
ACADEMIC AFFAIRS COUNCIL 
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****************************************************************************** 
 
SUBJECT:  Non-Traditional No More Grant Update 
 

The South Dakota Regental system has been selected along with four other states (New 
Jersey, Arkansas, Colorado, and Nevada) to participate in a grant project entitled Non-
Traditional No More: Policy Solutions for Adult Learners sponsored through a joint effort with 
the Lumina Foundation for Education and the Western Interstate Commission for Higher 
Education (WICHE).  The goals of Non-traditional No More are to 1) increase adult learners’ 
access to and success in postsecondary education; and 2) stimulate and guide policy and practice 
changes that will create a more navigable path to degree attainment for adults.  Specifically, 
WICHE and the Lumina Foundation aim to assist the five states as they identify their “ready 
adult” population – those adults who are close to having enough credits to obtain a degree but 
have not yet returned to college. As the project achieves data solutions for identifying adult 
learners in each state through a data working group, it will concurrently help create a navigable 
path to college success for adults through a comprehensive focus on four other policy areas 
(academic affairs, student support services, financial aid and financing, and communications).   

 
Three states had initially been selected to participate during the first year of the project 

(Arkansas, Colorado, and Nevada) and representatives from these states met in Denver in early 
October to discuss the status of their projects after the first six months.  Representatives from 
South Dakota and New Jersey were also invited to join the working groups and aid in facilitating 
the kick-off meeting for the project.  Working groups based on these five areas have been 
identified for the Regental system, with the intent for the Non-traditional No More project to 
bring state and institutional leaders together to concurrently develop policy and practical 
changes.  The Regental system will receive $65,000 over the two-year project duration, and a 
kick-off meeting for the state is currently being scheduled for early April 2009.  An update on 
the mid-year state meeting will be provided, and the initial intent to participate letter (see 
Attachment I) and final grant application detailing the purpose and composition for the various 
working groups (see Attachment II) are enclosed.   
 
 
 
****************************************************************************** 

RECOMMENDED ACTION 
 

 Information Only. 



Attachment I 
 

 
 
 

January 3, 2008 
 
Demarée K. Michelau 
Senior Policy Analyst and Director of Special Projects 
Western Interstate Commission for Higher Education (WICHE) 
3035 Center Green Drive, Suite 200 
Boulder, CO 80301 
 
Dear Demarée: 
 

The Lumina Foundation for Education and the Western Interstate Commission for Higher 
Education (WICHE) partnership to identify “ready adults” provides an opportunity for states to 
address barriers faced by adult learners in the current post-secondary landscape.  Specifically, the 
objectives for this project to 1) develop a sustainable data mining system and database system for 
identifying “ready adults”; and 2) create new policies and practices that enhance an adult’s ability to 
earn a degree, fit nicely with initiatives currently underway within South Dakota.   
 

Attracting and retaining adult learners within South Dakota has emerged as a critical issue 
facing higher education institutions in the state over the past decade.  As with many other 
Midwestern states, South Dakota has experienced consistent declines in its secondary education 
enrollments with more than a 7% decrease in the number of high school graduates over the past six 
years.  In recognition of this declining base of potential traditional students, Governor Mike Rounds 
developed his 2010 Education Initiatives with one of the five primary goals focused on expanding the 
working-age population to help support a growing knowledge-based economy. In addition to the 
declining pool of traditional students, data demonstrate a significant gap in the educational 
attainment of many citizens within the state.  For instance, the 2000 Census reports that there are 
109,300 South Dakotans who have some collegiate experience, but who have not completed a 
degree.  Add those who have attained only an Associate Degree (33,861) and nearly one of three 
South Dakotans twenty-five and older (30%) could benefit from having access to public higher 
education.  Of these, more than one-third (53,000) reside in the three most highly populated counties 
where only one public institution is located (Minnehaha, Lincoln or Pennington counties).  

 
To address these two broader attainment issues, the six public institutions under the control 

of the South Dakota Board of Regents have worked to extend access to more non-traditional students 
and adult learners to help build the human capital infrastructure needed to compete in a global 
marketplace.  Institutions have extended their program offerings to the University Center (Sioux 
Falls), Capital University Center (Pierre), and the West River Higher Education Center (Rapid City) 
in an attempt to attract a growing number of adult learners to pursue post-secondary degrees.  
Enrollment trends at each of these centers have demonstrated positive growth in the number of adult 
learners pursuing their associate and baccalaureate degrees; however continued work is needed to 
reduce the percentages noted above.          

 



The South Dakota public institution data are monitored by the Regents Information System 
(RIS) which compiles student records for maintenance and reporting purposes.  Students within the 
system are assigned a unique student identifier which allows for tracking across any of the state’s six 
public institutions.  In preparation for the RFP, Board of Regents and RIS staff evaluated the 
potential for identifying “ready adults” within the South Dakota Regental system after establishing 
student degree seeking characteristics.  Specifically, data extracts dating back six academic terms 
were used by initially identifying students with 90 or more credits enrolled during the Fall 2004 
semester.  Those common student identification numbers were then used to compare against the 
following academic terms to determine the number of students who “stopped-out” within the system 
and have yet to return to complete their degrees. Using this data mining procedure, an unduplicated 
count of “stop-out” students were identified and evaluated to determine their degree progression prior 
to exiting the system.  Table 1 below details the frequency of “ready adult” students with 90 or more 
credits as well as the average credit hours students within each of these cohorts had completed. With 
further refinement of this data mining technique and assistance from Lumina and WICHE, the ability 
to identify and then locate these students within the state becomes more feasible.    
 

Table 1 
Stop-Out Students within the Regental System – Fall 2004 Through Spring 2007 

Cohort Frequency Average Credit Hours 
Fall 2004 452 130.7 
Spring 2005 680 129.9 
Fall 2005 392 129.6 
Spring 2006 854 130.4 
Fall 2006 680 127.3 
Spring 2007 987 129.2 

Total                   3,872 129.3 
   

 
Despite these data mining efforts, a number of factors continue to exist within the Regental 

system that influence adult learners’ ability to fulfill their post-secondary educational aspirations. 
Many of the characteristics that make adult learners unique (attend part-time, work full-time, 
dependents, etc.) influence their ability to persist through degree completion because they lack the 
necessary financial and student support services to help them achieve their learning goals. Research 
has shown that on average adult learners receive less aid than traditional students, and because most 
attend part-time they are increasingly less likely to receive the student services necessary for 
academic success. As a result, the South Dakota Regental system views that a partnership with 
Lumina and WICHE in its Non-Traditional No More project would aid the state’s efforts to address 
policy, financial, and service barriers to hinder adult learners’ final degree attainment.  Thus, this 
letter of interest establishes the South Dakota Board of Regents intent to respond to the “Call for 
Participation” for the Non-traditional No More project. 

 
Sincerely,  
 
 
Robert T. Tad Perry 
Executive Director     
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SHEEO Agency: South Dakota Board of Regents 
Contact Name: Robert T. Tad Perry 
Title: Executive Director 
Mailing Address: 306 East Capital Avenue, Suite 200 
City: Pierre State: SD Zip: 57501 
Phone: 605-773-3455 Fax: 605-773-3043 
Email Address: tadp@sdbor.edu 
  
  
State Project Manager: Paul D. Turman 
Title: Director of Academic Assessment 
Mailing Address (if 
different from above): 

306 East Capital Avenue, Suite 200 

City: Pierre State: SD Zip: 57501 
Phone: 605-773-3455 Fax: 605-773-3043 
Email Address: pault@sdbor.edu 
  
Purpose Statement of 
Proposed Work (one 
sentence): 
 
 
 
 
 

Developing comprehensive data assessment practices for 
identifying and locating ready adults, as well as facilitating 
their return to the South Dakota Regental system. 



