. Develop, assert and support a focused thesis with 

appropriate reasoning and adequate evidence.  

6. Compose texts that exhibit appropriate rhetorical 

choices, which include attention to audience, purpose, 

context, genre, and convention.  

7. Demonstrate proficiency in reading, evaluating, 

analyzing, and using material collected from 

electronic sources (such as visual, electronic, library 

databases, Internet sources, other official databases, 

federal government databases, reputable blogs, wikis, 

etc.).  
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Quantitative Reasoning 

SDBOR LEAP Rubric Indiana Transferable General Education Core 

1. Use mathematical symbols and 

mathematical structure to model and 

solve real world problems, 

2. Demonstrate appropriate 

communication skills related to 

mathematical terms and concepts, and  

3. Demonstrate the correct use of 

quantifiable measurements of real world 

situations.  

 

1. Provides accurate explanations of information 

presented in mathematical forms. Makes 

appropriate inferences based on that 

information.  

2. Skillfully converts relevant information into an 

insightful mathematical portrayal in a way that 

contributes to a further or deeper understanding 

3. Calculations attempted are essentially all 

successful and sufficiently comprehensive to 

solve the problem. Calculations are also 

presented elegantly (clearly, concisely, etc.).  

4. Uses the quantitative analysis of data as the 

basis for deep and thoughtful judgments, 

drawing insightful, carefully qualified 

conclusions for this work. 

5. Explicitly describes assumptions that provides 

compelling rationale for why each assumption 

is appropriate.  Shows awareness that 

confidence in final conclusions is limited by 

the accuracy of the assumptions. 

6. Uses quantitative information in connecting 

with the argument or purpose of the work, 

presents it in an effective format, and 

explicates it with consistently high quality.  

 

1. Interpret information that has been presented in 

mathematical form (e.g. with functions, equations, 

graphs, diagrams, tables, words, geometric figures).  

2. Represent information/data in mathematical form as 

appropriate (e.g. with functions, equations, graphs, 

diagrams, tables, words, geometric figures).  

3. Demonstrate skill in carrying out mathematical (e.g. 

algebraic, geometric, logical, statistical) procedures 

flexibly, accurately, and efficiently to solve 

problems.  

4. Analyze mathematical arguments, determining 

whether stated conclusions can be inferred.  

5. Communicate which assumptions have been made 

in the solution process.  

6. Analyze mathematical results in order to determine 

the reasonableness of the solution.  

7. Cite the limitations of the process where applicable.  

8. Clearly explain the representation, solution, and 

interpretation of the math problem.  
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Oral Communication 

SDBOR LEAP Rubric Indiana Transferable General Education Core 

1. Prepare and deliver speeches for a 

variety of audiences and settings. 

2. Demonstrate speaking competencies 

including choice and use of topic, 

supporting materials, organizational 

pattern, language usage, presentational 

aids, and delivery. 

3. Demonstrate listening competencies by 

summarizing, analyzing, and 

paraphrasing ideas, perspectives and 

emotional content. 

1. Organizational pattern (specific introduction 

and conclusion, sequenced material within the 

body, and transitions) is clearly and 

consistently observable and is skillful and 

makes the content of the presentation cohesive. 

2. Language choices are imaginative, memorable, 

and compelling, and enhance the effectiveness 

of the presentation. Language in presentation is 

appropriate to audience. 

3. Delivery techniques (posture, gesture, eye 

contact, and vocal expressiveness) make the 

presentation compelling, and speaker appears 

polished and confident. 

4. A variety of types of supporting materials 

(explanations, examples, illustrations, statistics, 

analogies, quotations from relevant authorities) 

make appropriate reference to information or 

analysis that significantly supports the 

presentation or establishes the presenter's 

credibility/authority on the topic. 

5. Central message is compelling (precisely 

stated, appropriately repeated, memorable, and 

strongly supported.) 
 

  

1. Use appropriate organization or logical sequencing to 

deliver an oral message.  

2. Adapt an oral message for diverse audiences, contexts, 

and communication channels.  

3. Identify and demonstrate appropriate oral and 

nonverbal communication practices.  

4. Advance an oral argument using logical reasoning.  

5. Provide credible and relevant evidence to support an 

oral argument.  

6. Demonstrate the ethical responsibilities of sending and 

receiving oral messages. 

7. Summarize or paraphrase an oral message to 

demonstrate comprehension. 
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Sciences 

SDBOR LEAP Rubric Indiana Transferable General Education Core 

1. Demonstrate the scientific method in a 

laboratory experience.  

2. Gather and critically evaluate data using 

the scientific method. 

3. Identify and explain the basic concepts, 

terminology and theories of the selected 

natural sciences. 

4. Apply selected natural science concepts 

and theories to contemporary issues. 

  

 

 

1. Explain how scientific explanations are formulated, 

tested, and modified or validated.  

2. Distinguish between scientific and non-scientific 

evidence and explanations.  

3. Apply foundational knowledge and discipline-specific 

concepts to address issues or solve problems.  

4. Apply basic observational, quantitative, or 

technological methods to gather data and generate 

evidence-based conclusions.  

