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ACADEMIC AFFAIRS COUNCIL 
 

AGENDA ITEM:  6.I  
 

DATE:  November 12, 2009 
 

********************************************************************************* 
 
SUBJECT:  Voluntary System of Accountability 
 
 The System Assessment Committee took part in a VSA workshop held in Pierre on October 2 
to discuss the testing procedures that will be employed for the additional student learning testing for 
the 2010-11 academic year.  Campuses vary in their desired approach for testing first-year students 
and seniors with some seeking to test samples during established assessment days, with other 
anticipating a need to embed testing within specific courses to ensure adequate sample size.  AAC is 
asked to consider the implications for testing at varying time periods during the coming academic 
year.  Below you will find the testing proposals for each of the six Regental institutions.     
 
Dakota State University 
 

First-year Students: Test first-year students during the first week after census date.  For 2010, 
the approximate testing period would be Monday, September 13th to Friday, September 17th.   
 
Seniors: Test seniors on DSU’s Fall Assessment Day and on our Spring Assessment Day. 
DSU cancels main-campus, undergraduate, daytime classes on one day during the first two 
weeks of November and on one day during the last two weeks of March.  These dates are 
selected annually by DSU’s Assessment Committee.  

 
Northern State University.  
 

First-year Students & Seniors: Tested on the assessment day in November.    
 

South Dakota School of Mines and Technology  
 

First-year Students: Test all first-time, first-year undergraduates either during the first two 
weeks of classes by embedding the test in the freshmen seminar (for the sciences) or the 
freshmen engineering course –or—test during an all-campus assessment day if the proposal 
for such is approved by the faculty. 
 
Seniors: Test all students within six months of graduation who have fewer than 30 transfer 
credits and a valid ACT or SAT score.  The timing of the testing would depend upon 
approval of holding an all-campus assessment day, but if no assessment day is approved, 
testing would be of all seniors with the event embedded in capstone / senior design.  The 
scores of seniors not meeting the criteria of having an ACT/SAT score or sufficiently few 
transfer credits would be removed from the pool of results. 

 
(Continued) 

********************************************************************************* 
RECOMMENDED ACTION 

 
 Discussion & Recommendation. 
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South Dakota State University  
 

First-year Students: Test first year student during the first two weeks of class.  In 2010, this 
would be between August 31 and September 10, despite the fact that each of these weeks are 
short (four days) due to registration and the Labor Day Holiday.  If there is a need to push it 
later in the month, Friday September 17th would be the latest date to test.  Following testing, 
we will filter out students who do not meet the VSA sample requirements (no ACT/SAT).  

 
Seniors: Test seniors late in November and April.  In 2010, this would be between 
November 22 and December 3 (or 10th at the latest) and in Spring 2011 this would be 
between April 18 to 29 (or April 11 if an earlier week is needed).  Both of these overlap with 
the administration window for the IDEA survey and with holidays (Thanksgiving and Easter) 
so are short weeks.  Following testing, we will filter out students who do not meet the VSA 
sample requirements (no ACT/SAT and have more than 30 transfer credits).  

 
University of South Dakota 
 

First-Year Students: Testing at the very earliest possible during the 1st week since it would 
exclude any students that are not retained past census date. Currently we are considering 
using a freshman class like ENGl-101 to embed the assessment.  
 
Seniors: The seniors testing time would be mid-semester or later Fall and Spring (each 
semester), with consideration to use the IDEA capstone courses (with the Honors thesis 
course) for the seniors. Random selection will occur at the section level.   

 
VSA Background 
 

A joint partnership between the American Association of State Colleges and Universities 
(AASCU) and the Association of Public and Land-Grant Universities (APLU) and currently 
continues to develop national momentum for a voluntary system of accountability.  The College 
Portrait reporting template is five pages in length. The data elements are organized into three 
sections: 1) consumer information, 2) student experiences and perceptions, and 3) student 
learning outcomes. Using the College Portrait template, 17 colleges and universities agreed to 
participate in an initial pilot to test the template.  The data entry template has been modified a 
number of times based on the feedback received during the pilot test with a revised 
template/website portal currently being used by participating institutions.  Many of the data 
elements (see Attachment I) required for the College Portrait template are currently reported on 
an annual basis using common data elements reported to IPEDs and represented in the Common 
Data Set template.  Most critical to the system participation in the VSA project is to address 
recommendations established to document student learning outcomes.  Specifically, institutions 
will be required to develop a measurement of student learning gains using either the CAAP 
(Collegiate Assessment of Academic Proficiency) critical thinking and writing essay 
components, the MAPP (Measure of Academic Proficiency and Progress) scores for the critical 
thinking and written communication, or the CLA (Collegiate Learning Assessment) instrument.   