 

Project Management 
 

 
Paul Turman (Ph.D., University of Nebraska-Lincoln, 2000) is the Director of Academic 

Assessment with the South Dakota Board of Regents.  Prior to joining the Board of Regents 
in August 2006, he was an Associate Professor at the University of Northern Iowa.  He was 
the recipient of numerous teaching and research awards, in addition to having published more 
than 30 peer reviewed journal articles.  His responsibilities in the Board of Regents office 
include: 1) the management of assessment practices for the six Regental Institutions; 2) 
routine institutional research and data analysis related to Board of Regent policies; and 3) 
coordination across Regental and non-regental institutions in South Dakota who are involved 
with the state’s Opportunity Scholarship program (awards eligible students with up to $5000 
for attending a post-secondary institution in South Dakota).  Consistent with his work in 
these areas, Paul worked last summer with campus representatives and Board of Regent staff 
members to evaluate the potential for an Adult Learner Scholarship program.  The rationale 
for the program was to provide opportunities for ready adults who are ineligible for the 
Opportunity Scholarship to obtain financial support when returning to college.  A 
comprehensive analysis of the adult learners currently in the system was undertaken, and 
continued evaluation of these data elements provide a framework for not only influencing 
Board of Regents’ argument for the scholarship program, but serve as an initial starting point 
for identifying “ready adults” who have left the Regental system just prior to degree 
completion. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 

 

 
Identifying Ready 

Adults 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Data Systems Working Group 
 

1. To what degree is your state’s data system able to identify former adult students and 
their academic status during their last semester of enrollment?  Please check one box 
below: 

 
Not at all Able    Completely Able 

1 2 3 4 5 
    X 

 
2. Describe the capabilities of your state data system(s) and the systems at the campus 

level for identifying adult students who have attended college in your state but never 
obtained a degree.  

 
Data for the South Dakota public institutions are monitored by the Regents Information 

System (RIS) which compiles student records for maintenance and reporting purposes.  
Beginning in 1999, students within the system have been assigned a unique student identifier 
which allows for tracking across any of the state’s six public institutions.  This process was 
enacted to allow for effortless student transition across any of the six public institutions in the 
state.  In 2001, data systems across the six institutions were merged, resulting in a set of 
common coding structures which are reviewed and approved by a system committee 
consisting of registrars, admission personnel, and data managers.  Most recently, an extensive 
common course numbering process was completed in 2004 to ensure consistency in regards 
to course content for the common general education core required under Board of Regents 
policy.  As a number of these data clarification activities have occurred within the Regental 
System, it has become more simplistic to not only track students across the six public 
institutions, but also allow for students who experience geographic displacement (e.g., 
change in career, family, etc.) to move seamlessly throughout the system.  This existing data 
structure also serves as a valuable first step in beginning to identify “ready adults” who are 
close to degree attainment but may have stopped out just short of graduation.     

 
In preparation for the RFP, Board of Regents and RIS staff evaluated the potential for 

identifying “ready adults” within the South Dakota Regental system after establishing student 
degree seeking characteristics.  Specifically, data extracts dating back six academic terms 
were used by initially identifying students with 90 or more credits enrolled during the Fall 
2004 semester.  Those common student identification numbers were then used to compare 
against the following academic terms to determine the number of students who “stopped-out” 
within the system and have yet to return to complete their degrees. Using this data mining 
procedure, an unduplicated count of “stop-out” students were identified and evaluated to 
determine their degree progression prior to exiting the system.  Table 1 below details the 
frequency of “ready adult” students with 90 or more credits as well as the average credit 
hours students within each of these cohorts had completed. When examining these data it is 
evident that the average “stop-out” students with 90 or more credit hours has enough credits 
to meet baccalaureate degree requirements for most majors within the Regental system.  For 
instance, 452 students enrolled in the Fall of 2004 had 90 or more credits and had not 



returned to one of the six campuses by the Fall 2007 semester.  On average these students 
had completed 131 credit hours.  

 
Despite these data mining efforts, a number of factors continue to exist within the 

Regental system that influence adult learners’ ability to fulfill their post-secondary 
educational aspirations. Many of the characteristics that make adult learners unique (attend 
part-time, work full-time, dependents, etc.) influence their ability to persist through degree 
completion because they lack the necessary financial and student support services to help 
them achieve their learning goals. With further refinement of this data mining technique and 
assistance from Lumina and WICHE, the ability to identify and then locate these students 
within the state becomes more feasible.    

 
Table 1 

Stop-Out Students within the Regental System – Fall 2004 Through Spring 2007 
Cohort Frequency Average Credit Hours 

Fall 2004 452 130.7 
Spring 2005 680 129.9 
Fall 2005 392 129.6 
Spring 2006 854 130.4 
Fall 2006 680 127.3 
Spring 2007 987 129.2 

Total                      3,872 129.3 
   

 
3. What gaps and weaknesses exist in your state’s data system(s) that might make 

identifying ready adults difficult?  
 

Three issues currently exist within the Regental system that directly influence our ability 
to identify and track ready adults.  First, data elements captured in the Colleague data system 
across the six Regental institutions only captures three of the seven characteristics that the 
Council for Adult and Educational Learning (CAEL) use to depict the unique characteristics 
for adult learners. CAEL indicates that students who: 1) Delayed enrollment in 
postsecondary education; 2) Attended part-time for at least part of the academic year; 3) 
Worked full time (at least 35 hours per week) while enrolled; 4) Had financial independence 
according to financial aid eligibility criteria; 5) Had dependents other than a spouse; 6) Were 
single parents; and/or 7) Completed high school through non-standard means (such as 
obtaining a GED or other certificate of completion, are less likely to complete their degree.  
Using the data in the Regent Information System, it is possible for campuses to identify part-
time, delayed enrollment, or are 25 years of age or older.  However, a review of the existing 
data processing and coding practices for the system are necessary to more accurately evaluate 
the degree to which adult learners are being captured.   

 
Second, retention efforts across the six campuses have often been restricted to the Federal 

guidelines for determining first-time full-time student equivalencies within the system. The 
Board of Regents have implemented a series of performance funding initiatives, whereby a 
campus received financial compensation for their ability to meet or exceed established 
retention benchmarks for their federal cohort of students.  Using benchmarks in this fashion 
have encouraged institutional research and student affairs personnel to focus on traditional 



students almost exclusively in their retention efforts as they develop institutional practices 
that encourage students to successfully progress toward degree completion.  However, a large 
portion of non-traditional students do not enter the Regental system as full-time students and 
are not included in this approach to performance funding.  As a result, the exclusion of part-
time students in retention analysis, as well as retention efforts on campus play a significant 
role in our ability to not only retain these candidates, but also focus efforts on encouraging 
them to return for degree completion.   

 
 Third, the Regental Information System serves as a valuable resource for tracking 
students through the Regental system using a series of end of term and census date extracts.  
Using these extracts, it is possible to track students as they transition from one institution to 
the next.  However, current institutional policies focus specifically on student retention 
within the institution, without clearly defined standards or practices for tracking and then 
recruiting students back into the institution.  For example, as students demonstrate their 
interest in attending one of the six Regental institutions, they are asked to complete a 
common application and their information is loaded into a series of admission screens.  Only 
a specific set of data from these admission screens are carried over once the student becomes 
a student at that institution.  Such practices limit the complete range of data elements utilized 
at the admission and data management level within the system.  Data assessment and 
institutional research tends to focus specifically on those students who arrive on campus to 
begin coursework.  Such a practice eliminates those ready adults who are seeking to transfer 
from a non-public institution who do not follow through with their attempts to enroll.   

