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Executive Summary 
 

Background 
In November 2006, the Board of Regents’ Councils for Academic and Student Affairs appointed 
a Student Retention Task Force to update and expand on the work completed by the 2003 Board 
of Regents System Retention Task Force.  The group was chaired by SDSU Vice President for 
Student Affairs Marysz Rames, since she served as one of the co-chairs for the 2003 Task Force.  
The work of the Task Force is summarized in this report.  It provides a review of the 2003 
System Retention Task Force recommendations, research and literature on student retention, 
guiding principles and programs to improve retention, and benchmark data on retention rates.  
Recommendations to strengthen retention efforts in the State for traditional-aged students over 
the next five years are presented.   
 
The report also provides information on nontraditionally-aged student retention, with an 
emphasis on improving the persistence levels of students enrolled at the Board of Regents’ 
Centers (Capital University Center, University Center, and West River Center).  A review of 
current literature on nontraditionally-aged student retention is presented, along with examples of 
programs being implemented at other institutions.  Finally, the Task Force recommends a 
process for developing a retention model and strategy for the Centers. 
 

Review of 2003 BOR System Retention Task Force Recommendations 
The Task Force reviewed and commented on the ten recommendations developed by the 2003 
Board of Regents System Retention Task Force.  The commitments the institutions made to 
improving student retention on each campus are evident in this section.  The programs and 
services discussed in the 2003 report, such as providing freshman seminars, offering learning 
communities, soliciting external grant support, and coordinating retention efforts on campus 
have been effectively implemented.  While the South Dakota public universities have made 
excellent progress toward assessing the effectiveness of their retention efforts, additional work is 
needed to more clearly demonstrate the actual impact of these programs on student success.  The 
retention of particular student subgroups, such as minority students and students with disabilities, 
are areas still in need of particular attention.   
 
Guiding Principles and Program Examples 
Research indicates that student retention programs are most effective if they adhere to the 
following three over-arching principles.  Such programs should: 

• have strong institutional commitment; 
• be intentional in addressing the educational needs of all students; and  
• lead to more positive learning environments with many opportunities for interaction and 

involvement.  
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To implement these three over-arching principles, the Task Force identified themes that play 
significant roles in developing successful programs.  These include: 

• analyzing retention data to identify at-risk student populations; 
• implementing programs and services that meet students’ needs; 
• assessing retention initiatives to demonstrate impact on student success; and  
• training faculty and staff in the area of student engagement.   

 
Each BOR institution provided examples of retention initiatives from other campuses that 
encompass these themes.  The campuses are considering the implementation of the programs 
highlighted within the next two years. 
 
Assessing the Current Environment:  Benchmarks on Student Retention 
Retention data from each campus are compared in this report to the national benchmarks 
obtained from the Consortium for Student Retention Data Exchange (CSRDE).  Information 
comparing each BOR institution’s retention rates to its peer institutions is also provided.  
Overall, some South Dakota public universities meet or exceed the retention rates of their peers, 
while others fall slightly behind comparable institutions.  Details are provided in the section 
labeled “Benchmarks.” 
 
Task Force Recommendations to Improve Traditional-Aged Student Retention 
The Task Force offers recommendations for the campuses and BOR system to consider in an 
effort to improve traditional-aged student retention.  First and foremost, it should be recognized 
that all South Dakota public institutions have made great strides toward enhancing student 
retention on their campuses.  If South Dakota institutions are to continue to make progress in this 
area, the universities must continue to exercise the autonomy to develop retention strategies that 
meet the needs of the unique student populations they serve.  While retention strategies should be 
tailored to meet the student needs on a specific campus, the Task Force identified some general 
recommendations for all of the institutions to consider.   
 
Each institution should continue to support current retention initiatives, such as freshman 
seminars and learning communities.  South Dakota institutions may want to improve the 
assessment of their retention efforts to gain a better understanding of and be able to demonstrate 
the actual impact of these programs.  Institutions should consider collecting, compiling, and 
analyzing data annually on students who leave the respective universities in order to identify the 
characteristics of students at risk of dropping out.  This information can be used to evaluate an 
institution’s current retention model to ensure that the strategies being implemented focus on 
supporting at-risk students.  An area of particular importance is the development of a proactive 
advising model at each institution.  Encouraging faculty members to enhance their curricula to 
include opportunities to more actively engage students in the learning process would also be 
beneficial.  Finally, supporting collaboration between academic affairs and student affairs will 
result in greater visibility and priority for student retention efforts across the campus community.   
 
The Task Force also provides recommendations for the BOR system to consider.  These 
suggestions include: 

• creating an annual retention summit for the South Dakota public universities to share 
their successful programs;  
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• collaborating with the South Dakota K-12 system to create transition plans for students 
with learning disabilities; and  

• improving the mid-term deficiency reporting and intervention process.   
More information on these suggestions is found in the “Recommendations to Improve 
Traditional-Aged Student Retention” section of this report. 
 
Retention Issues and Program Examples for Nontraditionally-Aged Students 
Based on enrollment data, the three BOR Centers (Capital University Center, Rapid City Center, 
and University Center) serve nontraditionally-aged students.  Due to their multiple roles and 
commitments, these students complete their programs in a less consistent manner and over a 
longer time period than the general student population.  To provide a body of knowledge for 
developing retention strategies for nontraditional students at the BOR Centers, a summary of two 
recent dissertations on the retention of this unique population is provided.  Examples of 
programs offered at other institutions to serve this student population are also included.  Further 
information is available in the “Retention Issues for Nontraditionally-Aged Students,” and 
“Improving Student Retention for Nontraditionally-Aged Students Program Examples” sections 
of this report. 
 
Task Force Recommendation for Improving Student Retention at the BOR Centers 
The population served at the three BOR Centers has the characteristics of nontraditionally-aged 
students, which include being older, financially independent, possibly single parents, and 
working full-time and taking courses part-time.  As the South Dakota public universities 
continue to serve the nontraditional student population enrolled at the Centers, it is important to 
gain a clearer understanding of these students’ needs in order to improve retention.  The Task 
Force highly recommends the Board of Regents appoint a committee to further examine the 
retention issues and persistence patterns of this diverse student population.  Details regarding 
committee membership, charge, and timeline are available in the section “Recommendation to 
Improve Student Retention at the Board of Regents Centers.” 
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Report of the South Dakota Board of Regents 
Student Retention Task Force 

 
Introduction 

 
Task Force Charge and Membership 
In November 2006, the Board of Regents Academic and Student Affairs Councils appointed a 
Student Retention Task Force.  This group was convened to update and expand upon the work 
completed by the 2003 Board of Regents System Retention Task Force.  With the decline in 
numbers of high school graduates regionally, the Board of Regents (BOR) institutions must 
focus on strategies that will increase the number of students retained at the universities and 
persist to graduation.  To accomplish this goal, the Task Force was assigned a four-part charge: 
 

1. Review the recommendations listed in the BOR 2003 System Retention Task Force.  
Highlight the effectiveness of the programming implemented. 

2. Update the literature review and guiding principles included in the BOR 2003 System 
Retention Task Force. Include effective retention strategies being implemented at 
other institutions. 

3. Review the current environment impacting student retention and develop 
recommendations to guide the BOR institutions and system for the next five years. 

4. Prepare a report for the South Dakota Board of Regents. 
 
Additionally, information on student retention at the BOR Centers (Capital University Center, 
University Center, and West River Center) was requested at a later date.   
 
The Vice Presidents of Academic Affairs and Student Affairs from each BOR institution 
appointed a representative to serve on the Task Force.  This ensured that the group was 
comprised of a broad base of educators from academic and student affairs.  Along with these 
members, two BOR staff members provided support to the group.  Appendix A provides a list of 
Task Force members. 
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Research on Student Retention 
A Theoretical Overview 

 
Introduction 
Since the 1950s, research has been conducted on retention of traditional-aged students.  In this 
section, the landmark models or theories of student retention are presented. Simply stated, 
Astin’s (1984) Theory of Involvement says that students learn more based on the extent to which 
they are involved in both academic and social aspects of college.  Tinto’s (1993) Academic and 
Social Integration Model articulates a more complex examination of retention concerns.  Tinto 
found that social integration, occurring through interaction with peers, faculty members, and 
administrators, often leads to a stronger college affiliation. Bean and Eaton (2001) worked with 
ideas from both Astin and Tinto to develop four psychological theories to address and explain 
student retention.  Finally, several studies that link these theoretical models to operational 
programs are discussed.  An extensive list of resources on retention of traditional-aged students 
is provided in Appendix B. 
 