 
During their meeting on July 25, 2008, institutional representatives of the System 

Assessment Committee reviewed and evaluated each of the three measures and agreed that 
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committing to use the CAAP writing essay and critical thinking tests to meet the minimal 
requirements of the VSA (i.e., 200 freshmen and 200 seniors sampled) was the most viable 
option for positioning the system for maximum flexibility (as the VSA is /is not instituted 
nationally).  As a system, institutions would begin testing freshmen at the start of the Fall 2010 
semester and conclude with seniors at the end of the Spring 2011 term, with ACT performing the 
scoring of the writing essay portion of the examination. In September 2008, AAC approved the 
recommendation from the System Assessment Committee to select the CAAP exam as the 
measure of choice for fulfilling the VSA requirements for assessing student learning. Campus 
personnel were asked to begin estimating the anticipated costs for moving forward with 
implementation of the Critical Thinking and Writing Essay portions beginning in Fall 2010.  
System expectations are to randomly select 200 freshmen for testing in Fall 2010, and then 
another 200 seniors in Spring 2011, with efforts repeated every three years. Campus 
representatives on the System Assessment Committee identified the following costs that would 
be associated with additional testing which includes:   
 

• Personnel/Proctors: Estimates for additional personnel time were determined by evaluating the 
set-up and administration time, report generation, proctoring, data entry, time to set up the mailing, 
set up of the notification that is a part of the testing process.  An average of 100 hours (roughly ½ 
the time for a regular CAAP administration) was set as the system standard for additional 
personnel time.    

• Exam Materials: The individual unit cost for the Writing Essay examination is $12.50 per student 
($5,000 to test 400 students every three years), and $10.50 for the Critical Thinking examination 
($4,200 to test 400 students every three years). 

• Shipping Fees: Shipping fees for the two test administrations are estimated at approximately 
$1,000.  

• Student Communication: Using current system guidelines for corresponding with students, 
campus personnel will be responsible for notifying students of the testing requirement using both 
electronic and formal mail procedures.  The cost for notifying students is estimated at $200. 

• Student Incentives:  An incentive plan to motivate student participation would require 
approximately $10 per student (e.g., coupons, bookstore gift-cards, drawings, etc.).  

 
Table 1 

Estimated Institutional Costs for Meeting VSA Student Learning Outcome Assessment Requirements 
Anticipated Costs Freshman Seniors Total 

Personnel/Proctors $2,500 $2,500 $5,000 
Writing Essay Testing $2,500 $2,500 $5,000 
Critical Thinking Testing $2,100 $2,100 $4,200 
Shipping Fees $500 $500 $1,000 
Student Communication $200 $200 $400 
Student Incentives $2,000 $2,000 $4,000 

Total $9,600 $9,600 $19,600 
    

 
Since this time additional information has surfaced regarding the sampling requirements 

described by CAAP that will have an impact on a number of campuses.  In follow-up with ACT, 
they specified that at least 200 students are “recommended” on each module (Critical 
Thinking/Writing Essay), but institutions can modify their test/sample group based on student 
population size.  The CLA requires a sample of 100; and although the ACT research staff 
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believes a sample size of 200 would provide more accurate data, they feel that a sample size of 
100 at smaller institutions would be warranted.  They provided information about the standard 
CAAP sample size requirements for smaller institutions who want to adjust their test sample 
accordingly. Their data indicates that smaller institutions could sample as few as 100 students 
and obtain reliable and valid results as it applies to the VSA testing requirements.  In line with 
this decision, the following sampling recommendations (see Table 2) were approved by AAC in 
June 2009 based on the number of first-time freshman and graduates native to the institution 
from the 2008-09 academic year.   

 
Table 2 

Number of First-Time Freshman and Native Graduates during the 2008-09 Academic Year 
 
Institution 

First-Time 
Freshman 

Recommended 
Sample Size 

 
Graduates 

Recommended 
Sample Size 

BHSU 581 200 222 100 
DSU 283 100 132 100 
NSU 407 200 171 100 
SDSM&T 317 100 179 100 
SDSU 2,101 200 1,212 200 
USD 1,168 200 615 200 
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Attachment I 
 

Voluntary System of Accountability (VSASM) 
Guidelines for Participation 

 
Display of College Portrait Template 

1. The institution will generate the College Portrait template using the tools and 
specifications provided and display the resulting template on the institution website 
without altering its form or content. 

a. Supplemental pages can be added only after the last page of the College Portrait. 
b. Supplemental pages must be labeled as pages added by the participating 

institution and not part of the College Portrait template. 
2. The institution will include the College Portrait/VSA icon on the institution home page or 

no more than one click away from the home page on another appropriate page (e.g., 
admissions page) and maintain an active link from the icon directly to the College 
Portrait. 