  
4. WICHE will have a data team in place to help your state achieve the ability to identify 

and reach out to adult students. What assistance do you feel would be most beneficial to 
your state?  

 
The Regental system is well positioned to coordinate a unique data system for identifying 

ready adults within the state.  However, as noted in the gap analysis provided above, a 
number of issues still need to be resolved to ensure that once these adults are identified.  
Assistances is necessary in two key areas to achieve success.  The data analysis team will 
need to work closely with the communication working group to locate these students and 
assess their needs for degree completion.  A number of procedural questions will need to be 
resolved to aid this process.  What systems are in place for determining where these ready 
adults are geographically located within the state?  How do we determine which institutions 
are most suited to follow-up and facilitate ready adult post-secondary return?  What state 
organizations would be most suitable for providing current residency status (Department of 
Motor Vehicles, Department of Labor, etc.)?  How have such relationships been brokered to 
allow data sharing across these various agencies? 

 
Second, beyond those students who have pursued post-secondary education within the 

system, how would a data management team begin to identify and locate those citizens in 
South Dakota who meet the ready adult criteria?  Assistance is necessary to facilitate our 
recruitment and marketing efforts within the system that extend beyond the traditional 
students by developing techniques that change our approach to adult learners in the state.  
Overall, management of this type of data appears to be of critical concern for this working 
group to cast a wider net over the potential ready adults in the state.   



5. Please identify a Data Systems Team Leader, his or her affiliation, and contact 
information. 

 
Paul D. Turman 
Director of Academic Assessment 
South Dakota Board of Regents 
306 East Capital Avenue, Suite 200 
Pierre, SD 57501 
Office: 605-773-3455 
Fax: 605-773-3043 
Email: pault@sdbor.edu 

 
6. Please identify 6-10 people who will serve the project, along with their titles, 

affiliations, and contact information. (For each member also note if they serve on an 
existing council or advisory group in the state.) 

 
Barb Dolan, Director 
Academic & Enrollment Services 
SD School of Mines & Technology 
501 East Saint Joseph Street 
Rapid City, 57701-3995 
Barb.dolan@sdsmt.edu 
 

 Marilyn Halgerson,  
Manager of Administrative Programming 
Dakota State University 
820 N Washington Ave 
Madison, SD 57042 
Marilyn.Halgerson@dsu.edu 
 

Biao Zhang, Director 
Institutional Research  
University of South Dakota 
Belbas Center  50 
Vermillion, SD 57069 
Biao.Zhang@usd.edu 
 
 

 Joe Moore 
Assistant Director, Management Information 
Systems and Training 
South Dakota State University 
Administration Building Room 123 A 
Brookings, SD 57007 
Joe.Moore@sdstate.edu 
 

Ross Norman 
Institutional Research 
Northern State University 
AB 209A 
Aberdeen, SD 57401 
normanr@northern.edu 
 

 Roxy Schmidt 
Data Processing Supervisor 
Black Hills State University 
1200 University St. Unit 9572 
Spearfish, SD 57799 
RoxySchmidt@bhsu.edu 
 

 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 

 

 
Building a Path to 

College Success 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Academic Affairs Working Group 
 

The Academic Affairs Working Group will focus on policy issues related to academic affairs. 
Specifically, this working group will identify gaps in academic policies and explore ways to 
reduce barriers that adults face when completing their degrees. 
 
1. Please identify the Academic Affairs Team Leader, his or her affiliation, and contact 

information. 
Kristi Pearce 
Assistant Vice President for Academic Affairs 
Black Hills State University 
1200 University St. Unit 9560 
Spearfish, SD 57799 
Office: 605-642-6270 
KristiPearce@bhsu.edu 

 
2. Please identify 10-12 people who will serve the project, along with their titles, 

affiliations, and contact information. (For each member also note if they serve on an 
existing council or advisory group in the state.) 

Kate Alley 
Asst. Vice President for Academic Affairs 
SD School of Mines & Technology 
501 East Saint Joseph Street 
Rapid City, SD 57701-3995 
Kate.Alley@sdsmt.edu 
 

 Sharon Sopko  
University Center Director of Academics 
Dakota State University  
2205 Career Avenue 
Sioux Falls, SD 57107 
Sharon.Sopko@sduniversitycenter.org 
 

Gary Girard, Program Manager 
Continuing Education 
University of South Dakota 
Slagle Hall Room 245 
Vermillion, SD  
Gary.Girard@usd.edu 
 

 Carrie Ahern 
Director of Academic Assessment 
Dakota State University 
820 N Washington Ave 
Madison, SD 57042 
Carrie.Ahern@dsu.edu 
 

Gail Dobbs Tidemann, Dean,  
Continuing and Extended Education 
South Dakota State University 
WEC 223 
Brookings, SD 57006 
Gail.Tidemann@sdstate.edu 
 

 Jo Ann Sckerl, Director 
Office of Academic Assessment 
South Dakota State University 
FND 118 
Brookings, SD 57006 
Joann.sckerl@sdstate.edu 
 

Jack Geller, Assistant Vice President 
Academic Affairs 
Northern State University 
SC 209 
Aberdeen, SD 57401 
gellerj@northern.edu 
 

 Mary Kay Helling, Associate Vice President 
Academic Affairs 
South Dakota State University 
AD 230 
Brookings, SD 57006 
Hellingm@sdstate.edu 
 

Lynn Rognstad, Associate Vice President 
Academic Affairs 
University of South Dakota 
Robert L Slagle Hall  105 
Vermillion, SD  
Lynn.Rognstad@usd.edu 
 

 Bruce Petrie, Director 
Academic Assessment 
Northern State University 
SC 231 
Aberdeen, SD 57401 
Petrieb@northern.edu 



 
3. Please perform a cursory gap analysis of your state’s policies and practices and identify 

any known barriers to serving the unique needs of adult learners. For example, does 
your state have a means of assessing prior learning for course credit? Do residency 
policies bar students from making an easy return to college? How easy are online 
courses to access and complete?  

 
Two immediate policy based issues have been shown to serve as barriers to serving the 

unique needs of adult learners in the Regental system.  First, in 1995, the South Dakota 
Board of Regents began pilot testing ACT’s Collegiate Assessment of Academic Proficiency 
examination, and ultimately developed policies that required students to meet established 
qualifying scores on four content areas (Science Reasoning, Mathematics, Reading, and 
Writing Skills).  Beginning in 1998, students who have failed to reach the desired score 
receive remediation in areas where deficiencies have been noted.  If students fail to meet the 
qualifying score on his/her third attempt, they are denied subsequent registration at all 
Regental Institutions for a period of two years.  Over the past 5 years, the system average for 
students failing at least one portion of the CAAP exam has remained consistent around 9.5%.  
However, analysis has shown that certain segments of our student population are more likely 
to fail the CAAP exam on their first attempt.  For instance, when further disaggregating data 
from last year’s test-takers based on student age, students 25 years of age or older were found 
to be three times as likely to fail at least one of the content areas (Writing Skills, Reading, 
Mathematics, and Science Reasoning).  Further review is warranted to evaluate the impact 
that the CAAP examination might be having on non-traditional departure from the system, as 
well as a potential contributing factor for hindering their successful return once a system is in 
place for identifying and locating ready adults.  