Astin’s Involvement Model 
Alexander Astin based his theory of student involvement on the results of longitudinal studies of 
college attrition.  In these studies, using large national data sets, nearly every significant effect 
concerning retention could be linked to student involvement.  Types of involvement include 
academic involvement, involvement with faculty members, and involvement with student peers. 
For example, living on campus was shown to be positively correlated with persistence.  Living in 
a campus residence hall affords more opportunities for students to experience all aspects of 
campus life, thus promoting stronger identification with and attachment to the college.  
Involvement increases learning and decreases the probability of dropping out. 
 
Involvement theory contains the following five postulates: 

1. Investment of physical and psychological energy deepens attachment. 
2. Involvement occurs along a continuum. 
3. Involvement has both quantitative and qualitative features. 
4. Student learning and personal development is directly proportional to the quality and 

quantity of student involvement in that program. 
5. Effectiveness of any educational policy or program directly relates to its capacity to 

increase student involvement. 
 
Tinto’s Academic and Social Integration Model 
The first component of Tinto’s model relates to student characteristics.  Tinto says that students 
who share common interests and attitudes achieve social integration.  Those who are unable to 
separate from their pre-college lives, who are ineffective in dealing with transitional periods, and 
who do not accept and adopt the new values at college are more likely to drop out.  Tinto’s 
model reveals how individual personality traits can affect a student’s ability to persist in college.  
Of these traits, intention and commitment to attend and graduate from college are the most 
influential.  These two characteristics can determine the degree to which a student can ignore 
differences between his or her expectations and the college environment.  Tinto found that 
educational and occupational plans, or clear goals, are also good predictors of persistence.  While 
college life may not meet an individual’s expectations, a student’s intent to complete a college 
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degree or to enter a specific career may outweigh feelings of disappointment, thus increasing the 
chances of persistence.  Likewise, commitment to higher education will decrease the probability 
of dropping out, while commitment to a particular institution will decrease the probability of 
transferring as well as of dropping out.   
 
The second component of Tinto’s model focuses on institutional characteristics.  For example, if 
a college is too academically challenging, the student may not have the entry-level skills required 
to succeed.  In contrast, if college course work is perceived as being too easy, feelings of 
boredom may result, causing the student to drop out or transfer.  Socially, college students 
typically experience more freedom and less supervision than they had in high school.  Many 
students thrive during this transition to adulthood, but others struggle and choose behaviors that 
undermine their chances to succeed. 
 
According to Tinto, incongruence and isolation are two additional reasons a student may leave 
college.  Incongruence refers to a lack of fit between the individual’s needs and the institution’s 
characteristics.  Because of this social or academic mismatch, or a feeling of not belonging, the 
student is unhappy and may explore other options.  Isolation is often experienced by new college 
students whose move to larger communities with greater diversity and less personal attention can 
be intimidating and even frightening.  A student who feels all alone at college is at high risk for 
leaving school. 
 
Bean and Eaton’s Psychological Theories of Retention 
Bean and Eaton (2004) summarize and extend the ideas of Astin and Tinto in creating the 
following psychological theories to explain retention: 

1. Attitude-behavior theory:  Attitudes lead to intentions, which lead to behaviors.  Loyalty 
to an institution and comfort within the college setting lead to the intention to persist. 

2. Coping behavior (approach/avoidance) theory:  Adaptation is the process of learning to 
cope in a new setting, whether or not the individual readily fits in. 

3. Locus of control:  Students who feel that they control or influence the successes and 
failures in their lives are more likely to persist.  Students with a strong internal locus of 
control are more liable to associate studying and attending classes with good grades, and 
will be more motivated to study hard.  Internal locus of control also motivates students to 
reach out and connect socially, which is almost equally important.   

4. Self-efficacy theory:  Students who believe they are competent to deal with academic and 
social situations in college are more self-confident in their own ability to succeed. 

 
Additional Retention Studies 
Tinto states that many early researchers “fail to distinguish between involuntary departure 
resulting from academic dismissal and voluntary departure occurring despite the maintenance of 
adequate grades.”  Several early studies found that higher educational and/or occupational goals 
lead to greater likelihood of college completion.  More recent research found that 20-60% of 
entering students are unsure of major or career choice, and that lack of motivation, 
misinformation about careers, and general lack of knowledge about both majors and careers are 
prevalent (Gaffner, 2002).  This highlights the need for colleges to develop support services that 
assist freshmen and sophomores in identifying appropriate majors as well as careers associated 
with these areas of study.   
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There have been many attempts to clarify the reasons minority students are at greater risk of 
leaving college.  Tinto indicates that commonly identified retention variables have different 
effects on minority than on majority students.  Bean and Metzner (1985) found that retention 
variables differ for subgroups, such as older students, part-time students, ethnic minorities, and 
women.  For African American students entering predominantly White institutions, success in 
college depends mainly on a student’s motivation and personal goals.  Levin and Levin (1991) 
reported that several specific factors have the largest impact on student retention:  a) academic 
preparedness as defined by high school grade point average and class rank; b) enrollment in 
college preparatory courses; c) adaptability; and d) commitment to educational goals.   
 
White (2005) indicated that out of all minority groups, American Indian students have the 
highest college dropout rate, exceeding 65% nationally.  When indigenous students attend non-
tribal colleges, they may experience alienation, loneliness, depression, and isolation within the 
college and community.  Strategies identified by White (2005) for helping these students include:  
1) developing faculty and staff training programs that increase awareness and understanding of 
the unique issues and barriers American Indian students face in higher education; 2) evaluating 
and redesigning current recruitment and retention strategies to relate to the unique needs of 
American Indian students; 3) providing culturally appropriate counseling services; and 4) 
increasing the number of non-assimilated American Indians in faculty and administrative 
positions.   
 
Walters (1996) found that implementing multicultural programs can help retain more African 
American and Hispanic students in predominantly White colleges.  Peer mentoring is also 
helpful in keeping minority students in school.  Such programs and mentoring are associated 
with personal and psychological growth as well as increased commitment to the institution and 
lower drop-out rates.   
 
Sorrell and Shaffer (2002) believe that everyone involved in college students’ day-to-day living, 
from custodians to the college president, needs to be an “agent of retention.”  According to their 
research, three major factors foster student persistence:  1) the quality of education; 2) personal 
contact with faculty; and 3) the home-like atmosphere of residence halls.  Students need to have 
a sense of belonging.  A college must offer programs that welcome students and provide them 
with intentional activities that enhance interaction with faculty, staff, and peers.  
 
If students are prepared for the transition to college, their likelihood of persistence is more 
promising.  Academically at-risk students who complete a summer “bridge” program and 
freshman orientation increase their first-year retention rates.  Adelman (1999) found that students 
who require remedial education have a lower first-term GPA, interrupt their studies for one or 
more terms, and are less likely to complete a four-year degree.  This research further 
demonstrates the need for colleges to develop interventions that target students who may be 
under prepared. 
 
Orientation programs are effective in easing the transition to college.  Dodd (1995) observed that 
orientation programs offer students opportunities to better prepare for campus life through 
connections made with academic advisors, experiences in residential living environments, 
awareness of support services, and initial contacts with other first-year students.  Orientation 
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programs allow students to encounter the full array of programs and services available at an 
institution.  Comprehensive orientation programs lay the foundation that allows new students to 
foresee the end results of their academic pursuits. 
 
Tinto (1997) strongly recommends the use of learning communities.  A basic learning 
community involves block scheduling of two or more courses so that a group of students takes 
these classes together.  Learning communities are typically organized around a central theme, 
which may be academic or co-curricular in focus.  They may also include shared residence hall 
facilities for groups of students, thus becoming living-learning communities.  Students in 
learning communities report higher satisfaction with college and have a higher retention rate. 
 
Summary 
In summary, student retention is a very complex and widely-studied issue.  The literature is 
extensive, yet marked by inconsistency in research design and reporting methods.  Many studies 
overlap, but gaps also exist among them.  The many types of institutions and the various student 
subpopulations make generalizations difficult.   
 
Tinto again provides the most clear and direct advice on college student retention.  His writing 
consistently identifies the following reasons students leave college: 

1. Academic difficulties 
2. Adjustment issues 
3. Goals (or lack of goals) 
4. External commitments (especially for nontraditional students) 
5. Finances 
6. Institutional fit 
7. Involvement vs. isolation 

 
Colleges and universities that establish programs and services to help students succeed both 
academically and socially will have higher retention rates.  Such campuses create a culture that 
welcomes students and connects them in several ways to the institution.  Interventions 
recommended repeatedly in the literature include: 

1. Comprehensive orientation programs for new students 
2. Support programs for at-risk students 
3. Residency requirements 
4. High quality academic advising 
5. Interaction among students 
6. Interaction among faculty, staff members, and students 
7. First-year student seminars 
8. Learning communities 

 
It should be noted that any of these interventions should be tailored specifically for an individual 
institution, bearing in mind its mission and student body. 
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Review of 2003 BOR System Retention Task Force Recommendations 
 

The Board of Regents 2007 Retention Task Force reviewed and commented on each of the 2003 
Board of Regents System Retention Task Force recommendations.   
 
