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SUBJECT 

GE Curriculum Recommendations 

 

CONTROLLING STATUTE, RULE, OR POLICY 

BOR Policy 2:7 – Baccalaureate General Education Curriculum 

BOR Policy 2:26 – Associate General Education Requirements 

AAC Guideline 8.3 – Associate Degree General Education Curriculum Requirements 

AAC Guideline 8.4 – Baccalaureate General Education Curriculum Requirements 

AAC Guideline 8.1 – General Education Implementation Guidelines 

 

BACKGROUND / DISCUSSION 

Over the past two years, eight new requests have surfaced from BHSU and USD for new 

General Education courses.  The current GE guidelines specify that after initial approval 

by AAC, the requests will be reviewed by the GE Committee in December/January each 

year and recommendations advanced to AAC.  

 

In early January the GE Committee discussed the slate of courses, and members asked for 

additional discipline group feedback before making a final recommendation to AAC.  

Campus faculty representing Social Sciences, Humanities & Fine Arts, and Natural 

Sciences were asked to review the courses in their discipline area and provide feedback for 

the committee.  This feedback (see Attachment II) was reviewed by committee members 

in advance of their call on February 13, 2017.  While there was discussion about the 

addition of these eight courses, the committee sought additional guidance from AAC 

pertaining to the method for best ensuring a limited slate of GE courses for the entire 

system.  A proposal for addressing this is outlined in the GE Implementation Guideline 

Agenda item.  In order to move recommendations forward for the March Board of Regents 

meeting, the committee agreed to use a Qualtrics Survey for submitting their vote on each 

course along with any additional comments for AAC to consider.  The results from this 

https://www.sdbor.edu/policy/documents/2-7.pdf
https://www.sdbor.edu/policy/documents/2-26.pdf
https://www.sdbor.edu/administrative-offices/academics/academic-affairs-guidelines/Documents/8_Guidelines/8_3_Guideline.pdf
https://www.sdbor.edu/administrative-offices/academics/academic-affairs-guidelines/Documents/8_Guidelines/8_4_Guideline.pdf
https://www.sdbor.edu/administrative-offices/academics/academic-affairs-guidelines/Documents/8_Guidelines/8_1_Guideline.pdf
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survey can be found in the table below, and the detailed comments provided by the GE 

committee are available in Attachment I.  

 

Goal #3 – Social Sciences Approve Deny 

SOC 151 Social Issues in Sustainability 7 5 

SPCM 201 Interpersonal Communication 7 5 

   

Goal #4 – Humanities & Fine Arts   

PHIL 240 Intro to Ethics, Law & Society 11 1 

PHIL 242 Ethics Law & Literature 5 7 

WMST 247 Intro to Women, Gender & Sexuality 8 4 

   

Goal #6 – Natural Sciences   

ISCI 151 – Integrated Science I/Lab 11 1 

ISCI 153 – Integrated Science II/Lab 11 1 

SUST 103 – Sustainable Environment Lab 5 7 

   

   

 

IMPACT AND RECOMMENDATION 

AAC members should be prepared to discuss the above recommendations so that a set of 

recommendations can be forwarded to the Board of Regents in March.  

 

ATTACHMENTS 

Attachment I – GE Committee Comments on GE Curriculum Additions 

Attachment II – Discipline Faculty Feedback on GE Curriculum Additions 

  

  

 

https://www.sdbor.edu/administrative-offices/academics/System-Initiatives/Documents/Gen-Ed-Committee/2018-02_Gen_Ed_Requests/BHSU_SOC_151.pdf
https://www.sdbor.edu/administrative-offices/academics/System-Initiatives/Documents/Gen-Ed-Committee/2018-02_Gen_Ed_Requests/BHSU_SPCM_201.pdf
https://www.sdbor.edu/administrative-offices/academics/System-Initiatives/Documents/Gen-Ed-Committee/2018-02_Gen_Ed_Requests/USD_PHIL_240.pdf
https://www.sdbor.edu/administrative-offices/academics/System-Initiatives/Documents/Gen-Ed-Committee/2018-02_Gen_Ed_Requests/USD_PHIL_242.pdf
https://www.sdbor.edu/administrative-offices/academics/System-Initiatives/Documents/Gen-Ed-Committee/2018-02_Gen_Ed_Requests/USD_WMST_247.pdf
https://www.sdbor.edu/administrative-offices/academics/System-Initiatives/Documents/Gen-Ed-Committee/2018-02_Gen_Ed_Requests/USD_ISCI_151.pdf
https://www.sdbor.edu/administrative-offices/academics/System-Initiatives/Documents/Gen-Ed-Committee/2018-02_Gen_Ed_Requests/USD_ISCI_153.pdf
https://www.sdbor.edu/administrative-offices/academics/System-Initiatives/Documents/Gen-Ed-Committee/2018-02_Gen_Ed_Requests/USD_SUST_103.pdf


Default Report 

Revisions to Gen Ed Course Requests (BHSU & USD) 

February 15th 2018, 4:02 pm CST 

 

1. BHSU:  SOC 151 - Social Issues in Sustainability 

Answer Count % 

Approve 9 75.00% 

Deny 3 25.00% 

Total 12 100% 

 

Comments related to SOC 151. 

If applicable, please provide any comments related to SOC 151. 

This course is not really cover the foundations of sociology but an examination of an issue that has impacts on 
society.  It would have to cover a great deal more of the concepts of the discipline to be general education. 

Sharing feedback from a colleague:  SOC 151 expands the SOC options from 2 to 3, not a huge number compared 
to history, English, etc. It does meet the goal, although perhaps not articulated well, and it was accepted by UCC, 
Faculty Senate, the Gen Ed Committee and the Provost. Resistance to it on the state level is about USD’s attempt 
to undercut  BHSU’s sustainability efforts. This is a solid course that provides a path to our social resilience 
concentration. None of this was in the initial proposal because it was submitted over 2 years ago and held until 
now. I STRONGLY support this. 

Voting yes on SOC 151, as it is relevant to today's society -- not the sustainability portion so much, but the 
remaining topics that it covers, and it would be relevant to several majors outside of sociology. 

This course provides the cross-disciplinary innovation that we should encourage in new general education 
courses. 