  
Second, the Electronic University Consortium (EUC) was created in 2000 by the South 

Dakota Board of Regents to coordinate distance education course offerings of the six public 
universities.  The mission of the EUC has been to leverage state technology investments and 
make effective use of the unique strength of each public university to better serve the people 
of South Dakota.  Specifically, the EUC was designed to: 1) Create a convenient, integrated 
“one-stop” statewide student services web-site and single point-of-contact for electronic 
information and access to statewide distance education for the six universities; 2) Provide 
statewide distance education information to the citizens of South Dakota and beyond; 3) 
Manage curriculum investment and development across institutions, maximizing resources 
while eliminating duplication costs; 4) Coordinate delivery of statewide distance education 
courses, programs and certificates; 5) Ensure statewide distance education quality through 
course and program review and assessment; 6) Facilitate identification of courses and 
programs needed for state economic development and job skills for the citizens of South 
Dakota.  Although the EUC has been successful in achieving a number of these objectives, it 
has struggled to provide a broad range of programs that might appeal to ready adults located 
throughout South Dakota.  Although considerable increase in registrations has occurred over 
the past academic year, the overall number of students enrolling in these courses has 
remained roughly the same despite 18% increases during the past two academic years.  
Numbers are up, however a significant percentage of these figures represent traditional 
students who take online courses as a complement to their existing coursework on campus.   



Student Services Working Group: 
 

The Student Services Working Group will focus on policy issues related to student services. 
Specifically, this working group will identify gaps in policies related to student services and 
explore strategies that can make degree completion a reality for adult learners.  
 
1. Please identify the Student Services Team Leader, his or her affiliation, and contact 

information. 
Mark Lee, Executive Dean 
University Center 
2205 Career Avenue 
Sioux Falls, SD 57107 
mark.lee@sd.universitycenter.org 
 

2. Please identify 10-12 people who will serve the project, along with their titles, 
affiliations, and contact information. (For each member also note if they serve on an 
existing council or advisory group in the state.) 

Pat Mahon, Vice President 
Student Affairs 
SD School of Mines & Technology 
501 East St. Joseph Street 
Rapid City, SD 57701 
Pat.Mahon@sdsmt.edu 
 

 Peg O’Brien 
Director of Extended Programs 
Dakota State University 
820 N Washington Ave 
Madison, SD 57042 
Peg.Obrien@dsu.edu 
  

Brad Henrich, Director  
West River Program & Continuing Education 
University of South Dakota 
109 Western Boulevard 
Rapid City, SD  
Brad.Henrich@usd.edu 
 

 Sharon Sopko  
University Center Director of Academics 
Dakota State University  
2205 Career Avenue 
Sioux Falls, SD 57107 
Sharon.Sopko@sduniversitycenter.org 
 

Matt Aschenbrener, Registrar  
Asst. Vice Pres. for Enrollment Mang. 
South Dakota State University 
SSH 220 
Brookings, SD 57006 
Matt.Aschenbrener@sdstate.edu 
 

 Kirsten Compary 
Acting Dean of Students 
University of South Dakota 
Belbas Center  50 
Vermillion, SD 57069 
Kirsten.Compary@usd.edu 
 

Rhoda Smith 
Dean of Students 
Northern State University 
SC 201 
Aberdeen, SD 57401 
smithr@northern.edu 
 

 Sarah Rasmussen 
Assistant Director of Academic & Student 
Services Coordination 
University Center  
2205 Career Avenue 
Sioux Falls, SD 57017 
(605) 367-5381 
sarah.rasmussen@sduniversitycenter.org 

Beth Azevedo, Senior Analyst 
Admissions 
Black Hills State University 
1200 University Street, Unit 9502 
Spearfish, SD 57799 
BethAzevedo@bhsu.edu 
 

 Lois Flagstad, Vice President 
Student Life  
Black Hills State University 
1200 University Street, Unit 9504 
Spearfish, SD 57799 
LoisFlagstad@bhsu.edu 
 



3. Please perform a cursory gap analysis of student support services in your state as they 
pertain to serving the unique needs of the adult learner. For example, are some 
institutions well-advanced in their adult learner services while others are not? How 
does state policy help or hinder institutions from developing comprehensive services for 
adult students? 

 
Students registered for distance education based courses within the system are assessed a 

EUC fee for those courses delivered through the consortium.  The revenue generated from 
this fee has served as the primary operating budget for the EUC.  The representatives on the 
system EUC committee collaborate on system initiatives for this funding source, and there 
has also been considerable discussion about the student support services that distance 
education students receive in the system through the EUC.  This past year, the Center for 
Transforming Student Services’ Online Student Services Institution Self Audit Tool which is 
HLC/WCET endorsed, was used to review 20 service areas at all SDBOR universities 
(htt://www.centss.org/audit.cfm). This tool focused on the critical components a student 
would need or expect from his institution in each service area, with descriptions of the 
components at four levels of online sophistication.  The results from this survey are being 
summarized with the intent of using student EUC fees to broaden the existing online student 
services provided throughout the system.   

 
The missions for the three campus center focus on providing a learning environment with 

student services that eliminate barriers the adult might face as they work toward degree 
completion.  These centers have expanded course offerings to reflect part-time student 
demands for evening and weekend courses, as well as expanding advising, financial aid, and 
student services beyond the traditional 8 to 5 campus schedule.  Beyond those system 
initiatives to address the needs of adult learners enrolled through the EUC, only a handful of 
student service practices are in place for those students enrolled in traditional classroom 
environments.  As a result, greater assistance is necessary to review individual institutional 
practices.     

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Financing/Financial Aid Working Group 
 

The Financing/Financial Aid Working Group will focus on policy issues related to financial 
aid and financing. Specifically, this working group will identify gaps in financial aid and 
financing policies and explore ways to reduce the financial barriers that adults face when 
completing their degrees. 
 
1. Please identify the Financing/Financial Aid Team Leader, his or her affiliation, and 

contact information. 
Monte Kramer, Director 
Finance & Management 
South Dakota Board of Regents 
306 East Capital Avenue, Suite 200 
Pierre, SD 57501 
Office: 605-773-3455 
montek@sdbor.edu 

 
2. Please identify 10-12 people who will serve the project, along with their titles, 

affiliations, and contact information. (For each member also note if they serve on an 
existing council or advisory group in the state.) 

David Martin 
Director of Financial Aid 
SD School of Mines & Technology 
501 East Saint Joseph Street 
Rapid City, SD 57701-3995 
David.Martin@sdsmt.edu 
 

 Melinda Fedeler  
Assistant Director of Financial Aid 
Dakota State University 
820 N Washington 
Madison, SD 57042 
Melinda.Fedeler@dsu.edu 
 

Julie Pier 
Director of Student Financial Aid 
University of South Dakota 
Belbas Center  14 
Vermillion, SD 57069 
Julie.Pier@usd.edu 
 

 Marysz Rames, Vice President 
 Student Affairs 
South Dakota State University 
AD 0318 
Brookings, SD 57006 
Marysz.Rames@sdstate.edu 
 

Mark Lee, Executive Dean 
University Center 
2205 Career Avenue 
Sioux Falls, SD 57107 
mark.lee@usdsu.org 
 

 Ron Woodburn, Director 
Capital University Center 
809 Capital Avenue 
Pierre, SD 57501 
Ron.Woodburn@sdstate.edu 
 

Stacy Krusemark, Vice President 
Finance and Administration 
Dakota State University 
203 Heston Hall 
Madison, SD 57042 
Stacy.Krusemark@dsu.edu 
 

 Sharon Kienow 
Director of Financial Aid 
Northern State University 
DH 101 
Aberdeen, SD 57401 
kienows@northern.edu 
 

Deb Henriksen, Director 
Enrollment Center 
Black Hills State University 
1200 University Street, Unit 9670 
Spearfish, SD 57799 
DebHenriksen@bhsu.edu 
 

 Kathy Johnson, Vice President 
Finance and Administration 
Black Hills State University 
W202A 
Spearfish, SD 57799 
KathyJohnson@bhsu.edu 



3. Separately review (a) how higher education financing in your state supports or does not 
support recruitment, retention, and graduation of adult students and (b) indicate any 
financial aid barriers to serving adult students, as well as any efforts already in place to 
provide part-time and full-time aid to adult students.  