1. Assessment Strategies:  Institutions may want to consider improving the assessment of their 

retention programs.  The focus of these assessments should be on tracking students in each 
program, not for just the next semester, but over a more extended period of time.  Evaluate 
consistently and use the data to improve retention programs. 

 
 The 2007 BOR Retention Task Force continues to recognize the importance of this 

recommendation.  Assessing the impact of current retention strategies on student retention 
and persistence to graduation is vital to determining the elimination, continuation, or revision 
of these initiatives.  While assessing retention programs can be difficult, each campus has 
made a concerted effort to collect data on the impact of these programs as indicated by the 
following institutional updates.  The Task Force agreed that each institution must continue to 
develop and implement assessment strategies for its retention programs. 

 
Black Hills State University (BHSU):  Since the Retention Center’s inception, Institutional 
Research has been instrumental in providing retention reports on key populations (e.g., first-
time degree-seeking freshmen, all undergraduate grade levels, undeclared students, on-
campus residents, and first-time restricted admits).  Likewise, outcomes from such measures 
as ACT, College Student Inventory, Student Satisfaction Inventory, and the National Survey 
of Student Engagement have been integrated into our assessment of student retention 
initiatives.  Populations requiring further attention include students who are nontraditional, 
scholarship recipients, ethnic minorities, and transfers.  With the recent reconfiguration of 
offices under Academic Affairs, including the linking of retention with enrollment services, 
there has been a more concerted effort to address more comprehensive student needs.  Fall 
2006 to spring 2007 retention rates show a 6% increase over last year, which reflects a ten-
year high. 
 
Dakota State University (DSU):  The University recently implemented several retention 
programs (e.g., early alert, expanded tutoring services, retention modeling) to support student 
success.  A statistical retention modeling process identified the at-risk student population and 
early interventions were implemented to assist these students.  DSU’s Retention Committee, 
co-chaired by the Vice Presidents of Student Affairs and Academic Affairs, monitors the 
implementation and evaluation of the programs.  The Committee distributes an annual 
Retention Report which includes a general overview of DSU’s retention trends, peer 
comparisons, and retention rates by selected variables (e.g., major, gender, ACT scores).  In 
addition to the overall retention data, each program has specific goals and evaluation tools.  
For example, freshmen evaluate the GS 100:  University Experience course each semester 
using an online survey.  DSU is also developing a comprehensive, longitudinal database that 
includes specific data elements for each retention program for each cohort; this database will 
be used to analyze the programs by cohort over the next six years.  The database will also 
facilitate statistical analysis of the relationships among the metrics of each retention program 
and its link to several student success indicators. 
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Northern State University (NSU):  Over the past ten years, NSU’s student retention rate 
has been approximately 60%.  The newly-established Retention Task Force (RTF) has begun 
to meet with groups of faculty members and students to identify the factors affecting 
students’ decisions to remain enrolled at NSU.   
 
Once these qualitative data are collected, the RTF will determine if faculty strategies are 
consistent with retention best practices, and which factors identified by students are retention 
strengths and weaknesses.  An assessment plan will be structured to continue to measure 
faculty and student variables over subsequent semesters. 
 
South Dakota School of Mines and Technology (SDSM&T):  The institution has made a 
concerted effort to improve the assessment of its retention programs.  SDSM&T has always 
tracked the retention of first-time students (the Federal Cohort) over time.  Dr. Stuart 
Kellogg, Professor of Industrial Engineering, has been working on a model for assessing our 
first-year programs.   
 
In fall 2006, first-year student registration was modified to better serve incoming students.  
The new approach to registration involves Academic and Enrollment Services personnel 
creating the freshman’s first semester schedule and not allowing students to drop/add 
mentoring sections or change mentors without consulting their advisors.  This has allowed us 
to better track the progress of individual students as well as track the effectiveness of 
individual mentor/advisors within the first-year mentoring/advising program.  

 
South Dakota State University (SDSU):  Over the past several years, SDSU has made a 
concerted effort to assess the impact of its premiere retention initiatives.  Programs that have 
been assessed include the JackRabbit Guarantee, the Health Professional Living/Learning 
Community, New Student Orientation, TRiO SSS program, and General Studies 100–
Freshman Seminar.  The data collected have been compared to either a control group or the 
institution’s overall retention rate to determine the impact on student success and to further 
enhance these initiatives.   
 
Additionally, over the past year, data were collected on a variety of potential at-risk 
populations to determine the retention rate of these groups.  Based on this information, 
several at-risk populations were identified, such as students of color, students attending 
SDSU from a 100-mile plus radius from home, women, and first-generation college students.  
Programs designed to assist these at-risk populations are currently being developed, along 
with strategies for assessing program impact on student success. 
 
University of South Dakota (USD):  Over the past five years, USD has increased the focus 
of program assessment and evaluation.  Through the joint efforts of Institutional Research 
and the Office of Academic Evaluation and Assessment, the following areas have been 
assessed:  faculty evaluations changed to Kansas State IDEA forms, and evaluating courses 
with high numbers of D/F/W grades.  The University used the 2006-2007 academic year to 
complete a comprehensive self-study on the first-year experience, which included an 
extensive review of a wide range of items, from admission practices to residence halls 
policies to classroom environments.  By utilizing a number of evaluations, the most at-risk 
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student populations were identified and include:  first-generation students, out-of-state 
students, students of color, students whose parents make less than $60,000/year, and students 
with a high school grade point average below 2.6. 

 
2. Implementation of Freshman Seminars:  While all the South Dakota institutions have 

instituted a freshman seminar concept of some kind, they may want to further develop these 
programs.  For example, involve faculty members to a greater extent and make these 
seminars more content oriented.  Provide academic credit for these seminars.  Link freshman 
seminars thematically to one or more academic courses.  Block these courses for groups of 
students, creating more learning communities.  Consider identifying very capable senior 
faculty members to lead these seminars.  As appropriate, involve mature, successful upper- 
class students and/or graduate students as co-teachers and mentors. 
 
The 2007 BOR Retention Task Force continues to support the freshman seminar concept.  
Nationally, data collected on these programs indicate that first-year seminars have a positive 
impact on student retention.  Each SD public university continues to develop a freshman 
seminar to meet the needs of its respective student population.  Highlighted below is a 
summary of the diverse and unique freshman seminar programs that are being implemented 
on the BOR campuses. 
 
Black Hills State University (BHSU):  In spring 2006, there was a focused initiative to 
bring together faculty and staff to develop a First-Year Experience (FYE) course, GS 100 –
University Experience.  Themes and objectives were clearly outlined, and approximately 15-
20 faculty members taught at least one section of this one credit-hour course in fall 2006.  
The focus of the course was to orient new students to the University liberal arts experience, 
with a strong emphasis on critical thinking and community service.  The course content was 
deliberately set apart from other “study skills/strategies” courses that currently exist at 
BHSU.  Although it was not mandatory for all freshmen, BHSU enrolled approximately 60% 
of these students.  The number of sections is continually expanding to ensure all interested 
freshmen may enroll. 
 
Dakota State University (DSU):  During fall 2005 and spring 2006, the faculty worked with 
student retention experts to revise the content and delivery mechanism of the University’s 
freshman seminar.  The redesigned course is mandatory for all first-time, full-time freshmen 
and has been given more prominence in students’ schedules by creating a zero-credit course 
(GS 100: University Experience).  Students use WebAdvisor to register for a major-specific 
section facilitated by their academic advisor.  The course is graded (Satisfactory – 
Unsatisfactory) and attendance is tracked by the Retention Specialist. Ninety-five percent of 
the students who registered for GS 100 in fall 2006 received a grade of “S” for the course.  
The redesign team also developed new course content and format, created a GS 100 website 
for faculty and students, and provided training on the curriculum, the website, and other 
resources for faculty teaching the course.  Additionally, the redesign team developed an 
online evaluation tool for students to complete at the end of fall semester.  This will be used 
to review course effectiveness and to guide course changes for fall 2007. 
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Northern State University (NSU):  The NSU learning communities are centered on either a 
Freshman Seminar or University Success class.  The Freshman Seminar is taught by a faculty 
member in the student’s discipline and focuses on developing the skills needed to succeed in 
college, both in general and within the specific major.  Students in undecided or at-risk 
learning communities take University Success, which focuses on themes such as time 
management, learning styles, and choosing a major.  Most University Success sections are 
taught by academic support staff from the University College and Student Affairs. 

South Dakota School of Mines and Technology (SDSM&T):  SDSM&T continues to 
improve its freshman seminar concept by increasing the involvement from its two academic 
deans as well as the faculty to make these seminars more content oriented.  Academic credit 
is also offered for these seminars.  In fall 2007, SDSM&T is piloting a redesigned course. 