Programs and faculty in programs that deliver general education courses depend on the students taking general 
education courses to survive and in some cases thrive.  Adding additional courses to the general education list 
introduces instability to programs and job security to faculty that depend on the enrollment in general 
educational course offerings.  A cap on the number of general education courses doesn't ease that concern, we 
should ensure that an equal number of seats will not be offered for the number of seats of any new offering of a 
general education course.  So if a university wants to increase the capacity in a certain goal area by adding a 
general education class that should be met with an equal number of seats that were previously taken (actually 
taken, not the cap in the course) being removed (or offset by additional students attending the university).  In 
short, this should be a zero sum game.  The number of students per number of general education course offerings 
by a university should not be allowed to decrease.  Until there are administrative procedures in place to ensure 
the cost to deliver doesn't increase I don't think additional courses should be added to the general education list. 
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2. BHSU:  SPCM 201 - Interpersonal Communication 

Answer Count % 

Approve 7 58.33% 

Deny 5 41.67% 

Total 12 100% 

 

Comments related to SPCM 201. 

There needs to be a lot more discussion before adding entirely new areas to social sciences. 

Sharing feedback from a colleague:  Since our proposal’s submission in spring of 2013, the Communication Studies 
Department invested much time and effort in educating faculty about our discipline’s identity. Speech 
communication is a hybrid field of study that draws from, and contributes to, both the humanities and the social 
sciences. As the National Communication Association website states, "communication is a diverse discipline which 
includes inquiry by social scientists, humanists, and critical and cultural studies scholars." The dual nature of our 
discipline was not widely understood by the faculty at the time of the proposal’s submission. Thus, our members 
visited with faculty from across the university to discuss our proposal’s merits and to distribute articles and book 
chapters describing our discipline’s nature. Our commitment to these efforts was rooted in a desire to dispel 
misconceptions about our discipline’s identity and to promote an understanding of the value of the subject 
matter taught in Interpersonal Communication.  The field of interpersonal communication developed in the 
1960s, when scholars emulated the field of psychology by using the scientific method to study human dyadic 
communication. In describing the social scientific underpinnings of the field, Smith and Wilson (2010) in the book 
New Directions in Interpersonal Communication Research note, “Interpersonal communication as an area of study 
has, from its early days, been influenced by those who advocated taking a social science perspective. . . . Social 
science perspectives on interpersonal communication scholarship have been described as ‘empirical’ or ‘post-
positivist’” (p. 8-9). Since those early days, interpersonal scholars employed primarily quantitative research 
methods in conducting their investigations. The trend continued until the mid-1990s when qualitative scholarship 
received wider acceptance. The field of interpersonal communication, according to The Handbook of 
Interpersonal Communication (2002), has grown significantly since it became an identifiable area of study in the 
1960s. By the late 1970s, it had become “a major area of study along with mass communication in the US” (p. 7), 
and today interpersonal communication is one of the largest fields within our discipline and consists of many 
smaller areas of study including intrapersonal, family, health, legal, and nonverbal communication. The increase in 
the number of interpersonal communication divisions within the National Communication Association and 
International Communication Association reflects the growth and prominence of this field.   The chief aim of a 
basic interpersonal communication course is to introduce students to a broad range of speech communication 
social scientific concepts and theories that explain the development and maintenance of human relationships 
through communication. While a countless number of interpersonal communication textbooks can be found in 
the marketplace, most if not all examine the social scientific theory and research dealing with self-disclosure, 
listening, identity construction, relationship development and maintenance, de-escalating relationships, 
compliance gaining, the expression of emotions, nonverbal communication, family communication, strategic use 
of language, and cultural and gendered differences in communication. Moreover, these texts refer to and explain 
the methods and results of specific studies that have led to the development of these social scientific concepts 
and theories.   I hope my words have dispelled misconceptions regarding our discipline’s identify and the 
metatheoretical underpinnings of the field of interpersonal communication. In reading the feedback provided by 
Dr. May, I was not surprised to learn that the Social Science faculty at DSU objected to the proposal given the 
work our department members had to do to educate our own faculty on the nature and scope of our discipline. 
However, opposing the proposal without good reasons makes it appear as though the primary motivation for 

ATTACHMENT I     4



their objections is protecting turf, rather than providing students with opportunity to develop the skills necessary 
to achieve their personal and professional goals.   If included in the general education curriculum, the 
Interpersonal Communication course would give students an opportunity to develop the soft skills employers seek 
in employees and job candidates. As defined in a study sponsored by the U.S. Chamber of Commerce Foundation 
and the Allegheny Conference on Community Development, soft skills are those “[s]kills that have an impact on 
and characterize relationships with other people, including personality traits, social graces, communication, 
language, personal habits and the ability to work with and lead people. Soft skills include listening, engaging in 
dialogue, giving feedback, cooperating as a team leader, solving problems, contributing in meetings and resolving 
conflict” (p. 16). Soft skills—many of which are under the umbrella of interpersonal communication--play an 
important role in the professional world in which most of our students will make their living. Numerous studies 
indicate that the ability to communicate effectively is essential to obtaining employment and advancing within a 
career since employers rank communication skills above teamwork, analytical abilities, technical competence, and 
work experience when making decisions regarding whom to hire and promote. Including Interpersonal 
Communication in the general education curriculum would afford our students the opportunity to equip 
themselves with many of the soft skills employers report and research indicates are needed to obtain 
employment and advance within a profession. 

Voting no on SPCM 201 (I think 101 is entirely sufficient and covers several (a large majority) of the areas that 201 
covers. Much like ENGL 101 and 201, they cover the same topics, but 201 just goes into more depth on those 
topics. I don't believe you need more coverage for SPCM as a Gen Ed beyond 101). 

Interpersonal communication is becoming more important in a variety of contexts, so the skills associated with 
this course are an added benefit to an introduction to social sciences. 