 
Financing 
 

Attracting and retaining adult learners within South Dakota has emerged as a critical 
issue facing higher education institutions in the state over the past decade.  As with many 
other Midwestern states, South Dakota has experienced consistent declines in its secondary 
education enrollments with more than a 7% decrease in the number of high school graduates 
over the past six years.  In recognition of this declining base of potential traditional students, 
Governor Mike Rounds developed his 2010 Education Initiatives with one of the five 
primary goals focused on expanding the working-age population to help support a growing 
knowledge-based economy. In addition to the declining pool of traditional students, data 
demonstrate a significant gap in the educational attainment of many citizens within the state.  
For instance, the 2000 Census reports that there are 109,300 South Dakotans who have some 
collegiate experience, but who have not completed a degree.  Add those who have attained 
only an Associate Degree (33,861) and nearly one of three South Dakotans twenty-five and 
older (30%) could benefit from having access to public higher education.  Of these, more 
than one-third (53,000) reside in the three most highly populated counties where only one 
public institution is located (Minnehaha, Lincoln or Pennington counties).  

 
To reduce the financial burden these students might experience by having to commute to 

campus locations the Board of Regents have extended their program offerings to the 
University Center (Sioux Falls), Capital University Center (Pierre), and the West River 
Higher Education Center (Rapid City) in an attempt to attract a growing number of adult 
learners to pursue post-secondary degrees.  Enrollment trends at each of these centers 
represent a strong percentage of adult learners pursuing their associate and baccalaureate 
degrees (70% at the West-River Center, 65% at Capital University Center, and 44% at 
University Center). Although the growth of these centers and the expansion of distance 
education through the EUC have provided the infrastructure for providing ready adults with 
avenues for public education, the current tuition rates for courses offered at these institutions 
is markedly higher than the price traditional students pay while on campus.  As a result of 
legislative compromises in the development of the various centers in the state, the Board of 
Regents were required to implement both a State-support and Self-support tuition rate.  
Students enrolled in classes offered at one of the six main campuses pay a lower State-
supported tuition rate which is off-set by state appropriations from the general fund.  The 
Self-support rate has been established to require that students cover the full cost for 
delivering the course without state appropriations to offset a portion of the cost.  A tuition 
review committee has been working to develop recommendations for the Board of Regents to 
off-set the impact that Self-support tuition rates have on those students who seek to complete 
their degrees outside the traditional campus environment.  Most critical to these 
recommendations is establishing a revenue neutral approach to bringing down the Self-
support tuition rate to offset the financial loss to the institutions, or secure legislative support 
to implement a common State-support rate for all courses offered in the Regental system. 



Financial Aid 
 

Despite the growing number of adult learners, the American Council on Education Center 
for Public Policy has criticized colleges and universities for continuing to target the 
“traditional” 18 to 24 year old student in both their approaches to recruitment and financial 
support packages.i One major rationale for developing the South Dakota Opportunity 
Scholarship (SDOS) was to encourage high school graduates with outstanding academic 
credentials to attend institutions in the state, with an indirect goal that those students would 
pursue their careers in South Dakota after graduation.  This past summer, the Board of 
Regents noted that adult learners by definition are not eligible to participate in the SDOS 
program.  Because of the unique characteristics that define adult learners described above, 
this student demographic often struggles to persist through degree completion because they 
lack the necessary financial resources to support their learning goals. However, research has 
shown that on average adult learners receive less aid than traditional students, and because 
most attend part-time they are increasingly less likely to receive the level of need necessary 
to attend.  Thus, the South Dakota Adult Learner Scholarship was proposed as an initial first 
step toward addressing the financial concerns that might influence adult learners from 
pursuing a degree at one of the colleges and universities in South Dakota. For an adult 
learner to be eligible for the proposed program he/she must: 1) Be a resident of South Dakota 
at the time of application into the program; 2) Have graduated from an accredited high school 
prior to 2003 or obtained a qualifying GED score; 3) Not been an initial recipient of the 
South Dakota Opportunity Scholarship; 4) Maintain a cumulative 3.0 grade point average on 
a 4.0 scale throughout the duration of scholarship funding; 5) Have not previously earned an 
associate of applied science, associates or bachelors degree; and 6) Be at least 25 years of age 
who have not taken post-secondary classes for at least two years. .  In addition, students 
would be eligible to: 1) participate in the program for the equivalent of eight years or until 
the attainment of a baccalaureate or technical degree, whichever comes first; 2) Participation 
across fall, winter, spring and summer semesters; Students would be eligible for a maximum 
of $4000, with the amount of the award to be one-half the cost of tuition (maximum not to 
exceed highest state self-support rate) for the first 30 credit hours.   

 
When examining data on adult learners in the Regental system this past year, a total of 

8,613 (28%) students were classified as adult learners.  A significant number of these 
students were non-degree seeking (4,660 or 54%), while others had continuous enrollment 
(2,752 or 32%) or had stopped out for more than 2 years and returned during the past 
academic year (1,201 or 14%).  Using these data, it was determined that any scholarship 
program that seeks to support this population (lacking a high school GPA or ACT 
requirement) would be estimated at more than 10 million dollars annually for those students 
in the Regental system alone.  Furthermore, drilling down further to focus on only those 
students who have stopped out for more than 2 years has the potential to send a negative 
message that encourages potential students to hold off on their educational aspirations until 
they meet this requirement.  As a result, the Board of Regents chose to continue to 
investigate how merging self- and state-support tuition would aid Adult Learners who are 
three times as likely to take courses that required self-support tuition and fees, and twice as 
likely to have obtained credit through online courses.    

 
 



Communications Working Group 
 

The Communications Working Group will focus on all issues related to communications, 
information sharing, and marketing. This working group will develop strategies for contacting 
and communicating with ready adults in all stages of the project.  
 
1. Please identify the Communications Team Leader, his or her affiliation, and contact 

information. 
Sam Gingerich 
Chief Academic Affairs Officer 
South Dakota Board of Regents 
306 East Capital Avenue, Suite 200 
Pierre, SD 57501 
Office: 605-773-3455 
Email: samg@sdbor.edu 

 
2. Please identify 10-12 people who will serve the project, along with their titles, 

affiliations, and contact information. (For each member, also note if they serve on an 
existing council or advisory group in the state.) 

Julie Smoragiewicz, Director 
University and Public Relations 
SD School of Mines & Technology 
501 East Saint Joseph Street 
Rapid City, SD 57701-3995 
Julie.Smoragiewicz@sdsmt.edu 
 

 Dorine Bennett, Director 
Health Information Management 
Dakota State University 
820 N Washington Ave 
Madison, SD 57042-1799 
Dorine.Bennett@dsu.edu 
 

Sami Peterson, Information Specialist 
Continuing Education 
University of South Dakota 
Belbas Center  14 
Vermillion, SD 57069 
Sami.Peterson@usd.edu 
 

 Keith Corbett, Interim Dean 
College of General Studies 
South Dakota State University 
MEC 120 
Brookings, SD 57006 
Keith.Corbett@sdstate.edu 
 

Alan Vogal, Director 
Admissions 
Northern State University 
DH 101 
Aberdeen, SD 57401 
Vogala@northern.edu 
 

 Laurie Becvar, Dean 
Continuing Education 
University of South Dakota 
Mckusick Technology Ctr   
Vermillion, SD 57069 
Laurie.Becvar@usd.edu 
 

Nancy Hall, Dean 
College of Education 
Black Hills State University 
1200 University St. Unit 9004 
Spearfish, SD 57799 
NancyHall@bhsu.edu 
 

 Kristen Kilmer, Information Specialist 
University Communications 
Black Hills State University 
1200 University Street, Unit 9512 
Spearfish, SD 57799 
KristenKilmer@bhsu.edu 
 

Lilian Bruckner 
Admissions Assistant 
Black Hills State University 
Western Boulevard – HEC 515 
Spearfish, SD 57799 
LilianBruckner@bhsu.edu 
 

 John Howard, Coordinator 
Distance Education 
South Dakota State University 
WEC 225 
Brookings, SD 57007 
John.Howard@sdstate.edu 
 



3. Please describe any marketing and communications efforts that are currently underway 
for adult learners. If none are currently being implemented, identify your state’s 
outreach efforts for the traditional age population (recent high school graduates) and 
indicate what barriers exist for reaching out to adult students. How successful has your 
state been in previous communications efforts that blended state and institutional goals 
and messages?  
 