Prior to 2007, the freshman seminars were linked to first-year mentoring/advising, which is a 
6-8 week class for no credit.  The Peer Advisors, who are mature, successful upper-class 
students, serve as mentors by teaching, advising, tracking, and engaging students.  Senior 
faculty members, most of whom have been mentors for five to ten years, staff the program.   
 
South Dakota State University (SDSU):  The College of General Studies offers a one-credit 
University Experience course for freshmen students to ease the transition to college and 
enhance student retention.  A variety of topics are designed to enhance the academic and 
social integration of first-year students into the college environment.  Instructors are recruited 
from various academic and administrative units within the University to teach sections of this 
course.  The University Experience course is intended to:  1) provide first-year students a 
small group experience to help them integrate into college life; 2) give first-year students 
more opportunities for interaction with faculty, fostering a stronger sense of academic 
community; 3) communicate high academic expectations to students; and 4) help students 
recognize the importance of and use various campus resources.  Data collected showed that 
students who took the course had a higher retention rate than students who did not enroll in 
the class. 
 
University of South Dakota (USD):  The University of South Dakota offers first-year 
students the opportunity to participate in the First Year Experience, a joint partnership 
between Academic Advising and University Housing.  Students electing to participate in this 
program live in the same residence hall and take a block schedule of 2-3 general education 
classes during the fall semester.  The students also participate in a 1-credit first-year seminar 
taught by a faculty mentor, which is the cornerstone of the First Year Experience Network.  
During the 2006-2007 academic year, 204 students participated in the First Year Experience 
program.  The 2007-2008 program will accommodate up to 400 first-year students.  
Retention data on students who participate in First Year Experience Network indicate that 
they earn higher grades in their first two semesters.  They also persist into their second and 
future years at higher rates compared to those who did not participate in the program.  The 
structure of the First Year Experience program is being reviewed by a subcommittee of the 
Foundations of Excellence in the First College Year.  This committee may recommend 
changes to the program.   
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3. Implementation of Learning Communities:  Since learning communities have been proven 
to improve student retention, South Dakota universities have already created these programs 
on their campuses.  These learning communities could be further developed by block 
scheduling more courses and adding a content-oriented theme, possibly related to majors or 
career areas.  Some institutions may want to add a residence hall component to create living-
learning communities. 
 
The 2007 Retention Task Force continues to support the development of learning 
communities on BOR campuses.  Data collected nationally on these programs show that 
these initiatives have a positive impact on student retention.  As indicated in the following 
campus summaries, each institution has made significant progress in developing learning 
communities. 
 
Black Hills State University (BHSU):  In fall 2005, Residence Life piloted a living-learning 
community (LLC) for scholarship students in one of the halls, with these students enrolled in 
specific sections of the Wellness & lab courses.  Preliminary data show this LLC to be an 
extremely effective program, with retention rates among this group at 85% from the 
freshman to sophomore year.  In fall 2006, a First-Year Experience (FYE) seminar was 
added to expand this initiative.  Sixteen sections were offered to new freshmen, with faculty 
members teaching a campus-designed curriculum that emphasized critical thinking, college 
orientation, and community service.  For fall 2007, BHSU’s focus is on merging the FYE 
with the learning community concept for all new degree-seeking freshmen and expanding the 
LLC component to include all freshmen residents.  Special sections for commuter and 
nontraditional freshmen will be added.  After evaluating the FYE seminar pilot, the general 
theme for each of the FYE/LLC programs will focus on service learning. 
 
Dakota State University (DSU):  Dakota State University implemented its first living-
learning community in fall 2006.  Due to the fact that a relatively small number of women 
enroll in technology majors, the Women in Technology Living-Learning Community was 
established to provide social and educational opportunities for students in these fields.  The 
women enrolled in a series of common courses, including GS 100, participated in a number 
of service-learning, social, and educational activities, and were offered the opportunity to live 
together in the same residence hall.  Although the pilot group was small (six women 
participated), the term-to-term retention rate for these students was 100 percent.  The 
program was expanded for the incoming fall 2007 class and now includes women in both 
science and technology majors.  The University’s retention specialist and a female physics 
professor serve as advisors to the group.  The University is also organizing a new club 
focused on women in the science and technology fields that will serve all interested women 
including upper-class and learning community students from the first cohort. 
 
Northern State University (NSU):  At NSU, students in a learning community take a block 
of general education courses during their first two semesters and ideally develop connections 
with fellow students as well as faculty members.  The first small learning community 
included 15 at-risk students participating in the TRiO Student Support Services program.  
This cohort had a 73% retention rate from first to third semester, which is 5% above the 68% 
NSU 2005 retention rate for full-time degree-seeking students, as well as 11% more than 
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NSU’s overall freshman retention rate.  The subsequent expansion of the learning community 
concept to include a majority of incoming freshmen has resulted in an overall retention rate 
of 58% to 63% among participants in these communities. 
 
South Dakota School of Mines and Technology (SDSM&T):  By its very nature, the 
School of Mines is a learning community, since all students are focused within science, 
technology, engineering, and mathematics (STEM) areas.  In 2004, a living-learning 
community was established called FIRST (Freshmen Introduction to Real Success at Tech).  
In addition to a residential component for 97 students, FIRST has grown to accommodate 
more than 200 first-year students and includes an overnight summer orientation program, 
academic/tutoring assistance within the residence halls, and intentional one-on-one 
conversations between first-year students and an assigned peer mentor (FIRST Assistant).  
Conversations between freshmen and peer mentors are developed around questions based on 
the National Association of Student Personal Administrators (NASPA) first-year student 
experience predictors.  In its third year, 74% of the students who participated in the program 
in the 2004-2005 academic year remained enrolled at SDSM&T in spring 2007.  
 
South Dakota State University (SDSU):  The University offers students a variety of options 
for participating in residential learning communities.  The Colleges of Agriculture and 
Biological Sciences, Engineering, Nursing, Pharmacy, and the Honors College each sponsor 
academically-themed learning communities.  In addition, Residential Life sponsors a healthy 
lifestyles floor where students contract to pursue a life of personal fitness and abstain from 
use of alcohol, tobacco, and other substances.  Approximately 500 students are involved in 
learning communities at SDSU. 
 
SDSU’s academic-themed learning communities provide students a residential peer group, 
block scheduling of nine credits, priority registration, tutoring, job shadowing, meetings with 
their college Dean, dedicated computer labs, and a live-in Learning Community Coordinator 
to provide additional academic support.  Results show that learning community participants 
perform better academically, persist in the major more frequently, have higher retention 
rates, and report greater overall satisfaction with their college experience than the general 
undergraduate population. 
 
University of South Dakota (USD):  University Housing has increased the number of beds 
dedicated to the First Year Experience Living/Learning program.  In the 2004-05 academic 
year, there were only two floors used for this purpose.  In fall 2006, the institution committed 
an entire hall to the program, impacting 260 students.  For fall 2007, the plan is to reserve 
two residence halls to the First Year Experience Living/Learning program, which will impact 
more than 500 students.  This dedication of new space will allow the program to double in 
participants and accommodate roughly half of the entering freshman class. 

 
4. External Grant Support:  To complement existing resources for student retention, 

institutions may want to solicit additional external grant support, such as TRiO and/or Bush 
grants.  Specifically, these funds could target faculty development to improve student 
learning and academic engagement. 
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It is clear from the following summaries provided by each institution that concerted efforts 
have been made to solicit external funding to support retention efforts.  These sources 
include Department of Education TRiO grants, Bush Foundation dollars, and National 
Science Foundation support.  In addition to these efforts, it is highly recommended that each 
institution identify additional University funding to support student retention initiatives.  In 
the 2007 Retention Task Force’s recommendations for a five-year plan, it will be suggested 
that assessment results of retention initiatives be utilized to gain support for additional 
University resources.   
 

Black Hills State University (BHSU) 
 
TRiO Student Support Services (SSS) Grant – Department of Education – $273,648 per 
year (2007-2012)  SSS has been in place at BHSU for many years.  It offers numerous 
services, cultural experiences, and scholarship opportunities for eligible students:  those who 
are first-generation college students, financially eligible, and/or have a documented disability 
that impacts learning.  Seventy percent (70%) of eligible SSS participants attending BHSU 
will persist toward completion of the academic programs in which they were enrolled.   
Community University-Resource-Exchange (CURE) – Corporation for National and 
Community Services Sub-Award from University of Nebraska-Lincoln – $15,000 (2007-
2008)  CURE provides opportunities for students to connect to the University through 
meaningful service-learning activities. 
Preventing High Risk Drinking Among College Students – U.S. Department of 
Education – $295,979 (2007-2009)  Through curriculum infusion and social norms 
education, this project will create awareness of alcohol use and abuse and provide positive 
alternatives. 
 

