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ACADEMIC AFFAIRS COUNCIL 
 

AGENDA ITEM:  6.J  
 

DATE:  November 12, 2009   
 

****************************************************************************** 
 
SUBJECT: CAAP Waivers 
 

The students tested during the 2008-09 academic year represent the eleventh academic 
cohort since the Board of Regents implemented the Proficiency Examination policy in 1998.  
During this time period, this policy has proven to be an effective metric for ensuring that 
students graduating from the six Regental institutions have met basic proficiency in each of the 
four content areas assessed.  Despite this fact, analysis is warranted to evaluate factors that 
influence student success on the CAAP examination each year.  A number of factors have been 
found to influence pass rates for first-time test takers within the Regental system.  This past year 
a total of 455 students failed to meet qualifying scores on at least one of the four content areas 
assessed using the CAAP exam.  Of these students, 16% (75 of 455) were associate degree 
students who were almost twice (16% of all associate degree students when compared to 9% of 
baccalaureate degree seeking students) as likely to require remediation and additional testing 
before meeting the proficiency examination requirement.   

 
All undergraduate degree-seeking students are assigned admissions codes that reflect 

which category of admissions requirements they met in order to enroll.  Categories are 
differentiated based on BOR policy 2:3 System Undergraduate Admissions and data related to 
student academic performance within each of these admission cohorts is reported each year in 
the Minimum Progression Standards report (traditionally reported to the Board in December).   
Board policy 2.3 indicates that each university may admit a group of students to associate 
programs, limited in size to 10% of the previous year’s freshman class, at the discretion of the 
university.  Students in this discretionary pool are assigned the ACX admission code, and in 
2008-09 less than 3% of freshmen students in the system entered with this admission 
classification.  Only 7% of those students meeting the Baccalaureate admissions (ACC) 
requirements failed to meet qualifying scores on each of the CAAP content areas (see Table 1). 
A total of 31 students with the ACX admission cohort were tested during the 2008-09, with only 
15 (48%) of these students successfully meeting qualifying scores in all areas.   Additionally, 
each university may admit a group of students to baccalaureate programs, limited in size to 3% 
of the previous year's freshman class, at the discretion of the university. Students in this 
discretionary pool are assigned the AC3 admission code, and of the 49 students in this cohort, 13 
(24%) did not meet all four qualifying scores.  Similar performance levels occurred for those in 
the ACN (72% pass rate), ACJ (79% pass rate), and ACL cohorts (85% pass rate).   
****************************************************************************** 
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Table 1 

Student CAAP performance  Based on Admissions Cohort  
Admission Cohort 0-2 Passed 3 Passed 4 Passed Total 
ACC - Met baccalaureate admissions requirements  35 (2%) 183 (5%) 2,875 (93%) 3,093 
AC3 - Did not meet baccalaureate requirements (3%) 4 (8%) 9 (16%) 37 (76%) 49 
ACG - Met admissions for non-high school graduates  0 (0%) 1 (9%) 10 (90%) 11 
ACN - Met requirements for non-traditional students  3 (6%) 12 (24%) 36 (72%) 51 
ACJ - Met associate degree admissions requirements  3 (6%) 8 (15%) 42 (79%) 53 
ACX - Did not meet associate requirements (10%) 5 (16%) 11 (35%) 15 (48%) 31 
ACL - Transferred less than 24 hours  8 (3%) 28 (7%) 331 (90%) 367 
ACM - Transferred 24 or more hours  41 (5%) 83 (10%) 737 (85%) 861 
ISISA - Admitted before admission cohort tracking  1 (3%) 2 (5%) 36 (92%) 39 
Classification Missing 6 (3%) 13 (7%) 167 (90%) 186 
     106     349  4,286 4,741 
     
 