During the past four years, the Board of Regents has undertaken two initiatives that have 
required considerable marketing and communication with both traditional students and adult 
learners in South Dakota.  First, an important feature of Governor Round’s 2010 Education 
Initiatives was to foster articulation agreements between Board of Regents’ institutions and 
the four Technical Institutes in the state.  A goal was established to develop 250 program-
specific transfers for technical institute graduates by 2010.  Beginning in Fall 2005, the 
Regental system and South Dakota Technical Institutes entered a renewed phase of program-
to-program articulation agreements aimed at facilitating student continuation of university 
level studies. As of October 2006, a total of 224 articulation agreements have been reached 
with the four Technical Institutes.  To further market these articulation agreements to 
encourage students who have completed their associate degree at one of the Technical 
Institutes in the state, the Board of Regents have developed a “Transfer It” website to inform 
students about the courses that will transfer into one of the Regental campuses.   

 
The South Dakota Legislature authorized the creation of the South Dakota Opportunity 

Scholarship (SDOS) which has allowed South Dakota high school graduates, who were 
residents of South Dakota at the time of graduation, received an ACT composite score of 24 
or higher, and completed high school course requirements consistent with the Regents 
scholar curriculum to receive financial support. The argument for developing the Opportunity 
Scholarship program was to accomplish two primary objectives including the desire: 1) to 
persuade students to complete a rigorous high school curriculum that would enhance college 
readiness for high school graduates as they pursue post-secondary careers; and 2) to 
encourage high achieving South Dakota graduates to remain in the state.  In Fall 2007, a total 
of 1,135 new recipients are receiving the scholarship for their first semester. When compared 
with the Fall 2006 cohort, the 1,135 recipients for this academic year represents a 18% 
increase when compared to the 958 recipients from the 2006 Fall cohort, and a 34% increase 
when compared to the 848 recipients from the 2005 Fall cohort. One contributing factor to 
this notable increase in the scholarship recipients has been marketing and communication 
efforts with high school counselors and administrators who work with students to ensure they 
are taking the necessary curriculum to meet the SDOS initial eligibility criteria.  This past 
year marks the first semester where new recipients were freshmen in high school when the 
first cohort of recipients became eligible.  The Board of Regents website provides public and 
private high schools with a host of information about the scholarship program, and the Chief 
Academic Affairs officer works with high school administrators to have their coursework 
approved for inclusion in the curriculum for the program.  Those courses that meet Board of 
Regent approval are posted on this website so that parents and students can ensure they are 
taking the appropriate curriculum. 

 
 



Section II: State and Institutional Readiness 
 
1. Please describe the nature of your state’s and institutions’ current state of affairs when 

it comes to serving the unique needs of adult learners.  
 

With a continuous decline in the number of high school graduates, South Dakota has 
worked to reposition it’s focus on recruiting a growing number of adult learners into public 
higher education. For instance, Governor Mike Rounds focused one of the key objectives in 
his 2010 Educational Initiatives on training the states ready adult to better allow us to obtain 
the intellectual capital for becoming globally competitive.  One particular charge presented to 
the Board of Regents in the Governors 2010 initiative has been the need to increase 
enrollments in the state by 20% to meet the projected workforce development needs for 
South Dakota.  Although enrollments within the Regental system continue to experience 
record increases each year, we anticipate failing to meet the Governor’s projections.  The 
system has undertaken a series of discussions that have a direct impact on adult learners in 
the state.   

 
First, it has been noted that admission and student affairs personnel, at many of the public 

institutions in the state, focus their efforts specifically on the traditional student who arrive 
on campus to complete their degree.  Even at the system level, much of our attention rests on 
the progress for full-time students progress across the state as we generate reports, provide 
performance funding, and update stakeholders about the successes within the Regental 
System.  Most recently a system retention committee provided a report to the Board of 
Regents about the current status for retention within the system, including recommendations 
for future action.  This committee has been given a charge to further pursue their retention 
work as it relates to non-traditional students in the system.  Thus, the system is moving in the 
right direction to begin reviewing the range of policy, support services, financial, and 
marketing strategies that are currently at odds with South Dakota’s goals toward adult 
learners, and more specifically the ready adults who have stopped out short of degree 
attainment. 

 
Second, in October 2007 the system representatives on the EUC committee met with 

Academic Vice Presidents from the six institutions to review the procedures for expanding 
the range of course offerings through the consortium.  The outcome from this meeting 
assisted in establishing cleaner guidelines for evaluating the demands for particular degree 
programs and developing the appropriate market assessments for enticing student interest. 
Ready adults would benefit greatly from the expansion of a number of current institutional 
programs if expanded into the consortium program offerings.  Those who have been 
displaced due to family or career obligations may increase their potential to return for degree 
completion.  There has also been considerable discussion about the student support services 
that distance education students receive in the system through the EUC. 

 
 
 
 
 



2. What assets (e.g., people, policies, practices, etc.) does your state possess to make it 
likely you can achieve the goals and objectives of the project?  

 
Three particular assets are currently in place in South Dakota that demonstrate the 

potential to achieve the goals and objectives for the Non-Traditional No More project.  First, 
the database system managed by the Regental Information System, provides a valuable 
resources for tracking students as they have transitioned across any of the six public 
institutions in the state.  Using the various data extracts housed in the Regent database, since 
the merge in 1999, it is possible to develop data mining techniques that would assist in 
locating stop-out students with specific degree characteristics.  Using these data in 
conjunction with the Regents ability to broker relationships with other state agencies in the 
past (Department of Education, Department of Labor), we are also well position to locate 
these students within the state.  This would allow campus personnel to then conduct program 
assessments to determine how their institutions can provide avenues for assisting with degree 
completion.   

 
Second, the Board of Regents has worked diligently during the past 10 years to work 

closely with the Governor and State’s Legislature to expand program offerings in the highly 
populated areas of the state. These University Centers located in Pierre, Rapid City, and 
Sioux Falls have shown considerable growth during this time frame, with adult learner 
enrollments at each constituting approximately 50% of the student population.  Personnel at 
each center has worked to developed curriculum and programs that fit the needs for the adult 
learners in their geographic areas, and have devoted personnel to developing marketing 
strategies for attracting these students who have not yet begun their post-secondary careers, 
seek to expand upon their associate degree credentials, as well as those students who have 
stopped-out short of obtaining a baccalaureate or graduate degree.  Using data mining 
techniques developed through this project should help assist personnel at these locations with 
their recruitment efforts.     