Dakota State University (DSU) 
 
Title III Grant - Strengthening Student Success and Retention through Improved 
Information Access and Services – U.S. Department of Education – $1.8 million (2004-
2009)  This grant’s five-year objectives focus on:  1) developing an information-based 
student support system that includes early alert, registration, and student tracking; 2) 
redesigning developmental education courses and tutoring to support student success; and 3) 
increasing the accuracy, accessibility, and efficiency of timely institutional data. DSU has 
initiated the following Title III-funded activities to support student success:   
1) implemented a web-based early alert system; 
2) coordinated campus-wide online and peer tutoring services; and 
3) redesigned the first-year experience and developmental education courses.  
Mathematics and Computer Science Technology (MACSTECH) Scholarship Program – 
National Science Foundation – $395,888 (2002-2007)  The MACSTECH Scholarship 
Program provides scholarships for financially eligible, academically talented DSU students 
majoring in Computer Science and/or Mathematics for Information Systems.  The 
MACSTECH recipients also serve as tutors for students in the University’s math classes.  
Information Assurance: Program Enhancements – U.S. Department of Education – 
$248,000 (2005-2007)  This grant provides funding for faculty and students to identify both 
technical and non-technical controls to protect the confidentiality, integrity, and availability 
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of information at community banks across the country.  The grant supports student success 
and retention by providing opportunities for students to participate in research activities with 
DSU faculty.  
 

Northern State University (NSU) 
 
Alcohol and Drug Abuse Prevention – South Dakota Division of Alcohol and Drug 
Abuse – $43,480 (2007-2008)  This grant supports the NSU Counseling and Career 
Development Center’s efforts to help educate the campus and community about drug abuse 
and prevention. 
Tobacco Prevention – Educational Development Center – $5,381 (2007-2008) 
This grant helps fund the Aberdeen Tobacco Prevention Coalition, a group coordinated 
through the NSU Counseling and Career Development Center.  The money is used to help 
the campus and community prevent tobacco use. 
TRiO Student Support Services (SSS) Grant – Department of Education – $267,986 per 
year (2005-2009)  The main outside funding for retention efforts at NSU is the Student 
Support Services program, a component of the federally-funded TRiO Programs.  To be 
eligible, participants must be first-generation college students, and meet federal low-income 
guidelines, and/or have a documented disability.  Participants receive academic advising and 
tutoring, and some are eligible to receive grant awards.  Last year the grant served 165 
participants, and retention of participating new freshmen was 70% into their third semester. 
 

South Dakota School of Mines and Technology (SDSM&T) 
 
Campus Suicide Prevention Grant – Garrett Lee Smith program at Substance Abuse 
and Mental Health Services Administration – $225,000 (2005-2008)  The goal of the grant 
is to create a suicide prevention plan that decreases the stigma and barriers to seeking help 
for mental/behavioral health issues and increases overall mental health among students.  
Adding a full-time counselor has greatly increased our ability to serve students.  Three major 
programs supported by the grant are: 

 prevention education for students;  
 Gatekeeper Intervention Training for faculty, staff and student leaders; and  
 assessment and treatment for students.  

This grant helps retain students who are struggling with mental illness.   
Campus Community Prevention Coalition (CCPC) – U.S. Department of Education –
$242,000 (2005-2007)  This funding supports alcohol education programs as well as the 
implementation of the CORE Alcohol and Drug Survey to students.  Programs are developed 
to help “low-risk drinkers” maintain responsible behavior.  Higher-risk drinkers receive 
various intervention programs, including bystander training, counseling and referral, and 
alcohol education classes.  During orientations and other groups meetings, students are taught 
about the legal, health, and academic consequences of high-risk drinking.  Each activity is 
geared to help students make healthy choices and to achieve personal and academic success, 
therefore increasing retention.   
Computer Science, Engineering, and Mathematics Scholarships (CSEMS) – National 
Science Foundation – $400,000 (2004-2007)  This funding supports 30 financially needy, 
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academically talented SDSM&T freshman/sophomore students through tuition and fee 
assistance of $3,125 a year for up to two years.   
Mentors & Mentees (M&M) – National Science Foundation – $168,564 (2004-2007)  The 
purpose of this grant is to replicate Purdue University’s successful women’s mentoring 
program to increase female recruitment and retention in the science, technology, engineering, 
and mathematics (STEM) fields.   
Safe Rides Program – South Dakota Department of Public Safety, Office of Highway 
Safety – $5,000 (2006-2007)  The grant supports the Safe Rides Home (taxi service 
program).  Addressing high-risk behaviors by focusing on healthier lifestyle choices 
improves retention.   
Women in Science and Engineering (WISE) Start – U.S. Department of Education – 
$164,336 (2005-2007)  This grant provides academic, social, and financial support to Native 
American female students in their first year at the School of Mines. 
 

South Dakota State University (SDSU) 
 
TRiO Student Support Services (SSS) Grant – Department of Education – $227,000 per 
year (2005–2009)  This grant is designed to serve and support the academic progress of 
students who are low-income, first-generation, and have disabilities.  SDSU’s program 
provides academic, financial, and personal advising, no-cost one-on-one and group tutorial 
services, scholarship opportunities, and assistance in accessing other campus support 
services. SDSU serves 160 students per year.   
“Multi-cultural scholars” Grant – U.S. Department of Agriculture – $120,000 per year 
(2006-2010)  The College of Agricultural and Biological Sciences manages this grant, which 
is designed to attract and retain students of color in the College.   
Computer Science, Engineering, and Mathematics Scholarships (CSEMS) – National 
Science Foundation – $600,000 (2007-2011)  The College of Engineering manages this 
grant, which provides $600,000 in scholarship support to 62 students with financial needs 
over four years.  
Highway Safety Task Grant – South Dakota Department of Public Safety – $43,000 
(2006-2007)  SDSU has received this annually-renewable grant since 2003 and during this 
time has devoted more than $166,000 toward the prevention and evaluation of substance 
abuse on campus and in the Brookings community.  Safe Ride is a program within this grant 
cycle which provides late night transportation, providing an alternative to impaired driving 
by individuals within the Brooking community.   
Wokunze Project – Federal Indian Health Services – $488,019 (2003-2007)  This project 
is administered by the SDSU College of Nursing and provides scholarship support for 
qualified American Indians and Alaska Natives to pursue full-time study in a program 
leading to a baccalaureate degree in nursing. 
 

University of South Dakota (USD) 
 
Raising Expectations:  Strategies to Improve Teaching and Learning – The Bush 
Foundation – $450,000 (2006-2009)  This three-year, renewable grant expands upon the 
goals of a previous Bush award that supported the development of a Center for Teaching and 
Learning.  The current grant focuses on faculty development efforts to improve the first year 
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of college for students.  Areas of emphasis include advising and mentorship, engaging 
pedagogies, teaching in first-year classes, and other aspects of faculty development.  
TRiO Student Support Services Grant – Department of Education – $263,513 per year 
(2006-2009)  This program provides opportunities for academic development, assists 
students with basic college requirements, and serves to motivate students toward successful 
completion of their postsecondary education.  Student Support Services (SSS) projects also 
provide grant aid to qualifying participants.  USD is contracted to serve 200 students under 
this grant. 
Alcohol & Drug – South Dakota Division of Alcohol and Drug Abuse – $72,031 (2006-
2007)  These funds augment the USD Student Counseling Center budget to assist the campus 
and community in treating, educating, and preventing alcohol, drug, and tobacco abuse. 
Applied Suicide Intervention Skills Training – South Dakota Department of Human 
Services, Division of Mental Health – $23,645 (2006-2007)  The University provides 
training targeted toward developing gatekeepers, such as community advisors and those 
students majoring in helping professions, to work with individuals contemplating suicide.  
The general University population is exposed to suicide awareness materials promoting the 
National Suicide Prevention Lifeline as well as the University’s Student Counseling Center.  
The grant also supports activities such as Survivor’s Day. 
Safe Ride Program – South Dakota Department of Public Safety – $17,000 (2006-2007) 
This grant supports the Safe Ride program, which provides late night transportation to USD 
students who are under the influence of alcohol.  The program has approximately 12,400 
riders per year. 
 

5. Minority Student Retention:  The retention of minority students nationally is lower than 
that of the general student population.  To better serve these students, South Dakota 
institutions may want to develop freshman seminars and/or learning communities for 
underrepresented student populations, such as Native Americans.  Involving key faculty and 
staff members in this effort is crucial. 
 
The retention rates of minority students within the BOR system are lower than the general 
population.  It is clear that this is a population needing additional support to be successful at 
our institutions.  While each campus has made an effort to improve the retention of minority 
students, as indicated in the summaries below, each institution needs to continue to identify 
initiatives to support these students.   
 