Programs and faculty in programs that deliver general education courses depend on the students taking general 
education courses to survive and in some cases thrive.  Adding additional courses to the general education list 
introduces instability to programs and job security to faculty that depend on the enrollment in general 
educational course offerings.  A cap on the number of general education courses doesn't ease that concern, we 
should ensure that an equal number of seats will not be offered for the number of seats of any new offering of a 
general education course.  So if a university wants to increase the capacity in a certain goal area by adding a 
general education class that should be met with an equal number of seats that were previously taken (actually 
taken, not the cap in the course) being removed (or offset by additional students attending the university).  In 
short, this should be a zero sum game.  The number of students per number of general education course offerings 
by a university should not be allowed to decrease.  Until there are administrative procedures in place to ensure 
the cost to deliver doesn't increase I don't think additional courses should be added to the general education list. 
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3. USD:  ISCI 151 / 151L - Integrated Science I / Lab 

Answer Count % 

Approve 11 91.67% 

Deny 1 8.33% 

Total 12 100% 

 

Comments related to ISCI 151 / 151L. 

The integrated science classes cover the topics of many general education science courses.  Still may be too light 
on biology, however. 

Voting yes on ISCI 151/151L and ISCI 153/153/L - plenty of room for this in our system and I don't believe it will 
dilute the Biol151/153 courses. 

Programs and faculty in programs that deliver general education courses depend on the students taking general 
education courses to survive and in some cases thrive.  Adding additional courses to the general education list 
introduces instability to programs and job security to faculty that depend on the enrollment in general 
educational course offerings.  A cap on the number of general education courses doesn't ease that concern, we 
should ensure that an equal number of seats will not be offered for the number of seats of any new offering of a 
general education course.  So if a university wants to increase the capacity in a certain goal area by adding a 
general education class that should be met with an equal number of seats that were previously taken (actually 
taken, not the cap in the course) being removed (or offset by additional students attending the university).  In 
short, this should be a zero sum game.  The number of students per number of general education course offerings 
by a university should not be allowed to decrease.  Until there are administrative procedures in place to ensure 
the cost to deliver doesn't increase I don't think additional courses should be added to the general education list. 
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4. USD:  ISCI 153 / 153L - Integrated Science II / Lab 

Answer Count % 

Approve 11 91.67% 

Deny 1 8.33% 

Total 12 100% 

 

Comments related to ISCI 153 / 153L. 

Voting yes on ISCI 151/151L and ISCI 153/153/L - plenty of room for this in our system and I don't believe it will 
dilute the Biol151/153 courses. 

Programs and faculty in programs that deliver general education courses depend on the students taking general 
education courses to survive and in some cases thrive.  Adding additional courses to the general education list 
introduces instability to programs and job security to faculty that depend on the enrollment in general 
educational course offerings.  A cap on the number of general education courses doesn't ease that concern, we 
should ensure that an equal number of seats will not be offered for the number of seats of any new offering of a 
general education course.  So if a university wants to increase the capacity in a certain goal area by adding a 
general education class that should be met with an equal number of seats that were previously taken (actually 
taken, not the cap in the course) being removed (or offset by additional students attending the university).  In 
short, this should be a zero sum game.  The number of students per number of general education course offerings 
by a university should not be allowed to decrease.  Until there are administrative procedures in place to ensure 
the cost to deliver doesn't increase I don't think additional courses should be added to the general education list. 
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5. USD:  PHIL 240 - Introduction to Ethics, Law, and Society 

Answer Count % 

Approve 11 91.67% 

Deny 1 8.33% 

Total 12 100% 

 

Comments related to PHIL 240. 

This course seems very similar to general education ethics. 

Voting yes on PHIL 240 (it is a relevant course whose topic does not overlap with content in other Gen Ed courses 

Programs and faculty in programs that deliver general education courses depend on the students taking general 
education courses to survive and in some cases thrive.  Adding additional courses to the general education list 
introduces instability to programs and job security to faculty that depend on the enrollment in general 
educational course offerings.  A cap on the number of general education courses doesn't ease that concern, we 
should ensure that an equal number of seats will not be offered for the number of seats of any new offering of a 
general education course.  So if a university wants to increase the capacity in a certain goal area by adding a 
general education class that should be met with an equal number of seats that were previously taken (actually 
taken, not the cap in the course) being removed (or offset by additional students attending the university).  In 
short, this should be a zero sum game.  The number of students per number of general education course offerings 
by a university should not be allowed to decrease.  Until there are administrative procedures in place to ensure 
the cost to deliver doesn't increase I don't think additional courses should be added to the general education list. 
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6. USD:  PHIL 242 - Ethics, Law, and Literature 

Answer Count % 

Approve 5 41.67% 

Deny 7 58.33% 

Total 12 100% 

 

Comments related to PHIL 242. 

This course seems fairly narrow in focus and would draw from the literature courses. 

Perhaps too specific for general education. 

Voting no on PHIL 242 (it's content overlaps with PHIL 240 and several literature courses 

Programs and faculty in programs that deliver general education courses depend on the students taking general 
education courses to survive and in some cases thrive.  Adding additional courses to the general education list 
introduces instability to programs and job security to faculty that depend on the enrollment in general 
educational course offerings.  A cap on the number of general education courses doesn't ease that concern, we 
should ensure that an equal number of seats will not be offered for the number of seats of any new offering of a 
general education course.  So if a university wants to increase the capacity in a certain goal area by adding a 
general education class that should be met with an equal number of seats that were previously taken (actually 
taken, not the cap in the course) being removed (or offset by additional students attending the university).  In 
short, this should be a zero sum game.  The number of students per number of general education course offerings 
by a university should not be allowed to decrease.  Until there are administrative procedures in place to ensure 
the cost to deliver doesn't increase I don't think additional courses should be added to the general education list. 
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7. USD:  SUST 103 / 103L - Sustainable Environmental / Lab 

Answer Count % 

Approve 5 41.67% 

Deny 7 58.33% 

Total 12 100% 

 

Comments related to SUST 103 / 103L. 

This course is not as general in scope as other science courses.  Innovative approaches like this could be included 
within existing biology and environmental studies courses. 

Voting no on SUST103/103L; I simply do not think we need this as a Gen Ed course...sustainability can be brought 
into other Environmental courses (and all courses) ... it should be actually. It also is not all that interdisciplinary; 
but it could be with right faculty. 