 
Thirdly, the development of the Electronic University Consortium in 1999 provided a 

useful framework for leveraging the states distance education resources into one single portal 
that allows students to seek degree completion at any of the six Regental institutions 
regardless of their geographic constraints. To date, 26 different programs are offered online.  
The EUC portal has simplified the admissions process allowing easy access to admission 
applications regardless of whether students are taking just one course or seeking to take 
multiple courses in the hope of obtaining a degree.  The EUC committee which includes 
representatives from each of the six campuses are positioned to evaluate the needs of adult 
learners within the state and mechanisms are in place for streamlining the program approval 
process to meet changing demands on the state’s workforce. 

 
 
 
 
 
 
 



3. What are the glaring barriers to serving adult learners well in your state?  
 

Despite the features discussed above related to the Regental System in South Dakota, 
there are three potential barriers that exist for effectively serving adult learners in our state.  
First, there appears to be a considerable gap in system based policies related to adult learner 
placement, assessment, and testing. Earlier we noted that South Dakota Board of Regents 
Proficiency Examination policy specifies that all students are required to meet established 
qualifying scores on four content areas (Science Reasoning, Mathematics, Reading, and 
Writing Skills).  If students fail to meet the qualifying score on his/her third attempt, they are 
denied subsequent registration at all Regental Institutions for a period of two years.  Students 
over the age of 25 have been more likely to fail the CAAP their first time and data 
demonstrate that many of those students who fail to meet the guidelines specified in this 
policy simply don’t return in subsequent semesters within the system.  In addition to 
proficiency testing procedures, each campus has personnel who work with adults to evaluate 
how their prior learning might be awarded college credit either through prior learning 
assessment or CLEP testing procedures. Further review is warranted to evaluate the impact 
that the CAAP examination might be having on non-traditional departure from the system, as 
well as a potential contributing factor for hindering their successful return once a system is in 
place for identifying and locating ready adults.  

 
Second, the state’s post-secondary education centers were designed to expand program 

offerings in population centers for South Dakota.  However, because each institution is 
represented in some form at each center (e.g., BHSU, DSU, NSU, SDSU, and USD all offer 
degree programs or coursework of some kind at University Center in Sioux Falls) the centers 
become restricted by the institutional constraints of the home institution, Regental policies 
and procedures were developed with the existing six traditional institutions in mind, which at 
times may restrict campus and center autonomy to develop programs or curriculum that 
would attract the non-traditional student.   

 
Third, Non-traditional students in the Regental system are almost three times as likely to 

pursue their degree as a part-time student than traditional student in the system.  
Additionally, these students also experience a higher level of financial need and are more 
likely to be eligible for a Federal Pell Grant. However, data there continues to be no needs-
based financial support available for non-traditional students in South Dakota.  Most notably, 
in the most recent Measuring Up report in 2006, South Dakota was given an F grade on 
affordability because they currently are the only state in the country without needs-based 
financing from the state.  More needs to be done to address these financial constraints that 
adult learners are currently experiencing in the state.      
 
 

 
 



Project Manager Credentials 

 
Project Manager 
 

Paul D. Turman, Ph.D. 
Director of Academic Assessment 
South Dakota Board of Regents 
306 East Capital Avenue, Suite 200 
Pierre, SD 57501 
Office: 605-773-3455 
Fax: 605-773-3043 
Email: pault@sdbor.edu 

 
Educational Experience 
 
 Ph.D. – University of Nebraska, Lincoln (2000) 
 M.A. – South Dakota State University (1996) 
 B.S. – South Dakota State University (1994) 
 
Administrative Experience 
 
 Director of Academic Assessment – South Dakota Board of Regents – 2006-present 
 
Annual Reporting Responsibilities 
 

High School to College Transition Report 
South Dakota Opportunity Scholarship Term Report 
Teacher Education Accountability Report 
Minimum Progression Standards Report 
Major Enrollment Report 
College Assessment of Academic Proficiency Report 
Athlete Academic Report 
System Engagement Report 
Accreditation Status Report 
Section Size Report 
Technical Institute Articulation Report 
Faculty Salary Distribution Report 

 
Teaching Experience 

 
Associate Professor – University of Northern Iowa – 2006 
Assistant Professor – University of Northern Iowa – 2000-2005 
Graduate Teaching Assistant – University of Nebraska, Lincoln – 1998 to 2000 
Instructor, South Dakota State University - 1996 to 1998 
Graduate Teaching Assistant, South Dakota State University - 1994 - 1996 



   
Teaching Awards 

 
Outstanding Teaching Award for the College of Humanities and Fine Arts (2005) UNI 
Outstanding New Teacher Award for the Iowa Communication Association (2003) 
Outstanding New Teacher Award for the Central States Communication Association (2003)  
Outstanding GTA Award for the Central States Communication Association (2000) 

 
Research Awards: Scholarship & Creative Activity 
 

• Top Competitive Award, Communication Education Interest Group, Central States 
Communication Association, March 2008 

• Top Four Competitive Paper, Instructional Development Division, National 
Communication Association, November 2007 

• Top Four Competitive Paper, Basic Course Interest Group, Central States 
Communication Association, March 2007 

• Top Four Competitive Paper, Instructional Development Division, National 
Communication Association, November 2006 

• Top Four Competitive Paper, Interpersonal and Small Group Interest Group, Central 
States Communication Association, April 2006 

• Top Four Competitive Paper, Basic Course Division, National Communication 
Association, November 2004 

• Top Competitive Paper, Communication Education Interest Group, Central States 
Communication Association, April 2004 

• Top Four Competitive Paper, Interpersonal & Small Group Interest Group, Central States 
Communication Association, April 2004 

• Top Four Competitive Paper, Instructional Communication Division, Western 
Communication Association, February 2004 

• Article Award, Religious Communication Association, November 2003 
• Top Competitive Paper, Basic Course Division, National Communication Association, 

November 2000 
• Top Four Competitive Paper, Family Communication Division, National Communication 

Association, November 1999 
 
Publications and Competitive Presentations 

 
Publications/In Press 
 
Turman, P.  (in press). Coaches’ immediacy behaviors as predictors of athletes’ 

perceptions of satisfaction and team cohesion Western Journal of Communication. 
Schrodt, P., Witt, P. L., Myers, S. A., Turman, P. D., Barton, M., & Jernberg, K. (2007).  

Learner Empowerment and Students’ Ratings of Instruction as Functions of 
Teacher Power Use in the College Classroom.  Communication Education,  

Turman, P., Stein, K., & Barton, M.  (in press).  Understanding the voice of the fan: 
Apologia, antapologia, and the 2006 World Cup controversy.  In L. W. 



Hugenberg, P Haridakis, & A. Earnheart (Eds.), Media and mediate sport fandom.  
McFarland & Company, Inc., 

Barton, M., & Turman, P. (in press).  We decided to call it quits: An exercise in applying 
Duck’s Dissolution Model to students’ breakup stories.  Communication Teacher,  

Turman, P., Zimmerman, A., & Dobesh, B. (in press).  Parent-talk and sport 
participation: Interaction between parents, children, and coaches regarding level 
of play in sports. In T. Socha & G. Stamp (Eds.) Interfacing outside of home: 
Parents and children communicating with society. Lawrence Earlbaum.  

Schrodt, P., Witt, P., & Turman, P. (2007).  Reconsidering the Measurement of Teacher 
Power Use in the College Classroom.  Communication Education, 56, 308-332.   

Turman, P. (2007).  Coach regret messages: The influence of athlete sex, context, and 
performance on high school basketball coaches’ use of regret messages during 
competition. Communication Education, 56, 333-353.   

Turman, P. (2007).  Parental sport involvement: Parental influence to encourage young 
athlete continued sport participation.  Journal of Family Communication, 7, 151-
175.   

Turman, P.  (2006). Athletes’ perception of coach power use and the association among 
playing status and sport satisfaction. Communication Research Reports, 23, 273-
282. 