5. Use current models and theories to describe, explain, 

or predict natural phenomena.  

6. Locate reliable sources of scientific evidence to 

construct arguments related to real-world issues. 
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Social Sciences/History 

SDBOR LEAP Rubric Indiana Transferable General Education Core 

1. Identify and explain basic concepts, 

terminology, and theories of the selected 

social science disciplines from different 

spatial, temporal, cultural and/or 

institutional contexts. 

2. Apply selected social science concepts 

and theories to contemporary issues. 

3. Identify and explain the social or 

aesthetic values of different cultures. 

In addition, as a result of taking courses 

meeting this goal, students will be able 

to demonstrate a basic understanding of 

at least one of the following:  

4. The origin and evolution of human 

institutions. 

5. The allocation of human or natural 

resources within societies. 

6. The impact of diverse philosophical, 

ethical or religious views. 
 

  

 

 

1.  Demonstrate knowledge of major concepts, 

theoretical perspectives, empirical patterns, or 

historical contexts within a given social or behavioral 

domain.  

2. Identify the strengths and weaknesses of contending 

explanations or interpretations for social, behavioral, 

or historical phenomena.  

3. Demonstrate basic literacy in social, behavioral, or 

historical research methods and analyses.  

4. Evaluate evidence supporting conclusions about the 

behavior of individuals, groups, institutions, or 

organizations.  

5. Recognize the extent and impact of diversity among 

individuals, cultures, or societies in contemporary or 

historical contexts.  

6. Identify examples of how social, behavioral, or 

historical knowledge informs and can shape personal, 

ethical, civic, or global decisions and responsibilities. 
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Humanities/Arts 

SDBOR LEAP Rubric Indiana Transferable General Education Core 

1. Demonstrate knowledge of the diversity 

of values, beliefs, and ideas embodied in 

the human experience. 

2. Identify and explain basic concepts of 

the selected disciplines within the arts 

and humanities. 

In addition, as a result of taking courses 

meeting this goal, students will be 

able to do at least one of the 

following:  

3. Identify and explain the contributions of 

other cultures from the perspective of 

the selected disciplines within the arts 

and humanities. 

4. Demonstrate creative and aesthetic 

understanding. 

5. Explain and interpret formal and 

stylistic elements of the literary or fine 

arts. 

6. Demonstrate foundational competency 

in reading, writing, and speaking a non-

English language. 

 

1. Reflect: Evaluates creative process and product 

using domain-appropriate criteria. 

2. Actively seeks out and follows through on 

untested and potentially risky directions or 

approaches to the assignment in the final 

product. 

3. Not only develops a logical, consistent plan to 

solve problem, but recognizes consequences of 

solution and can articulate reason for choosing 

solution. 

4. Integrates alternate, divergent, or contradictory 

perspectives or ideas fully. 

5. Extends a novel or unique idea, question, 

format, or product to create new knowledge or 

knowledge that crosses boundaries. 

6. Transforms ideas or solutions into entirely new 

forms. 

1. Recognize and describe humanistic, historical, or 

artistic works or problems and patterns of the human 

experience.  

2. Apply disciplinary methodologies, epistemologies, 

and traditions of the humanities and the arts, including 

the ability to distinguish primary and secondary 

sources.  

3. Analyze and evaluate texts, objects, events, or ideas in 

their cultural, intellectual or historical contexts.  

4. Analyze the concepts and principles of various types 

of humanistic or artistic expression.  

5. Create, interpret, or reinterpret artistic and/or 

humanistic works through performance or criticism.  

6. Develop arguments about forms of human agency or 

expression grounded in rational analysis and in an 

understanding of and respect for spatial, temporal, and 

cultural contexts.  

7. Analyze diverse narratives and evidence in order to 

explore the complexity of human experience across 

space and time. 
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Information Literacy 

SDBOR LEAP Rubric Indiana Transferable General Education Core 

1. Determine the extent of information 

needed. 

2. Access the needed information 

effectively and efficiently. 

3. Evaluate information and its sources 

critically. 

4. Use information effectively to 

accomplish a specific purpose. 

5. Use information in an ethical and legal 

manner. 

1. Effectively defines the scope of the research 

question or thesis. Effectively determines key 

concepts. Types of information (sources) 

selected directly relate to concepts or answer 

research question. 

2. Accesses information using effective, well-

designed search strategies and most appropriate 

information sources. 

3. Thoroughly (systematically and methodically) 

analyzes own and others' assumptions and 

carefully evaluates the relevance of contexts 

when presenting a position. 

4. Communicates, organizes and synthesizes 

information from sources to fully achieve a 

specific purpose, with clarity and depth. 

5. Students use correctly all of the following 

information use strategies (use of citations and 

references; choice of paraphrasing, summary, 

or quoting; using information in ways that are 

true to original context; distinguishing between 

common knowledge and ideas requiring 

attribution) and demonstrate a full 

understanding of the ethical and legal 

restrictions on the use of published, 

confidential, and/or proprietary information. 
 

  

 

 

 

 

  

 

 

 