Programs and faculty in programs that deliver general education courses depend on the students taking general 
education courses to survive and in some cases thrive.  Adding additional courses to the general education list 
introduces instability to programs and job security to faculty that depend on the enrollment in general 
educational course offerings.  A cap on the number of general education courses doesn't ease that concern, we 
should ensure that an equal number of seats will not be offered for the number of seats of any new offering of a 
general education course.  So if a university wants to increase the capacity in a certain goal area by adding a 
general education class that should be met with an equal number of seats that were previously taken (actually 
taken, not the cap in the course) being removed (or offset by additional students attending the university).  In 
short, this should be a zero sum game.  The number of students per number of general education course offerings 
by a university should not be allowed to decrease.  Until there are administrative procedures in place to ensure 
the cost to deliver doesn't increase I don't think additional courses should be added to the general education list. 
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8. USD:  WMST 247 - Introduction to Women, Gender & Sexual Studies 

Answer Count % 

Approve 8 66.67% 

Deny 4 33.33% 

Total 12 100% 

 

Comments related to WMST 247. 

This area is growing nationwide, and I believe could be included. 

Voting no on WMST 247 (it is interdisciplinary with history, sociology, and psychology, but the same topics 
covered are available in Gen Ed courses offered by these departments) 

Although it was argued in our meeting that this course seems too narrowly focused for Gen Ed credit, I completely 
disagree. Women's studies or gender studies is a topic that touches on many different arenas and readily 
highlights social science methodologies and thinking. 

Programs and faculty in programs that deliver general education courses depend on the students taking general 
education courses to survive and in some cases thrive.  Adding additional courses to the general education list 
introduces instability to programs and job security to faculty that depend on the enrollment in general 
educational course offerings.  A cap on the number of general education courses doesn't ease that concern, we 
should ensure that an equal number of seats will not be offered for the number of seats of any new offering of a 
general education course.  So if a university wants to increase the capacity in a certain goal area by adding a 
general education class that should be met with an equal number of seats that were previously taken (actually 
taken, not the cap in the course) being removed (or offset by additional students attending the university).  In 
short, this should be a zero sum game.  The number of students per number of general education course offerings 
by a university should not be allowed to decrease.  Until there are administrative procedures in place to ensure 
the cost to deliver doesn't increase I don't think additional courses should be added to the general education list. 
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Discipline Faculty Feedback on GE Curriculum Requests 

Social Sciences – Goal #3 

SOC 151 – Social Issues in Sustainability (Pages 2-9) 

 I think that the material submitted clearly established that this class meets the learning

objectives of SGR#3.

 I’ve reviewed three courses that are requesting SGR 3 status: SOC 151: Social Issues in

Sustainability, SPCM 201: Interpersonal Communication, and WMST 247: Introduction to

Women, Gender & Sexuality Studies. SOC 151 and WMST 247 clearly (and quickly)

demonstrated suitability for inclusion. All three courses are well-conceived, are grounded

in appropriate disciplinary context, and easily meet with required learning outcomes.

 We are also opposed to adding SOC 151 as a new General Education class.  We think it’s

a great class, but we simply believe that we don’t need another Social Science General

Education course (at this point anyway).  Since we like the class, however, we are not as

strongly opposed to it as we are to the SPCM 201 course.

 Here are my thoughts in reviewing the proposed Social Science Courses.  I applied the

following simple rating for each of the SLO areas in Goal #3:

 0-course does not align with goal criteria,

 1-course marginally aligns with goal criteria,

 2-course adequately aligns with goal criteria,

 3-course is should be an exemplar in meeting goal criteria.

SOC 151 Social Issues of Sustainability 

 3a – criteria alignment rating: 1. I can infer from the topics listed and from

reviewing the free online textbook and the table of contents of the Mulligan

textbook that there are topics which appear to be social science in

origin.  However, I can’t be certain that the basic concepts and themes of

sociology are addressed with sufficient detail to ensure a basic

understanding of the social sciences.  The fact that SOC 100 is NOT a pre-

requisite is favorable.  In this area my biggest concern is that neither the

course syllabus nor the course request section (4) asking for details on how

the student learning outcomes are met contain anything more than a

summary of SLO objectives.

 3b – criteria alignment rating: 2.  Sustainability is clearly a topical issue and

one which social science content does indeed apply. The course topics that

appear in the syllabus give some confidence that these are addressed.

 3c – criteria alignment rating: 2. The focus here might be more about the

culture of consumerism rather than that more typically considered it is

reasonable to assume that students can identify and explain the social and

ethical value of changing culture to create a more sustainable one.

 3d – criteria alignment rating: 2. This is covered in both texts provided and

the syllabus.
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 3e – criteria alignment rating: 3. Because the detail is lacking in the request

about specific activity it’s difficult full evaluate, but this would be the

natural strong point for a course of this type.

 3f – NA

Overall: I have concerns about this request based on the lack of clarity in the request 

itself. The topics appear to align but without the documentation to support that it is 

merely my judgement.  I think allowing a new course to meet a general education 

requirement without a high degree of certainty that said course provides some 

foundational knowledge of social sciences that can transcend the specific 

application warrants sending the request back for additional support in section 

4. Further, the only other information I can extract from the syllabus is the

presentations at the end of the course which appear to be more natural science 

focused than social science focused. My concern is that this is a general 

sustainability course taught in a social science prefix. 

SPCM 201 – Interpersonal Communication (Pages 10-26) 

 I was hesitant about the class initially, to consider a SPCM class as a social science

elective.  However, as I read the justification and the syllabus, it does appear to me that

this class meets SGR#3.  My concern then turned to, since it is a common course, if SPCM

201 on every campus out also meet the student learning objectives.

 I am supportive of SPCM 201 – Interpersonal Communication counting as a social science

requirement and I hope that we will follow suit. Our discipline, which is young as a stand-

alone discipline, has changed dramatically over the past 100 years. Our origins are in public

speaking and connected to the humanities. However, we have transitioned significantly

since the 1970’s and are now much more focused on human interaction through all modes

of communication. As a unit, we consider ourselves part of the social sciences, so it seems

logical that a communication course is included within this SGR. The student learning

outcomes and student experience gained through SPCM 201 would be similar to other

courses accepted for this goal (GEOG 210, SOC 100, PSYC 101, etc.). Furthermore, an

additional communication-related course (especially one that focuses on dyadic human

relationships) would be beneficial to any student.