Black Hills State University (BHSU):  Native American students continue to be the most 
statistically significant minority population at BHSU.  The American Indian Studies (AIS) 
major has supported Native American students on campus.  With the start of the fall 2006 
semester, an assistant director for the Center for American Indian Studies was added to assist 
the enrollment services staff recruit and retain Native American students.  This person 
participates in weekly ARTISTS (At-Risk Trackers Invested in Students Success) meetings 
where we discuss specific students of concern and strategize ways to provide support.  The 
person in this position also partners with the retention director to gather individual student 
results from the College Student Inventory and identify early interventions.  The student 
organization, Lakota Omniciye, sponsors many community activities and it serves as an 
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excellent opportunity for Native American students to connect socially and advance their 
leadership skills.   
 
Student Support Services (SSS) at BHSU also recruits a significant number of Native 
American students and provides them with an array of academic and social support.  SSS 
serves both academically gifted and challenged students, and it consistently shows higher 
retention rates of its students, including Native Americans, compared to the general student 
population.   
 
BHSU is also experiencing a gradual but significant increase in Latino student enrollment.  
The retention and AIS directors are thus soliciting student interest regarding the 
establishment of a Latino/Latin American student organization on campus.  Finally, the 
Global Awareness Committee is actively involved in promoting ethnic/cultural diversity by 
offering English as a Second Language (ESL) courses, instituting an International Studies 
program, establishing scholarships for students to participate in internships abroad and to 
recruit international students to BHSU, and sponsoring various internationally diversity- 
based programs on campus and in the community. 
 
Dakota State University (DSU):  Several recent initiatives have been implemented at DSU 
to support minority students.  Information on diversity is presented to students during the 
new student orientation program each fall.  Also during the past year, small group training 
was provided to staff and faculty members on diversity.  The staff within Admissions and 
Enrollment Services was encouraged to participate.  The Diversity Coordinator also 
presented information to eight classes in the Colleges of Arts & Sciences and Education.  
Topics on diversity were tailored to meet the needs of the specific class.  Other activities 
include the Great Plains Diversity Forum, aimed at creating dialogue on contemporary issues 
affecting underrepresented groups in South Dakota, and the Open Mind Lunch meetings, a 
new program giving students, faculty, and staff the opportunity to discuss a variety of 
sensitive issues in a casual, non-threatening environment.   
 
Northern State University (NSU):  When the Director of Minority Achievement left NSU 
in August of 1999, budget constraints did not allow for the position to be filled with a full-
time person.  A graduate assistant position was created to coordinate multicultural activities.  
In fall 2005, the Margin of Excellence strategic plan identified diversity as an area needing 
attention.  The Office of Multicultural Student Affairs was expanded to include two 
multicultural advisors and a graduate assistant position.  Additional space was dedicated to 
staff offices and to create an informal gathering space for students of color.  The Office of 
Multicultural Student Affairs supports the recruitment and retention of minority students on 
campus and focuses its recruiting efforts on minority populations. 
 
South Dakota School of Mines and Technology (SDSM&T):  In the 2003-04 academic 
year, a renewed effort to increase the number of Native American students on campus 
resulted in the formation of the Multicultural Committee.  The goals of this committee 
include increasing Native American recruitment and retention at the undergraduate and 
graduate levels by targeting the Rapid City Native American population, and increasing the 
University’s presence in the K-12 system on South Dakota’s reservations.  The committee 
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reports directly to the SDSM&T President and a full-time director was hired in August 2005.  
 
In 2006, the institution appointed the Vice President for Academic Affairs as Chair of the 
Multicultural Action Committee (MAC).  MAC is currently completing a campus climate 
survey.  The results will be used to develop plans to enhance the campus environment for 
students of color.  MAC members have also started working with the University of Alaska-
Anchorage to replicate its Alaska Native Science and Engineering Program (ANSEP), which 
is a model for excellence in Indigenous American Higher Education.  SDSM&T is 
attempting to adopt and fully implement the recruitment, retention, and placement strategies 
modeled by ANSEP. 
 
SDSM&T’s American Indian Science and Engineering Society (AISES) Chapter continues to 
grow and support our Native students.  The Multicultural Affairs Office also supports 
students of color by providing mentoring, financial assistance, activities, and programs. 
 
Since women comprise only 30% of our total student population, they are considered an 
underrepresented group at SDSM&T.  In 2004, the “Women in Science and Engineering” 
(WISE) program at SDSM&T was funded by the National Science Foundation. A director 
was hired in fall 2005.  The purpose of this grant is to establish a women’s mentoring 
program to increase the recruitment and retention of females in the science, technology, 
engineering, and mathematics (STEM) fields. 
 
South Dakota State University (SDSU):  The University has supported minority student 
retention by adding new staff positions, creating a campus-wide Diversity Enhancement 
Advisory Council, supporting several grants, and funding a variety of programs/services.  
Currently, the University funds four full-time positions and more than 15 student employees 
between the Office of Multicultural Affairs and the Office of Diversity Enhancement.  These 
staff members provide students with daily support and guidance, advise the minority student 
organizations, and coordinate a variety of programs and services for underrepresented 
populations.  Seven years ago, the University created the Diversity Enhancement Advisory 
Council (DEAC).  The Council’s purpose is to articulate diversity goals to the campus 
community and assist in coordinating SDSU’s diversity programs and initiatives.   
 
SDSU administration has also supported the development of a Multicultural Center on 
campus.  The Center is located in the renovated University Student Union and provides a 
venue for minority students to connect socially and receive information on academic support 
services.  Office space for minority student organizations is also provided in the Center.  
 
SDSU’s programs and services to support minority students include: 
• Office of Multicultural Affairs (OMA) Diversity Programming 
• OMA Peer Mentoring Program 
• College of General Studies Tutoring Program 
• Financial Aid Programs 
• English as a Second Language (ESL) Courses 
• Native American Support Services 
• Advisement of Minority Student Organizations 

  
Page 17   

   



 
University of South Dakota (USD):  The University has employed a part-time Native 
American Cultural Advisor for 18 years, but in fall 2006 this employee became a full-time 
advocate and educator for Native American students.  Native American recruitment and 
retention is the primary focus for this staff member, and this fall USD experienced a 50% 
increase in the recruitment of Native American students.  This spring, the University retained 
28 out of the 31 entering Native American students.  The five-year strategic plan goal is to 
retain 75% of entering first-year Native students to their sophomore year. 
 
A new retention program called Student Tracking and Retention (STAR) was created and is 
coordinated by Native American Student Services and the TRiO Student Support Service 
program.  This program focuses on tracking Native American students and retaining them 
through the following types of activities: 
• Native American Student Orientation 
• Native American Student Success Plans  
• Wawokiya Mentoring Program 
• Native American Students in Medicine Program 
• Tutoring Services 
• Students of Color in Psychology Program 
• Native American Culture Center Programming 
• Red Road Program 
• Building Bridges Program 
• Native American Retention Symposium  

 
6. Students with Disabilities Retention:  South Dakota public universities are seeing an 

increase in the number of students with disabilities.  Our institutions are at risk of losing 
these students unless positive learning and social environments are created.  For example, 
one way to further enhance the environment for students with disabilities is through faculty 
and staff development programs.  Such programs can help the campus community become 
better prepared to work effectively with this highly diverse student population.   

 
The Retention Task Force continues to recognize students with disabilities as an at-risk 
population.  This is specifically true of students with learning disabilities.  Significant 
progress has been made on each BOR campus to create a positive learning environment for 
these students.  A significant barrier to serving these students is the lack of diagnostic testing 
and documentation in the K-12 system.  Since many of these students received support in 
high school without documentation, they often expect the same level of service when they 
attend college.  According to the Americans with Disabilities Act, institutions of higher 
education cannot provide special services to students without documentation of a disability.  
This causes many of these students to remain unidentified and unserved at the postsecondary 
level.  Often these students will surface after a couple of semesters of poor academic 
performance or during the proficiency exam.  At this point, the student is required to be 
tested before accommodations can be provided; this testing can cost $2,000 - $5,000 per 
student.  Many students do not have the financial resources to pay for diagnosis and therefore 
leave college.  By working collaboratively with the SD K-12 system, the public universities 
might be able to identify funding to test these students before they graduate from high school.  
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Beyond working with recent high school graduates, there is also a pool of returning adult 
students who have learning disabilities.  Each institution needs to work closely with state 
agencies, such as South Dakota Vocational Rehabilitation and the Veterans Association to 
help diagnose these students. 
 