This past year, the High School to College Transition Report noted a significant 
difference in the developmental coursework required for American Indian/Alaskans compared to 
White Non-Hispanic students.   Specifically, 74% of White/Non-Hispanic students required no 
remedial coursework compared to only 42% of American Indian/Alaskan’s (see Table 9).  The 
most dramatic difference appeared to exist when examining the number of students that required 
two remedial courses.  In this particular category, American Indian/Alaskans were more than 
four times as likely to be placed into two developmental courses when compared to their white 
counterparts in the Regental system (7% vs. 34%).  Due to the fact that preparation levels appear 
to be different across ethnic classification, data were evaluated to determine the extent that 
student ethnicity might then have on CAAP pass rates.  This past year 93% of White Non-
Hispanic students were able to pass all four of the content areas, with 6% of those required to 
remediate having to do so in only one area (265 or 6%).  In comparison, 79% of American 
Indian/Alaskan students were able to pass all four content areas, with a sizable proportion having 
to remediate in 2 (10%) or 1 (11%) area.  The percentage of African American students (40%) 
was the lowest for the system, with a majority of students in this ethnicity classification having 
to remediate in up to 2 areas (35%).   
 

Table 9 
Student CAAP Performance According to Student Ethnicity Classifications 

Ethnicity 0-2 Passed  3 Passed 4 Passed Total 
White Non-Hispanic 48 (1%) 265 (6%) 3,815 (93%) 4,128 
American Indian/Alaskan 9 (10%) 10 (11%) 70 (79%) 89 
Asian or Pacific Islander 14 (14%) 14 (14%) 71 (72%) 99 
Hispanic 4 (6%) 6 (10%) 52 (84%) 62 
African American 25 (35%) 19 (26%) 29 (40%) 73 
Unknown 4 (2%) 25 (11%) 193 (87%) 222 
Information Refused 1 (3%) 3 (10%) 29 (87%) 33 
Other 1 (3%) 7 (20%) 27 (77%) 35 

Total 106 349 4,286 4,741 
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Two additional reports related to CAAP are considered here due to the fact that student 
degree seeking status (Associate vs. Baccalaureate), admission cohort, and ethnicity 
classification appear to be significant predictors for a student’s ability to meet qualifying scores 
on the CAAP examination. First, an analysis was undertaken with ACT in 2007 to identify 
academic indicators that predicted student progression and completion within the Regental 
system.  The results noted that students’ academic preparation in high school accounted for a 
sizable portion of the variance for their CAAP performance and ability to graduate within four or 
six years.  Using this data set, the system created a High School to College Progression and 
Completion Report to report student performance for South Dakota high school graduates.  Data 
depicted in this report demonstrated that when students met the ACT College Readiness 
Benchmarks (sub-scores at or higher than 18 for English, 21 for Reading, 22 for Math, and 24 for 
Science Reasoning) they were 99.9% likely to meet all qualifying scores once on the CAAP 
examination.  In fact, of the 1,200 students who had met all four benchmarks, only 1 had failed 
to meet all four qualifying scores.  Second, successfully passing all portions of the CAAP 
examination on the first attempt was established as a continuing eligibility requirement for the 
South Dakota Opportunity Scholarship.  This required that all recipients (public, private, and 
technical institutes) are required to test under the timeframe established by the Board of Regents, 
and in five years no recipients have failed any portion of the examination.  Additionally, survey 
data from recipients outside the system indicate that sitting for the CAAP examination is the 
largest area of concern (above the credit hour requirement, funding, etc.).   

 
There appears to be support for the fact that students’ performance on the ACT may serve as 

a significant predictor for determining their ability to meet the CAAP qualifying scores 
established by the Board of Regents.  Because data in the High School to College Progression 
and Completion Report only reflected two cohorts of students (from South Dakota high schools) 
that entered the Regental system in 1999 and 2000, additional analysis were undertaken using 
data on those students tested during the 2008-09 academic year.  These data depict that 99.8% 
(or 2,170 of the 2,182) of those meeting at least three of the benchmarks were able to meet all 
four qualifying scores.  With these data in mind the following recommendations are set forth for 
Board of Regents discussion and approval: 

 
1. Allow all students meeting three or more of the ACT College Readiness Benchmarks a 

waiver from Board Policy 2:28 Proficiency Examination; 
2. Ask that each Regental institution revert the savings incurred from testing College Ready 

students, and develop plans for assisting inadequately prepared student populations most 
likely to require CAAP remediation. 

 
 