 I’ve reviewed three courses that are requesting SGR 3 status: SOC 151: Social Issues in

Sustainability, SPCM 201: Interpersonal Communication, and WMST 247: Introduction to

Women, Gender & Sexuality Studies. I have to admit to some initial skepticism about

SPCM 201, which I would have instinctively placed in SGR 4, but the narrative was

compelling and I think it belongs in SGR 3 along with the other two courses. All three

courses are well-conceived, are grounded in appropriate disciplinary context, and easily

meet with required learning outcomes.

 I just wanted to make you aware that the Social Science faculty at DSU are opposed to

SPCM 201 as a Social Science General Education class.  We believe it should remain under

the Humanities umbrella.
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 Here are my thoughts in reviewing the proposed Social Science Courses.  I applied the

following simple rating for each of the SLO areas in Goal #3:

 0-course does not align with goal criteria,

 1-course marginally aligns with goal criteria,

 2-course adequately aligns with goal criteria,

 3-course is should be an exemplar in meeting goal criteria.

SPCM 201 Interpersonal Communication 

 3a – criteria alignment rating: 2. The only issue here is the issue I have with

considering the course overall: Does this course represent foundational

knowledge in social science generally the same way economics, history,

sociology, political science and psychology do?  The basic underlying

theme is human behavior and human interaction and in that regard I can

evaluate it as a social science.

 3b – criteria alignment rating: 2.  The definition of “contemporary issues”

is certainly a fuzzy area and while my initial thinking was not along the

same lines as those noted under outcome two in the section on meeting goal

3 SLOs I recognize the importance of issues addressed regardless of how

contemporary issues is defined.

 3c – criteria alignment rating: 2.  The dedicated section on intercultural

communication certainly addresses this issue.  One note of potential

concern is that when presenting the topic there is potential to result in

students viewing “their own” cultural communication style as right and “the

other” cultural communication style as one that must be learned to be

understood because it is wrong. I trust any faculty member who teaches the

course will avoid such problems but it is natural to think in-group/out-group

when considering different cultures.

 3d – NA; although based on review of content I would rate this a 2

 3e – NA; although based on review of content I would also rate this a 2

 3f – criteria alignment rating: 1. I think the other two sub-SLOs would be

easier to justify (how is interpersonal communication not critical to

understanding the origin of human institutions or allocation of human

resources). The discussion of how interpersonal communication bridges the

divide that sometimes (often?) occurs between philosophical, ethical and

religious thought is a good answer. This is challenging also because in terms

of interpersonal communication the direction of impact is likely the

opposite of that noted in the SLO.  It can easily see how interpersonal

communication has shaped each of these areas as much as the other way

around.  To be honest, I think this is the least social science of the 6

objectives so struggling to meet it is not surprising.

Overall: This is a good request and ultimately comes down the decision of whether 

the concepts and themes addressed are within the domain of the social sciences 

generally and within the domain of Goal 3 specifically. The request makes the case 

that this course is a social science general education at other institutions.  In my 

cursory review of some of the institutions listed, I found that those schools/systems 

did not always have a separate communications general education requirement as 

the South Dakota system does.  I see a clear separation between this course and the 
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objectives noted in Goal 2 so this is the most logical fit under the current set of 

requirement.   

Humanities & Fine Arts – Goal #4 

PHIL 240 – Introduction to Ethics, Law and Society (Pages 50-60) 

 Thanks for the opportunity to weigh in on the Gen. Ed. issue.  Obviously, only so much

about our courses can be gleaned from syllabi, but the first two courses seem to be more

than foundational and I wonder if doesn’t open up Pandora’s box for the Board to have

similar classes in other disciplines added as well.  I’m less sure on the third one and I will

defer to others on that.

 I’d have no objection to any of the courses proposed here: they all look well thought-

out.  But with students taking only two humanities and fine arts courses, I’d think we’re

better off limiting the options to the courses that provide broader coverage, i.e., the

art/music/history/literature surveys and to foreign language classes.

 I think this class should be included as general education courses, for it fulfills the

objectives within Goal 4.

 I don’t have any objections to the proposed courses. They all sound like great courses and

certainly align with the SLOs for their proposed SGR categories:

PHIL 240 meets SGR #4 goals 

That being said, I have noticed a tendency in the system to tweak an existing course just a 

bit, give it a new number, and move forward with it as a unique course. For example, we 

have the following cases in Spanish: 

SDSU SPAN 308 Spanish for Health Professions (UNQ) / USD SPAN 306 Spanish 

for Healthcare Workers (UNQ) 

SDSU SPAN 435 Lat Am Civ and Culture (UNQ) / USD SPAN 438 Lat Am Civ 

(UNQ) 

SDSU SPAN 444 Intro to Translation (UNQ) / BHSU SPAN 455 Applied 

Translation (UNQ) 

In all of these cases, we were never consulted for authorization to offer a pre-existing 

course. Even if they had asked us to modify the course description a bit (they are all so 

close), we would have gladly agreed to do so. In the cases of the civilization and medical 

Spanish courses, there is truly no reason that these should be separate unique courses.  

So, to provide feedback on your original query, I believe the three courses certainly meet 

their proposed SGR SLOs. My (admittedly peripheral) concern, however, is the 

proliferation of almost identical courses with no prior consultation. 

 I see no problem with the other two philosophy courses.  They meet the requirements of

Goal#4 as it is stated.

PHIL 242 – Ethics, Law and Literature (Pages 61-70) 
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 Thanks for the opportunity to weigh in on the Gen. Ed. issue.  Obviously, only so much

about our courses can be gleaned from syllabi, but the first two courses seem to be more

than foundational and I wonder if doesn’t open up Pandora’s box for the Board to have

similar classes in other disciplines added as well.  I’m less sure on the third one and I will

defer to others on that.

 I’d have no objection to any of the courses proposed here: they all look well thought-

out.  But with students taking only two humanities and fine arts courses, I’d think we’re

better off limiting the options to the courses that provide broader coverage, i.e., the

art/music/history/literature surveys and to foreign language classes.

 I think all classes should be included as general education courses, for they all fulfill the

objectives within Goal 4.