Schrodt, P., Turman, P., & Soliz, J. (2006).  Perceived understanding as a mediator of 
perceived teacher confirmation and students’ ratings of instruction.  
Communication Education, 55,  

Turman, P., & Schrodt, P. (2006).  Student perceptions of teacher power as a function of 
perceived teacher confirmation.  Communication Education, 55, 265-279.   

Burtis, J., & Turman, P. (2006).  Group communication pitfalls: Overcoming barriers to 
effective group communication.  Thousand Oaks, CA: Sage Publications. 

Turman, P. (2005).  Norm development, decision making, and structuration in CMC 
group interaction.  Communication Teacher, 19(4), 121-125.   

Turman, P. (2005). Coaches’ use of anticipatory and counterfactual regret messages 
during competition.  Journal of Applied Communication Research, 33(2), 116-
138.  

Turman, P. & Schrodt, P. (2005).  The Influence of Instructional Technology Use on 
Students’ Affective Learning: Do Course Designs and Sex Differences make a 
Difference? Communication Studies, 56(2), 109-129.   

Schrodt, P., & Turman, P. D. (2005).  The impact of instructional technology use, course 
design, and sex differences on students’ initial perceptions of instructor 
credibility.  Communication Quarterly, 53(2), 177-196. 

Turman, P. (2005).  Implementing technology into the basic course:  The influence of sex 
and instructional technology use on teacher immediacy and student affective 
learning.  Basic Communication Course Annual, 17, 157-187.   

Turman, P. & Schrodt, P. (2004).  New avenues for instructional communication 
research: Relationships among coaches’ leadership behaviors and athletes’ 
affective learning.  Communication Research Reports, 21, 130-143.   

Kassing, J., Billings, A. C., Brown, R., Halone, K. K., Harrison, K., Krizek, B., Mean, L. 
J., & Turman, P. D. (2004).  Enacting, (Re)Producing, Consuming, and 



Organizing Sport: Communication in the Community of Sport.  Communication 
Yearbook, 28, 373-409. 

Turman, P., Davis, M., & Gamble, J. (2004).  Technology and classroom communication: 
The influence of class type, class size, and instructional technology usage on 
teacher verbal and nonverbal immediacy. Iowa Journal of Communication, 36, 
145-162. 

Turman, P. & Barton, M. (2004).  Bias in the evaluation process: Influences of speaker 
order, speaker quality, and gender on rater error in the performance based course.  
Basic Communication Course Annual, 16, 1-35.   

Turman, P. (2003).  Athletic coaching from an instructional communication perspective:  
The influence of coach experience on high school wrestlers’ preferences and 
perceptions of coaching behaviors across a season.  Communication Education, 
52(2), 73-86.   

Turman, P.  & Brunner, B.  (2003). Research and Recreational activities:  An 
examination of CSCA member interests for the regional conference experience.  
Communication Studies,54(1), 62-65.   

Barton, M.  & Turman, P.   (2003). Image, public speaking and the John Rocker press 
conference.  Communication Teacher, 17(3), 7-9.  

Turman, P. (2003).  Coaches and Cohesion: The Impact of Coaching Techniques on 
Team Cohesion in the Small Group Sport Setting.  Journal of Sport Behavior, 
26(1),86-104. 

Turman, P., & Barton, M. (2003).  Stretching the Academic Dollar:  The Implications and 
Effectiveness of Instructor Assistants in the Basic Course.  Basic Communication 
Course Annual, 15, 144-168.   

Eckstein, N., & Turman, P. D.  (2002). Children Are To Be Seen And Not Heard”: 
Silencing Students’ Religious Voices In the University Classroom.  The Journal 
of Communication and Religion,25(2), 166-192. 

Turman, P. (2002).  “I’m fooling them all:” The examination of the imposter 
phenomenon in the Instructor Assistant Experience.  The Journal of Graduate 
Teaching Assistant Development, 8(3), 123-131 

Turman, P., (2001).  Learn to play the game: Recommendations for being successful as a 
graduate teaching assistant.  Communication Studies, 52(4), 266-271. 

Turman, P. (2001).  Situational coaching styles: The impact of success and “athlete 
maturity” level on coach’s leadership styles over time. Small Group Research, 
32(5), 572-590.   

Braithwaite, D. O., Olson, L., Golish, T., Soukup, C., & Turman, P. (2001).  “Becoming 
a family”: Developmental processes represented in blended family discourse.  
Journal of Applied Communication Research, 29(3), 221-247. 

 
Competitively Selected Conference Papers 
 
Presented 62 Manuscripts at Regional or National Organizations 
 
Conference Presentations and Panel Participant 
 
Served as Presenter and/or Panelist on 25 Different Conference Panels 



 
Chair/Respondent 
 
Served as Chair or Respondent on 26 Different Conference Panels 

 
Board of Regents Service 
 

Chair – System Assessment Committee 2006 – Present 
Co-Chair – System Information Literacy Subcommittee – 2006-07 
Member – System Wide Review of Teacher Education Committee – 2006-07 

 
University Department Service 
 

Graduate Selection Assessment Committee – Spring 2006 (UNI) 
Model Program Website Developer and Coordinator – 2005- Present (UNI) 
Chair – Graduate Course Rotation Committee – 2006-07 (UNI) 
Member - Student Outcome Assessment Committee – 2005-2006 (UNI) 
Member - Waiting List Committee – 2003-04 (UNI) 
Co-Chair - Oral Communication GTA Orientation 2003-05 (UNI) 
Oral Communication Assessment Committee – 2002-03 (UNI) 
Communication Division Graduate Program Rotation Committee – 2002 (UNI) 
Communication Division Scheduling and Rotation Committee – 2002 – Present (UNI) 
Graduate Faculty Admissions Committee – 2002-06 (UNI) 
Scheduling, Supervision, and Security Committee –2001-03 (UNI) 
Member – Program Curriculum Committee – 2000-01 (UNI) 

  
Miscellaneous University Service 
    

• Chair – Copyright Committee – 2006 (UNI) 
• Intellectual Property Committee – 2006 (UNI) 
• Freeley Scholarship Award Committee – April 2004 (UNI) 
• Greek Week Events Judge – April 2002 – (UNI) 
• Intercollegiate Athletic Advisory Council – 2000 – 2004 (UNI) 
• Faculty Advisor for Pi Kappa Alpha – 2000 – Present (UNI) 

  
 Discipline Service 
  

• Legislative Assembly Representative, National Communication Association, 2004 
& 2005 (NCA) 

• Chair of the Basic Course Division for the National Communication Association, 
2003-2004 (NCA) 

• Membership Survey Assessment Committee for the Central States 
Communication Association, 2002-2203 (CSCA) 

• Vice-Chair Elect of the Basic Course Division for the National Communication 
Association, 2001-2002 (NCA) 



• Web-director for the Iowa Communication Association, July 2001 – Present 
(ICA) 

• Chair of the Interpersonal/Small Group Interest Group for the Central States 
Communication Association, 2001-2002 (CSCA) 

• Vice-Chair of the Interpersonal/Small Group Interest Group for the Central States 
Communication Association, 2000-2001 (CSCA) 

 
Editor 
 
 Basic Communication Course Annual, Volume 19, 20 & 21. 
 
Editorial Board Service 

 
   Communication Education – 2006 – Present 
 Perceptual & Motor Skills – 2005- Present 
 Research Quarterly – 2006- Present 
 Communication Teacher – 2007 - Present 

Communication Studies – 2002 - 2006 
Iowa Journal of Communication – 2003 - 2006 
Basic Communication Course Annual – 2003-2005 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



                                                 
i American Council on Education Center for Policy Analysis (2006).  Low income adults in profile: Improving lives 
through higher education.   