 
Reporting of Consumer Information 

3. Report data that is available through the Common Data Set (CDS) and Integrated 
Postsecondary Education Data System (IPEDS) within three months of becoming a VSA 
participant. 

4. Link to information as required by the VSA program: out-of-state tuition costs, listings of 
undergraduate, and graduate degree programs, and the Clery Report on campus crime 
statistics within three months of becoming a VSA participant. 

5. Add text descriptions of institution mission, the campus community, and campus safety. 
Select information that will be linked to the “campus community” buttons. Link to 
supplemental institutional data as desired by using the “MORE” links. 

 
Measurement and Reporting of Undergraduate Success and Progress Rates 

6. Utilize National Student Clearinghouse StudentTracker tool to report the Student Success 
and Progress Rates on the template within one year of becoming a VSA participant. 

7. Link to the detailed success and progress tables generated by the National Student 
Clearinghouse as part of the VSA program within one year of becoming a VSA 
participant. 

8. If the institution has not been submitting enrollment and graduation data to the 
Clearinghouse, submit back files from Fall 2000 to the present within six months of 
becoming a VSA participant. 

 
College Cost Calculator 

9. Include a link on College Portrait to the college cost calculator provided as part of VSA 
or link to another tool to estimate net costs for prospective students based on a student’s 
individual circumstances. 
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Future Plans of Bachelor’s Degree Recipients 

10. Administer a common survey question provided by the VSA to graduating seniors using 
an appropriate delivery method (e.g., add the question to an existing senior survey, 
incorporate into application for degree process, etc) 

11. Report the survey results on the College Portrait template no later than two years after 
becoming a VSA participant and update results at least every three years. 

12. Provide a link to information on the survey question administration, sample, and response 
rate. 

 
Measurement and Reporting of Student Experiences and Perceptions 

13. Link to institution-specific data on the student experience within three months. 
14. Administer either the CSEQ, CSS, NSSE or UCUES survey to a random sample of 

seniors as soon as feasible. 
15. Report the survey results on the College Portrait template no later than two years after 

becoming a VSA participant and update results at least every three years. 
16. Provide a link to information on the survey administration, sample, and response rate. 

 
Measurement and Reporting of Student Learning Outcomes 

17. Link to institution-specific learning outcomes data within three months. The choice of 
what data to report is at the institution’s discretion and may include reports on program 
assessments, employer satisfaction with graduates, licensing exam pass rates, etc. 

18. As soon as feasible begin trial measurement of student learning gains using either the 
CAAP critical thinking and writing essay components, MAPP scores for the critical 
thinking and written communication, or the CLA instrument to random samples of 
freshmen and seniors following the directions of the test maker in selecting the sample. 
(Optional: Institutions may chose to measure student learning gains for incoming transfer 
students and seniors who entered as transfers) 

19. Report student learning gains on the template no more than four years after becoming a 
VSA participant and update results at least every three years. 

20. Provide a link to information on the test administration, sample, and response rate. 
 
Participation 

21. An institution may withdraw from VSA participation at any time if it chooses not to 
report the data elements outlined in the VSA Reporting Timetable for College Portrait 
Data Elements included as Attachment 1 in this document. If an institution chooses to 
end their participation in VSA, the institution will voluntarily remove the College 
Portrait template from their website. 
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VSA Reporting Timetable for College Portrait Data Elements 

Data Elements 
3 Months 6 Months 1 Year 2 Years 4 Years

Consumer Info 
    

CDS/IPEDS data  X     
Supplemental data links  X     
Text and Links  X     

Success/Progress Rate  
    

Data to Clearinghouse   X    
Report rate    X   
Link to detail tables    X   

Link to College Cost Calculator  X  
   

Report Future Plans Survey Results  
   

X  

Student Experiences and Perceptions  
    

Link to institution-specific data   X    
Report results of CSEQ, CSS, or NSSE    X 

Student Learning Outcomes  
    

Link to institution-specific data   X    
Results of CAAP, CLA, or MAPP     X 
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Attachment II 
 