Retention of Distance Education Students:  Distance education students usually complete 
their programs in a less consistent manner and over a longer time period than the general 
student population due to their multiple roles and commitments.  As the South Dakota public 
universities begin to more aggressively court this student population, it will be important to 
have a clear understanding of the needs of these students.  It may be advantageous for the 
Board of Regents to create a task force to further examine the retention issues and persistence 
patters of this diverse population.   
 
To begin to address the retention issues of this unique population, the BOR 2007 Retention 
Task Force recommends a process for developing a plan to increase student retention at the 
outreach centers (e.g., University Center, Rapid City, and Capital University Center).    

 
7. Communication and Coordination of Student Retention Efforts:  Institutions may want 

to increase the coordination of and communication about their retention efforts.  Including 
retention initiatives in strategic plans and inviting widespread participation is strongly 
recommended. 
 
The Task Force acknowledges that to increase student retention requires a campus-wide 
coordinated effort.  It is clear from the following campus updates that each BOR institution 
recognizes the importance of communication and coordination. 
 
Black Hills State University (BHSU):  Last summer (2006), the new president realigned a 
number of important support services under Academic Affairs.  As one entity focused on 
enrollment services, efforts directed at student success have become invigorated and 
strengthened.  An Enrollment Leadership Committee was formed and is reviewing the new 
University Strategic Plan with regard to advising, testing and assessment, instruction, and 
other service- and research-related areas.  Retention staff continue to gather support through 
faculty participation in the Program for Academic Success (PASS) Early Alert system 
(developed in 2002), faculty attendance at advising training, as well as administrative support 
to improve student registration.  Key faculty/staff also participate in the weekly At-Risk 
Trackers Invested in Student Success (ARTISTS) meetings where specific student cases, 
departmental issues, and follow-up strategies are discussed.  Recently, the support service 
offices noted above, including retention, were reorganized under Student Life, which is now 
under the leadership of a new vice president. 
 
Dakota State University (DSU):  The University’s new Strategic Plan 2007-2012 includes a 
focus on “Increasing Retention and Graduation Rates by Providing an Exceptional Student 
Experience”.  The Institutional Effectiveness Committee, formed in 2003, fulfills advisory, 
monitoring, coordinating, and regulatory roles at DSU in implementing and evaluating the 
strategic plan and all aspects of institutional assessment.  The University’s Retention 
Committee co-chaired by the Vice Presidents of Student and Academic Affairs is responsible 
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for coordinating campus-wide retention efforts.  In January 2005, DSU applied for and 
received approval for Academic Quality Improvement Program (AQIP) accreditation through 
the Higher Learning Commission.  One of the University’s AQIP Action Projects, focused on 
designing and implementing programs to enhance student success and retention.  To portray 
the alignment among these primary retention efforts, DSU developed a crosswalk document 
outlining the goals of the following activities:  AQIP Action Projects, Title III Objectives, 
Retention Action Plans, and Strategic Initiatives. 

Northern State University (NSU):  The NSU Retention Task Force has submitted a budget 
request to support the development of a campus-wide Strategic Plan that would be completed 
by December 2007.  The plan’s focus is to include faculty, staff, and students in designing 
and implementing retention strategies that are based on best practices associated with small 
liberal arts schools with an open enrollment policy. 
 
South Dakota School of Mines and Technology:  The institution has made a concerted 
effort to increase the coordination and communication of its retention efforts.  The Retention 
Director has established an SDSM&T Early Alert Team that meets weekly to coordinate 
retention initiatives among the various units within Academic and Student Affairs.  
SDSM&T has also initiated efforts to establish a standing Retention Task Force that would 
include representatives from the faculty and administration.  Finally, student retention is part 
of the institution’s strategic plan. 
 
South Dakota State University:  To increase the coordination and communication of 
retention initiatives at SDSU, the Provost and Vice President for Academic Affairs and Vice 
President for Student Affairs created a retention task force in December 2005.  This 
committee is chaired by the Assistant Vice President of Student Affairs and includes 
representation from each SDSU college.  The focus of this group has been to collect data on 
student retention, identify recent information on the topic, share current retention initiatives, 
and develop a list of University-wide retention efforts that need attention.  Currently, the 
committee has developed a retention report to be distributed to each college in the spring to 
assist them in planning.  These reports include a brief literature review, overview of national, 
state, University, and college retention data, and a summary of successful retention initiatives 
by each college.   
 
University of South Dakota:  A main focus of the University of South Dakota’s 2007-2012 
strategic plan is to increase student retention from 69% to 78% over the next five years.  The 
first strategy in the plan was to conduct the Foundations of Excellence in the First College 
Year self-study, which is almost complete.  Information gathered from this process has been 
shared with the more than 100 faculty, staff, and students who participated in the program.  
New initiatives include:  creating a Student Concerns Committee, expanding the first year 
experience, adopting a professional academic advising model, creating a new civility and 
diversity statement, developing and adopting a philosophy on the first year of college, 
changing admission processes, and implementing a new lecture and seminar series. 
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8. BOR Retention Summit: To share retention ideas among the institutions, the Board of 
Regents should support a yearly retention summit.  Each institution could plan and host this 
summit on a rotating basis.  

 
The Task Force was disappointed that a yearly retention summit had not been offered.  
Sharing ideas and success stories regarding student retention is extremely valuable for 
increasing student persistent at BOR institutions.  Due to the importance of this event, the 
Task Force agreed to support the First Annual Retention Summit.  Black Hills State 
University and South Dakota School of Mines and Technology agreed to organize and host 
this event spring 2008.  Each institution will encourage participation from its campus.  The 
BOR Office is providing financial support for an expert on student retention to participate in 
the program. 
 

9. Transfer Students’ Retention Data:  To better assess the impact of transfer students on 
retention, the Board office should continue to track these students within the South Dakota 
Regental system.  This information should be shared with the institutions for analysis.  
 
In spring 2005, the BOR provided information to each institution on the number of full-time 
and part-time undergraduate students enrolled at each BOR institution for fall 2003, but not 
enrolled for fall 2004.  The same information was provided to each institution in November 
2005 for students enrolled for fall 2004, but not enrolled for fall 2005.  While this 
information was helpful, it required each institution to create a program for analyzing this 
data to draw conclusions about the attrition of these students.  It is clear that in order to make 
informed decisions regarding student retention useful data must be available.  The need for 
accurate retention data will be addressed in the Task Force’s recommendations. 
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Guiding Principles for Improving Student Retention 
 
The guiding principles identified by the BOR 2003 Retention Task Force for developing a 
success student retention program are still applicable.  This Task Force relied on Tinto’s (1999) 
framework as the basis for this section.  Tinto identifies three over-arching principles and seven 
components as keys to success in student retention.  This information is presented below. 
 
Tinto’s key principles of successful retention programs 
Principle 1:  Institutional Commitment to Students 
Student-centered institutions put the needs of students ahead of other institutional goals and 
priorities.  This philosophy is clearly evident in their mission statements and strategic planning 
efforts.  Effective retention programs reflect this commitment to the students they serve. 
 
Principle 2:  Educational Commitment 
College is about student learning, and effective retention programs place learning at the core of 
their efforts.  This means that institutions must develop intentional activities that help all students 
succeed academically in a variety of ways. 
 
Principle 3: Integration into Social and Intellectual Community 
It is vital to create a positive learning environment with many opportunities for student-faculty 
and peer interaction.  Supportive social and educational communities help students become 
committed to and competent in college. 
 
The seven components of successful retention programs are: 

1. Resources 
2. Long-term planning 
3. Campus-wide involvement 
4. Structure 
5. Development 
6. Initial programming 
7. Assessment 

 
Themes of successful retention programs 
The 2007 BOR Task Force continues to support Tinto’s three overarching themes but has 
expanded the components of successful retention programs based on information collected from 
a variety of sources, including the Policy Center on the First Year of College – Foundations of 
Excellence, College Student Retention Journal, National Academic Advising Association 
(NACADA), National Survey of Student Engagement (NSSE) Indiana University Center for 
Postsecondary Research, and NSSE Documenting Effective Educational Practices (DEEP) 
project.  The following themes were identified as having significant roles in developing 
successful retention programs: 

1. Identify institutional resources to support retention efforts.   
2. Collect, compile, and analyze retention data to identify the student populations at risk of 

leaving the institution. 
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3. Design programs that meet the needs of the at-risk populations that include creating a 
deliberate strategy for engaging these students and implementing retention initiatives 
within the first 6 - 8 weeks of their first semester. 

4. Solicit and retain campus-wide involvement in student retention efforts which requires 
leadership from central administration. 

5. Provide a wide variety of services that support students’ needs. 
6. Develop faculty, staff, and student training programs focused on student engagement. 
7. Assess retention initiatives to identify the extent of their impact on student persistence 

and success. 
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Guiding Principles for Improving Student Retention 
Program Examples 

 
Each BOR institution has provided examples of retention initiatives from other universities that 
encompass the guiding principles discussed in the previous section.  The programs selected are 
being considered for implementation at the campuses within the next two years.   
 