 I don’t have any objections to the three proposed courses. They all sound like great courses

and certainly align with the SLOs for their proposed SGR categories:

PHIL 242 meets SGR #4 goals 

That being said, I have noticed a tendency in the system to tweak an existing course just a 

bit, give it a new number, and move forward with it as a unique course. For example, we 

have the following cases in Spanish: 

SDSU SPAN 308 Spanish for Health Professions (UNQ) / USD SPAN 306 Spanish 

for Healthcare Workers (UNQ) 

SDSU SPAN 435 Lat Am Civ and Culture (UNQ) / USD SPAN 438 Lat Am Civ 

(UNQ) 

SDSU SPAN 444 Intro to Translation (UNQ) / BHSU SPAN 455 Applied 

Translation (UNQ) 

In all of these cases, we were never consulted for authorization to offer a pre-existing 

course. Even if they had asked us to modify the course description a bit (they are all so 

close), we would have gladly agreed to do so. In the cases of the civilization and medical 

Spanish courses, there is truly no reason that these should be separate unique courses.  

So, to provide feedback on your original query, I believe the three courses certainly meet 

their proposed SGR SLOs. My (admittedly peripheral) concern, however, is the 

proliferation of almost identical courses with no prior consultation. 

 I see no problem with the other two philosophy courses.  They meet the requirements of

Goal#4 as it is stated.

WMST 247 – Introduction to Women, Gender and Sexuality Studies (Pages 79-92) 

 I also looked at WMST 247 – Introduction to Women, Gender and Sexuality Studies (Pages

79-92) because the material submitted for this course proposes that it be considered for

SGR#3.  I think that the material submitted for this course clearly established that it meets

the learning objectives of SGR#3.

 I’ve reviewed three courses that are requesting SGR 3 status: SOC 151: Social Issues in

Sustainability, SPCM 201: Interpersonal Communication, and WMST 247: Introduction to
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Women, Gender & Sexuality Studies. SOC 151 and WMST 247 clearly (and quickly) 

demonstrated suitability for inclusion. All three courses are well-conceived, are grounded 

in appropriate disciplinary context, and easily meet with required learning outcomes. 

 Thanks for the opportunity to weigh in on the Gen. Ed. issue.  Obviously, only so much

about our courses can be gleaned from syllabi, but the first two courses seem to be more

than foundational and I wonder if doesn’t open up Pandora’s box for the Board to have

similar classes in other disciplines added as well.

 I’d have no objection to any of the courses proposed here: they all look well thought-

out.  But with students taking only two humanities and fine arts courses, I’d think we’re

better off limiting the options to the courses that provide broader coverage, i.e., the

art/music/history/literature surveys and to foreign language classes.

 I both classes should be included as general education courses, for they all fulfill the

objectives within Goal 4.

 I don’t have any objections to the proposed courses. They all sound like great courses and

certainly align with the SLOs for their proposed SGR categories:

WMST 247 meets SGR #3 goals 

So, to provide feedback on your original query, I believe the two courses certainly meet 

their proposed SGR SLOs. My (admittedly peripheral) concern, however, is the 

proliferation of almost identical courses with no prior consultation. 

Natural Sciences – Goal #6 

ISCI 151/151L – Integrated Science I/Lab (Pages 36-42) 

 I reviewed the syllabi of the three NS courses (ISCI 151/151L, ISCI 153/153L and SUST

103/103L), and do not see any problem adding them to SGER#6. They are in a good

alignment.

 SGR #6 SLOs identified as met with the following evidence from the documentation

provided:

1. Demonstrate the scientific method in a laboratory experience;

a. from Section 4 of application:  “Students will demonstrate the scientific method

through participation in weekly laboratory experiences, and will gather and

evaluate data as part of the laboratory sessions”

b. from syllabus:  “(SLOs) Students will learn to use visual and mathematical

models as tools to think about particles that are too small to see; Students will

learn how to design and interpret experiments to answer scientific questions;

Student will learn how to document their findings and communicate science to

others.

c. from syllabus:  10 laboratory experiments identified for 151 L

2. Gather and critically evaluate data using the scientific method;

a. from syllabus:  10 laboratory experiments in 151L
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b. from syllabus:  “Each student will be required to keep a laboratory notebook to

record all data and observations made during the laboratory period and activities

that occur outside normal lab hours.”

3. Identify and explain the basic concepts, terminology and theories of the selected

natural sciences;

a. from Section 4 of application:  “students explore atomic structure, the periodic

table, inter- and intra-molecular bonding, water and aqueous solutions, acids

and bases, equilibrium systems, biological membranes, and an introduction to

biological molecules”

b. from syllabus (SLO):  “Students will learn a variety of chemical, physical, and

biological concepts to be used as a basis to solve complex scientific problems.”

4. Apply selected natural science concepts and theories to contemporary issues;

a. from Section 4 of application:  “students will apply the concepts and theories

related to these and other topics to contemporary issues in the fields of

engineering, health, interdisciplinary and integrated science.”

 The proposals for both ISCI 151 and ISCI 153 are straightforward descriptions of

integrated science courses that will teach fundamental principles of chemistry, physics and

biology and show how these disciplines interrelate.  The syllabi for ISCI 151 and ISCI 153

do not list lecture topics and only gives lab experiments as titles.  Based on the titles of the

labs, the courses, especially ISCI 151, seem to emphasize chemistry; I did not see any topic

that I would consider physics (except thermodynamics, as noted in the proposals), and

biology is represented only at the biochemical level, e.g. proteins and membranes, in ISCI

151. The implied emphasis on chemistry does not disqualify either course from inclusion

in the Gen Ed curriculum, I only note this as it seems that some additional description of

the interdisciplinary of these subjects would seem appropriate. The course syllabi describe

lab exercises that will address the SLO’s of demonstrating the scientific method in a lab

experience, using the scientific method to gather and evaluate data, and identifying basic

concepts, terminology and theories of chemistry.  It is not clear from either syllabus how

the SLO, “Apply selected natural science concepts and theories to contemporary issues”

would be addressed.  The course proposals say that concepts and theories will be applied

to contemporary issues, but none are given in the syllabi.