CAAP Writing Essay Test 

The CAAP Writing Essay Test is predicated on the assumption that the skills most commonly 
taught in college-level writing courses and required in upper-division college courses across the 
curriculum include: 

• Formulating an assertion about a given issue  
• Supporting that assertion with evidence appropriate to the issue, position taken, and a 

given audience  
• Organizing and connecting major ideas  
• Expressing those ideas in clear, effective language  

The model developed by ACT for the Writing Essay Test is designed to elicit responses that 
demonstrate a student's ability to perform these skills. Two 20-minute writing tasks are defined 
by a short prompt that identifies a specific hypothetical situation and audience. The hypothetical 
situation involves an issue on which the examinee must take a stand. An examinee is instructed 
to take a position on the issue and to explain to the audience why the position taken is the better 
(or best) alternative. 

In order to more clearly define the audience and provide a focus for responses, each prompt 
specifies the basis upon which the audience will make its decision. Situations and audiences 
defined in the writing prompts are constructed so that the required background knowledge and 
experience are within the command of college sophomores. 

For the CAAP Writing Essay Test, ACT developed a six-point, modified holistic scoring system. 
Each essay is read by two trained raters who independently score the essay on a scale from 1 to 6 
(1 being the lowest score, 6 the highest). The scores from the two raters for each of the two 
essays (four scores) are averaged for the reported score, which ranges from 1 to 6 in increments 
of .5. The two raters' scores for each essay must either agree or be adjacent to be averaged. If the 
raters' scores differ by two or more points, a chief scorer adjudicates and determines the reported 
score. 

Each score point reflects a student's ability to perform the skills identified above. Essays are 
evaluated according to how well a student formulates a clear assertion on the issue defined in the 
prompt, supports that assertion with reasons and evidence appropriate to the position taken and 
the specified concerns of the audience, and develops the argument in a coherent and logical 
manner. A student obtains lower scores for not taking a position on the specified issue, for not 
developing the argument, or for not expressing those ideas in clear, effective language. A student 
who does not respond to the prompt is assigned a "not rateable" indicator rather than a score on 
the 1 to 6 scale. 
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Sample Prompt for Writing Essay Examination 
 
Independent Prompt Example  

Your college administration is considering whether or not there should be a physical education 
requirement for undergraduates. The administration has asked students for their views on the 
issue and has announced that its final decision will be based on how such a requirement would 
affect the overall educational mission of the college. Write a letter to the administration arguing 
whether or not there should be a physical education requirement for undergraduates at your 
college. 

(Do not concern yourself with letter formatting; simply begin your letter, "Dear 
Administration.") 
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CAAP Critical Thinking Test 

The CAAP Critical Thinking Test is a 32-item, 40-minute test that measures students' skills in 
clarifying, analyzing, evaluating, and extending arguments. An argument is defined as a 
sequence of statements that includes a claim that one of the statements, the conclusion, follows 
from the other statements. The Critical Thinking Test consists of four passages that are 
representative of the kinds of issues commonly encountered in a postsecondary curriculum. 

A passage typically presents a series of subarguments in support of a more general conclusion or 
conclusions. Each passage presents one or more arguments using a variety of formats, including 
case studies, debates, dialogues, overlapping positions, statistical arguments, experimental 
results, or editorials. Each passage is accompanied by a set of multiple-choice test items. A total 
score is provided for the Critical Thinking Test; no subcores are provided. 

Content Specifications Summary for the CAAP Critical Thinking Test 

Content Category Proportion of Test Number of Items 

Analysis of elements of an argument .53–.66 17–21 

Evaluation of an argument .16–.28 5–9 

Extension of an argument .19 6 

Total 1.00 45 
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Sample Questions for Critical Thinking Examination 

Sample Passage 1 

Senator Favor proposed a bill in the state legislature that would allow pharmacists to prescribe 
medications for minor illnesses, without authorization from a physician (i.e., a "prescription"). In support 
of her proposal, Favor argued: 

Doctors have had a monopoly on authorizing the use of prescription medicines for too long. This has 
caused consumers of this state to incur unnecessary expense for their minor ailments. Often, physicians 
will require patients with minor complaints to go through an expensive office visit before the physician 
will authorize the purchase of the most effective medicines available to the sick. 

Consumers are tired of paying for these unnecessary visits. At a recent political rally in Johnson County, I 
spoke to a number of my constituents and a majority of them confirmed my belief that this burdensome, 
expensive, and unnecessary practice is widespread in our state. One man with whom I spoke said that his 
doctor required him to spend $80 on an office visit for an uncommon skin problem which he discovered 
could be cured with a $2 tube of prescription cortisone lotion. 