 I am genuinely conflicted about adding the Sustainability and Integrated Science courses

to the general education list.  On the positive side, I do like the broad, interdisciplinary

approach these classes are proposing.  This is in accord with national trends.  The SUS

course also emphasizes the application of science to contemporary issues, and the topics

would be appealing to our students.  Judy did a great job of matching the learning outcomes

to the course requirements, and I largely agree that the content of these courses would

satisfy the Goal 6 outcomes. However, I am concerned with adding more courses to the

fairly crowded general education list, particularly adding entire new course prefixes like

SUS.  What will be the effect of broadening the general education list of courses on

enrollment on campuses?  I usually like to give the students more options, but shifting

enrollments could cause some big problems for some departments, especially where

students may be required to use more math like chemistry and physics.  I am not concerned

about the Integrated Science courses as much in this regard.  Also, would the SUS course
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always be taught by a scientist?  I would hope so, but there may be some issues in who 

controls the course given that this is a rather new, interdisciplinary program.  It seems that 

maybe this type of course could be taught as Environmental Science (already on the list) 

or even as a section of BIOL 103 (that would require some changes in course description, 

but it may be time to open those courses up to the application of scientific thinking to 

contemporary issues). I do not have major concerns about Integrated Science, and I would 

not absolutely recommend denying the SUS 103 proposal, but there certainly is some room 

for further discussion about the impact of adding courses to general education. 

ISCI 153/153L – Integrated Science II/Lab (Pages 43-49) 

 I reviewed the syllabi of the three NS courses (ISCI 151/151L, ISCI 153/153L and SUST

103/103L), and do not see any problem adding them to SGER#6. They are in a good

alignment.

 SGR #6 SLOs identified as met with the following evidence from the documentation

provided:

5. Demonstrate the scientific method in a laboratory experience;

a. from Section 4 of application:  “Students will demonstrate the scientific method

through participation in weekly laboratory experiences, and will gather and

evaluate data as part of the laboratory sessions”

b. from syllabus:  “(SLOs) Students will learn to use visual and mathematical

models as tools to think about particles that are too small to see; Students will

learn how to design and interpret experiments to answer scientific questions;

Student will learn how to document their findings and communicate science to

others.

c. from syllabus:  8 laboratory experiments identified for 153 L (two of the labs

are each two weeks in length)

6. Gather and critically evaluate data using the scientific method;

a. from syllabus:  10 laboratory experiments in 151L

b. from syllabus:  “Each student will be required to keep a laboratory notebook to

record all data and observations made during the laboratory period and activities

that occur outside normal lab hours.”

7. Identify and explain the basic concepts, terminology and theories of the selected

natural sciences;

a. from Section 4 of application:  “students explore energy and probability in

equilibrium systems, energy and entropy in bonding, reduction and oxidation

chemistry, and catalytic systems.”

b. from syllabus (SLO):  “Students will learn a variety of chemical, physical, and

biological concepts to be used as a basis to solve complex scientific problems.”

8. Apply selected natural science concepts and theories to contemporary issues;

9. from Section 4 of application:  “students will apply the concepts and theories

related to these and other topics to contemporary issues in the fields of engineering,

health, interdisciplinary and integrated science.”
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 The proposals for both ISCI 151 and ISCI 153 are straightforward descriptions of

integrated science courses that will teach fundamental principles of chemistry, physics and

biology and show how these disciplines interrelate.  The syllabi for ISCI 151 and ISCI 153

do not list lecture topics and only gives lab experiments as titles.  Based on the titles of the

labs, the courses, especially ISCI 151, seem to emphasize chemistry.  In ISCI 153, more

biology experiments are listed, but still at the level of biochemistry.  The implied emphasis

on chemistry does not disqualify either course from inclusion in the Gen Ed curriculum, I

only note this as it seems that some additional description of the interdisciplinary of these

subjects would seem appropriate. The course syllabi describe lab exercises that will address

the SLO’s of demonstrating the scientific method in a lab experience, using the scientific

method to gather and evaluate data, and identifying basic concepts, terminology and

theories of chemistry.  It is not clear from either syllabus how the SLO, “Apply selected

natural science concepts and theories to contemporary issues” would be addressed.  The

course proposals say that concepts and theories will be applied to contemporary issues, but

none are given in the syllabi.

 I am genuinely conflicted about adding the Sustainability and Integrated Science courses

to the general education list.  On the positive side, I do like the broad, interdisciplinary

approach these classes are proposing.  This is in accord with national trends.  The SUS

course also emphasizes the application of science to contemporary issues, and the topics

would be appealing to our students.  Judy did a great job of matching the learning outcomes

to the course requirements, and I largely agree that the content of these courses would

satisfy the Goal 6 outcomes. However, I am concerned with adding more courses to the

fairly crowded general education list, particularly adding entire new course prefixes like

SUS.  What will be the effect of broadening the general education list of courses on

enrollment on campuses?  I usually like to give the students more options, but shifting

enrollments could cause some big problems for some departments, especially where

students may be required to use more math like chemistry and physics.  I am not concerned

about the Integrated Science courses as much in this regard.  Also, would the SUS course

always be taught by a scientist?  I would hope so, but there may be some issues in who

controls the course given that this is a rather new, interdisciplinary program.  It seems that

maybe this type of course could be taught as Environmental Science (already on the list)

or even as a section of BIOL 103 (that would require some changes in course description,

but it may be time to open those courses up to the application of scientific thinking to

contemporary issues). I do not have major concerns about Integrated Science, and I would

not absolutely recommend denying the SUS 103 proposal, but there certainly is some room

for further discussion about the impact of adding courses to general education.

SUST 103/103L – Sustainable Environment Lab (Pages 71-78) 

 I reviewed the syllabi of the three NS courses (ISCI 151/151L, ISCI 153/153L and SUST

103/103L), and do not see any problem adding them to SGER#6. They are in a good

alignment.

 SGR #6 SLOs identified as met with the following evidence from the documentation

provided:
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1. Demonstrate the scientific method in a laboratory experience;

a. from Section 4 of application:  “The course will begin with an

introduction to sustainability and the scientific method and how science

can be used as a tool in sustainability fields. Beyond discussing the

scientific method, students will apply the scientific method within the

course, especially in the laboratory portions of the course.”

b. from syllabus:  lab reports required

c. from syllabus:  13 laboratory experiments identified as well as a

research paper

2. Gather and critically evaluate data using the scientific method;

a. from Section 4 of application:  “In the laboratory sessions students will

conduct experiments, use data to test predictions, and use modeling

tools to evaluate alternative scenarios. For example, the students will

learn about the hydrologic cycle, will collect (or retrieve) streamflow

data, and will use that data to model the effects of land-use change on

the hydrology of a watershed. The students will write laboratory reports

where the course instructors will be able to evaluate students’

understanding of the scientific method and data collection, analysis, and

interpretation.” AND “Students will be assessed on their ability to

evaluate data using the scientific method in the laboratory reports, and

they will apply that knowledge in the group projects.”

b. from syllabus Learning Outcomes: “Identify appropriate sources of

natural science information”

c. from syllabus:  13 laboratory experiments and one research paper

3. Identify and explain the basic concepts, terminology and theories of the selected

natural sciences;

a. from Section 4 of application:  “The course will be divided into

modules, all of which will identify and explain basic concepts,

terminology, and theories of the natural sciences. The modules of SUST

103 will evaluate climate change, energy production and use,

hydrologic ecosystem services, and biodiversity and ecosystem

function.”

b. from syllabus Learning Outcomes:  “Describe what climate change and

ecosystem services are” AND “Describe the geological, atmospheric,

and biological processes that drive and affect climate change, energy

production and use, hydrologic ecosystem services, and biodiversity and

ecosystem function”

4. Apply selected natural science concepts and theories to contemporary issues;

a. from syllabus Learning Outcomes:  identified as met through projects

and research paper

b. from syllabus course schedule:  contemporary issues identified as

climate changes, energy use, ecosystems and biodiversity.

 I agree that some additional details on the syllabus might be helpful in evaluating the

precise content of the lab experiences; however, I did not infer from the titles that there

would be extensive focus on discussion of historical events and policy.  Instead, I perceived
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them as good examples of one of the goals of the course, which is to put science into a 

context of societal issues, and specifically those that relate to sustainability.  We do similar 

things in biology when we use labs like “Crime Scene PCR” to teach about molecular 

biology.  My impression about the course content is that the students would have field 

experiences going out and gathering data from nearby sites, analyzing those data in the lab, 

and then using computer modeling to interpret the data. In my experience, the addition of 

multiple field experiences is not common among Gen Ed Natural Science courses, but I 

think it is valuable for the students, who would be doing something much more like real 

science than is done in courses with ‘canned’ labs.  Coincidentally, we are currently 

interviewing candidates for an ecological modeling position, and the research described by 

the faculty candidates has significant overlaps with the interdisciplinary lab topics and 

experiences in the proposed course.  This increases my confidence that the proposed course 

would be appropriate as a Gen Ed Natural Science course: one that embraces cutting edge 

science with real world relevance. ____ raised a concern that there were only 4 lab reports 

required on the proposed syllabus.  Since writing full lab reports is not a SLO for Goal #6, 

I do not understand his objection.  It was clear to me from the syllabus that students would 

be engaged in the scientific method in lab and field work (a plus), that they will gather data, 

analyze it, and critically evaluate it using the latest techniques, that they will learn basic 

concepts, terminology and theories of the natural sciences that underlie sustainability, and 

that they would be applying these concepts and theories in a contemporary issue in modern 

life. 

 I am genuinely conflicted about adding the Sustainability and Integrated Science courses

to the general education list.  On the positive side, I do like the broad, interdisciplinary

approach these classes are proposing.  This is in accord with national trends.  The SUS

course also emphasizes the application of science to contemporary issues, and the topics

would be appealing to our students.  Judy did a great job of matching the learning outcomes

to the course requirements, and I largely agree that the content of these courses would

satisfy the Goal 6 outcomes. However, I am concerned with adding more courses to the

fairly crowded general education list, particularly adding entire new course prefixes like

SUS.  What will be the effect of broadening the general education list of courses on

enrollment on campuses?  I usually like to give the students more options, but shifting

enrollments could cause some big problems for some departments, especially where

students may be required to use more math like chemistry and physics.  I am not concerned

about the Integrated Science courses as much in this regard.  Also, would the SUS course

always be taught by a scientist?  I would hope so, but there may be some issues in who

controls the course given that this is a rather new, interdisciplinary program.  It seems that

maybe this type of course could be taught as Environmental Science (already on the list)

or even as a section of BIOL 103 (that would require some changes in course description,

but it may be time to open those courses up to the application of scientific thinking to

contemporary issues). I do not have major concerns about Integrated Science, and I would

not absolutely recommend denying the SUS 103 proposal, but there certainly is some room

for further discussion about the impact of adding courses to general education.

 In regards to SUST 103/103L – Sustainable Environment Lab (Pages 71-78),
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GOAL #6: Students will understand the fundamental principles of the natural 

sciences and apply scientific methods of inquiry to investigate the natural world.  

1. Student Learning Outcomes: As a result of taking courses meeting this

goal, students will: 

a. Demonstrate the scientific method in a laboratory experience,

b. Gather and critically evaluate data using the scientific method,

c. Identify and explain the basic concepts, terminology and theories

of the selected natural sciences, and 

d. Apply selected natural science concepts and theories to

contemporary issues. 

Each course meeting this goal includes the following student learning 

outcomes Required: #a, #b, #c and #d 

I have reviewed the syllabus provided and although there are a number of lab sessions, the 

topics, for example, “Spirit Mound prairie restoration,” seem geared more to discussion of 

historical events and consequences or policy lectures rather than experimental labs where 

students would apply the scientific method, gather data and evaluate it.  My concern is 

reinforced by the indication that students prepare only 4 lab reports under the 

syllabus.  There is reference to research projects but not clear statement of what that entails, 

whether it be a literature survey, as the bibliography is a substantial and early part of the 

assignment, and summary of the student’s experimental research and results.  There are 

certainly a variety of methods to achieve Goal #6, and while it seems like this course could 

be presented in an appropriate manner with the right instructor, the lack of specificity and 

rigor of a typical natural science general education course is concerning. 
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