Anyone who has had to wait in a crowded doctor's office recently will be all too familiar with the 
"routine": after an hour in the lobby and a half-hour in the examining room, a physician rushes in, takes a 
quick look at you, glances at your chart and writes out a prescription. To keep up with the dizzying pace 
of "health care," physicians rely more and more upon prescriptions, and less and less upon careful 
examination, inquiry, and bedside manner. 

Physicians make too much money for the services they render. If "fast food" health care is all we are 
offered, we might as well get it at a good price. This bill, if passed into law, would greatly decrease 
unnecessary medical expenses and provide relief to the sick: people who need all the help they can get in 
these trying economic times. I urge you to vote for this bill. 

After Senator Favor's speech, Senator Counter stood to present an opposing position, stating: 

Senator Favor does a great injustice to the physicians of this state in generalizing from her own health 
care experiences. If physicians' offices are crowded, they are crowded for reasons that are different from 
those suggested by Senator Favor. With high operating costs, difficulties in collecting medical bills, and 
exponential increases in the costs of malpractice insurance, physicians are lucky to keep their heads above 
water. In order to do so, they must make their practices more efficient, relying upon nurses and 
laboratories to do some of the patient screening. 

No one disputes the fact that medical expenses are soaring. But, there are issues at stake which are more 
important than money—we must consider the quality of health care. Pharmacists are not trained to 
diagnose illnesses. Incorrect diagnoses by pharmacists could lead to extended illness or even death for an 
innocent customer. If we permit such diagnoses, we will be personally responsible for those illnesses and 
deaths. 

Furthermore, since pharmacies make most of their money by selling prescription drugs, it would be 
unwise to allow pharmacists to prescribe. A sick person who has not seen a physician might go into a 
drugstore for aspirin and come out with narcotics! 
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Finally, with the skyrocketing cost of insurance, it would not be profitable for pharmacists to open 
themselves up to malpractice suits for mis-prescribing drugs. It is difficult enough for physicians with 
established practices to make it; few pharmacists would be willing to take on this financial risk. I 
recommend that you vote against this bill. 

 Sample Items for Passage 1 

1. Favor's "unofficial poll" of her constituents at the Johnson County political rally would be more 
persuasive as evidence for her contentions if the group of people to whom she spoke had:  

I. been randomly selected.  
II. represented a broad spectrum of the population: young and old, white and non-white, 

male and female, etc.  
III. not included an unusually large number of pharmacists. 

A. I only  
B. II only  
C. III only  
D. I, II, and III 

2. In her example of the man who paid $80 for an office visit to treat an uncommon skin problem, 
Favor seems to assume, but probably should not, that:  

A. the man would have discovered this cure without the doctor's diagnosis.  
B. two dollars is the average price of the cortisone lotion.  
C. eighty dollars is the average price for an office visit of this kind.  
D. cortisone lotion is effective on all rashes. 

3. Counter's concern that a sick person who has not seen a physician might go into a drugstore for 
aspirin and come out with narcotics is probably unfounded because:  

A. sick persons often send others to get their drugs.  
B. narcotics are not normally prescribed for "minor ailments."  
C. most people do not buy aspirin at the drugstore.  
D. most people who need narcotics go to a physician to get them. 

4. It is obvious from Favor's speech that she believes which of the following?  
A. Most prescriptions are unnecessary.  
B. Senator Counter will oppose the bill.  
C. If the bill is passed into law, it will greatly reduce the cost of all medical treatment.  
D. If the bill is passed, the average costs for treatment of minor ailments would be reduced 

significantly. 

5. It is clear from Senator Counter's speech that he believes:  
A. physicians are not having difficult economic times.  
B. Favor's description of the crowded physician's office is not completely inaccurate.  
C. the cost of malpractice insurance is not growing at an accelerated pace.  
D. the quality of health care will not diminish if pharmacists are allowed to prescribe 

drugs. 
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 Sample Passage 2 
 

A: The domestic spending policies of the current administration are simply reprehensible. The 
real enemy of our democracy is not big government, but big business. As our society becomes 
increasingly dominated by enormous corporate conglomerates, there is less and less room for 
real individual initiative. Our lives are becoming completely determined by what happens in the 
board room as the rich get richer and the poor get poorer. 
   
B: How can you say that? You have it just backwards. Excessive government regulation and 
high taxes lead to complete totalitarianism. Only when there is less government intervention in 
our lives and lower taxes allow us to employ our assets to our own best advantage does talk of 
individual initiative make any sense at all. 
   
A: You elitists are all alike. You think only of the freedom of opportunity for the privileged 
few. You have no concern for those members of society who may not have the resources to be 
entrepreneurs or investors. Democracy means "liberty and justice for all," not just for those of 
you with a lot of money. 
   
B: Justice? What justice is there in taking away my hard-earned dollars to pay for welfare 
programs for people who don't want work? And besides, liberty is simply a question of the 
existence of possibilities. Everyone can succeed in our society, if they only use their talents and 
assets wisely. You can lead a horse to water, but you can't make it drink. 
   
A: You're confusing liberty with license. Having the right to do something doesn't mean that 
there's any real opportunity for you to actually do it. The least-advantaged of our society do not 
have the ability to exploit the system successfully. Freedom is a matter of choice between real 
alternatives, alternatives the poor do not have. 
   
B: People don't choose their parents. It wouldn't be my fault if mine were a little better off than 
most. It's a fool's dream to think that you can get rid of the inequalities of birth. But the glory of 
democracy is that everybody has an equal say in where we go from here, given those natural 
inequalities. Besides, the only purpose of government is to protect the property rights of its 
citizens. 
   
A: But the authority of the government is the authority given to it by the people. And there is 
no apparent reason for the poor to recognize your so-called "right of property" when they do 
not have any property. How could you convince them that it is for their own good to recognize 
this right? 
   
B: Of course it's for their own good. Without the government—human nature being what it is—
there would be constant strife and violence. One of the reasons for having a government is to 
ensure "domestic tranquility," right? Since life would be so uncertain in a state of anarchy, 
everybody has an interest in recognizing the authority of the government. Besides, as long as 
the poor can have property, the principle is completely fair—if they had property, the 
government would protect it. 
   
A: And if wishes were horses, then beggars would ride. Look, it's only fair that the better-off 
members of a democratic society provide for the support of the least-advantaged. A democracy 
consists in the free will of its citizens to self-government—you know: "We, the people, in order 
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to form a more perfect union. . . ." The economic structure of a democratic society must be such 
as to command everyone's consent from a standpoint of self-interest and complete equality. 
From such a standpoint, I cannot base my decision on the basis of the position I currently 
occupy within society or the amount of property I now have, so I must choose to make the best 
of what may be a bad situation—I must choose from the standpoint of the least-advantaged. So 
only if the fundamental institutions of a democracy provide real opportunities for the least-
advantaged is there any justification for individuals to give their allegiance to the government 
and recognize the right of property. 
   
B: But that's just what I mean. If we only encouraged investment, a free and growing economy 
would provide for more opportunity for the least-advantaged. The profits might be reaped in the 
first instance by the investors, but they would eventually trickle down through the economy to 
raise the standard of living of every member of the society. 
   
A: You're incorrigible. I don't know why I put up with you. 
   
B: Think what you want; after all, it's a free country. 
  

 Sample Items for Passage 2 

1. What is A's complaint about the current administration's policies?  
A. They allow businesses to own property.  
B. They don't permit the poor to own property.  
C. They favor business interests at the expense of social programs.  
D. They restrict the freedom of all citizens. 

2. A's argument in favor of social welfare programs relies on which of the following assumptions?  
A. It is unreasonable to think that everyone desires property.  
B. It is unreasonable to submit to any authority besides yourself.  
C. It is reasonable to expect society to give everyone an equal opportunity.  
D. It is unreasonable to expect someone to submit to an authority if it is not to his own 

advantage. 

3. Which of the following justifications of the necessity of our government's intervention in the 
affairs of some other country would be consistent with B's position?  

A. To ensure the freedom of that country's citizens  
B. To protect the property rights of that country's citizens  
C. To foster the individual initiative of our country's citizens  
D. To protect the property rights of our country's citizens 

4. If disputes about property are not the only source of strife and violence, then B argues 
inconsistently with respect to the:  

A. nature of freedom.  
B. nature of equality.  
C. purpose of government.  
D. rights of a citizen in a democracy. 
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5. A and B clearly disagree on which of the following?  
A. What form of government our society should have  
B. Whether individual initiative is desirable  
C. What constitutes freedom and equality in a democratic society  
D. Whether the government should protect the right of property 

 Answers: 

Sample Items for Passage 1: 1. D. 2. A. 3. B. 4. D. 5. B. 

Sample Items for Passage 2: 1. C. 2. D. 3. D. 4. C. 5. C. 

 