Black Hills State University   
 
Retention Program:  University College 
University & Enrollment:  Fayetteville State University – 6,300 Students 
Website:  http://www.uncfsu.edu/univcoll/ 
Program Summary: 
The majority of first-year students at Fayetteville State University enroll in the University 
College, an administrative unit that coordinates programs designed to facilitate transition to 
college.  The College supports learning communities in residence halls that utilize peers to 
provide counseling, tutoring, and mentoring to create a sense of belonging for new students.  
They require new students to participate in courses and activities that promote cross-cultural 
understanding, civic engagement, and self-reflection. As part of this program, Fayetteville State 
University sponsors other student initiatives to engage learners and sustain enrollment.  These 
include: Careers on the Move, Chancellor’s Scholars, Early Alert, supplemental instruction, the 
Freshman Year Institute, Professional Image Day, a “four years or less” initiative, and a Center 
for Personal Development. 
 
Retention Program:  Real Life 101 
University & Enrollment:  University of Maine at Farmington – 2000 Students 
Website:  http://www.farmington.edu/academics/real-101.php 
Program Summary: 
University of Maine at Farmington (UMF) believes strongly in preparing students for “real 
world” challenges while learning and earning a college degree through service learning, 
internships, and international study.  In a variety of UMF courses, class work is combined with 
community service to enhance the learning experience for students.  Students prepare for their 
internships through extensive reading assignments.  During internships, students maintain 
journals, keep in contact with their faculty sponsors, and write academic papers documenting 
learning outcomes.  Past internships have been completed at businesses, service organizations, 
research labs, and government agencies.  Students also have the opportunity to travel with their 
professors to professional conferences, meetings, and research sites.  As part of these 
experiences, students often have opportunities to conduct research and present findings.  Finally, 
students can also participate in field work courses.  These courses have given students the 
opportunity to travel to Mt. St. Helens, Ireland, Scotland, and Newfoundland to study geology; 
England to do photography; Italy and Germany to study politics; Mexico and England to study 
special education; and field sites across Maine, Vermont, and New York to study archaeological 
digs.   
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Dakota State University 
 
Retention Program:  Parents’ Program / Integrated Retention Time Line 
University & Enrollment:  Murray State University – 10,304 
Website:  http://www.murraystate.edu/; 
http://www.murraystate.edu/secsv/Retention%20Timeline%2006-07.pdf 
http://www.murraystate.edu/parents/ 
Program Summary:   
Murray State University utilizes a comprehensive retention timeline to document faculty and 
staff interactions with freshmen and their parents.  The types of items recorded include early 
grade checks, phone calls to students, and information to parents.  As part of this timeline, 
sophomore focus groups are implemented to gather suggestions on ways to improve the 
programs they participated in as new freshmen.  They have also developed a comprehensive 
website for parents called the Parent and Family Connection.     
 
Retention Program:  Covenant for Learning 
University & Enrollment:  Northwest Missouri State University – 6,328 
Website:  http://www.nwmissouri.edu; 
http://www.nwmissouri.edu/studentaffairs/pdf/COVENANT.pdf 
Program Summary: 
The Covenant for Learning is a written agreement between the student and the University that 
provides an understanding of what is required and expected to become a successful student.  The 
Covenant identifies five areas of student success:  The Classroom, Studying and Class 
Preparation, Support for Learning, Student Development Experience, and Living/Learning 
Environment.  In addition to these five categories, a separate section encourages students to 
express their own personal commitment to their education and to Northwest Missouri State 
University.  Students are introduced to the Covenant during their Freshman Seminar courses and 
are required to create a written Student Plan that identifies students’ goals for meeting the 
commitment.  The Student Plan is developed in partnership with an academic advisor and is 
reviewed and reinforced on several occasions throughout the student’s years at Northwest.  
 
Northern State University 
 
Retention Program:  Academic Foundations Seminar 
University and Enrollment:  University of West Florida – 9,900  
Website: http://www.uwf.edu  
Program Summary: 
The purpose of the Academic Foundations Seminar (AFS) is to assist first-time college students 
with the transition to the university community.  Students who enroll in this course are exposed 
to a common course outline that includes a service-learning component.  Student learning 
outcomes include critical thinking, communication, values/integrity, and project management.  
Approximately one-third of the first-time college students enroll in this course.  AFS students in 
the 2005-2006 cohort had significantly lower high school GPA’s, ACT composites, or SAT 
combined scores than first-time college students who did not enroll in this course.  However, 
data from fall to spring semesters showed that students in the cohort had both a higher GPA and 
retention rate than students not enrolled in the course.   
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Retention Program:  College of Liberal Arts Student Affairs and Advising Center  
University & Enrollment:  University of Minnesota-Duluth – 11,190 
Website: http://www.d.umn.edu/%7Eclasa/main/index.php 
Program Summary:  The College of Liberal Arts Student Affairs and Advising Center has set a 
high standard for responding to the advising needs of students and faculty.  The program 
supports a student-centered "advising as teaching" philosophy.  This philosophy is lived out 
through the Center’s programs and services, which include walk-in advising, a Learning 
Community Program for first-year undecided majors, a faculty advising program, new faculty 
advisor training, a monthly faculty and staff newsletter, advising technology initiatives, transfer 
student support, an online transfer student orientation, and support for returning students who 
struggle academically. 
 
South Dakota School of Mines and Technology 
 
Retention Program:  ANSEP (Alaska Native Science & Engineering Program) 
University & Enrollment:  University of Alaska Anchorage – 19,921 
Website:  http://ansep.uaa.alaska.edu/index.htm 
Program Summary:   
The University of Alaska - Anchorage Retention Program, ANSEP, consists of many integrated 
components.  Students live and study together to create a supportive peer group.  Gateway 
courses have required recitation twice weekly.  All students are required to take the Master 
Student Class, participate in research and service learning opportunities, and attend weekly team 
building meetings with professionals in the community.  Additionally, students attend advising 
sessions twice a semester, are co-enrolled in classes, and are required to participate in summer 
internships.  Participants are also provided opportunities for merit-based scholarships and are 
encouraged to be members of American Indian Science & Engineering Society (AISES) or other 
professional organizations.   

  
The goals for the students in the program are to: 

• be effective at working in teams and understand the importance of a supportive 
community and study group; 

• earn the money they need for college through scholarships and internships; 
• develop a network of peer and professional mentors;  
• complete an undergraduate research project 
• develop leadership skills by making presentations to students and professionals, leading 

recitation sessions, and mentoring other students; and 
• graduate with a bachelor of science degree in a science, technology, engineering or 

mathematics (STEM) discipline.  
 
Retention Program:  Women in Science, Engineering, and Mathematics (WISEM) 
University & Enrollment:  Colorado School of Mines – 3,900 
Website:  http://www.mines.edu/Academic/affairs/wisem/index.html 
Program Summary: 
The mission of WISEM is to enhance opportunities for women majoring in science and 
engineering and to increase the retention of these female students through programming, 
training, and mentoring.  This is accomplished through a variety of programs and events.  Some 
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of the programs include the Society of Women Engineers, MentorNet (an on-line mentoring 
program), and women’s societies and sororities.  Events include forums, celebrations and a 
lecture series.  Scholarship information is also provided to female students.  From 1992 through 
2004, the female undergraduate student population at Colorado School of Mines increased from 
446 to 645; during this timeframe, the number of females earning bachelor’s degrees also 
increased from 87 to 142.   
 
South Dakota State University 
 
Retention Program:  Academic Success Fair 
University & Enrollment:  Ferris State University – 10,000 
Website:  http://www.ferris.edu/htmls/colleges/university/asc/index.htm - Program specific 
Website does not exist.  
Program Summary: 
The Academic Success Fair was developed to “provide easily accessible information about study 
strategies in an academic context.”  The Academic Support Center staff coordinates the event 
and invites representatives from various academic support offices on campus to participate.  
These representatives host information tables about numerous topics, ranging from test-taking 
techniques to time management strategies to accessing campus resources.  
 
Each information table has two staff members present to share information with students about 
their designated topic.  Students complete a brief self-assessment related to the topic, and then 
talk with a staff member about strategies they can implement to improve their skills in that area.  
All students are invited to attend the Academic Success Fair; however, advertising is targeted to 
first-year students through first-year experience courses and study skills seminars.  Students who 
attend the fair have the opportunity to register for door prizes, many of which are related to the 
topics presented at the event. 
 
Retention Program:  First Year Experience (FYE) Living- Learning Program 
University & Enrollment:  North Dakota State University – 12,099 
Website:  http://www.ndsu.edu/reslife/reshalls/communities/fye.php 
Program Summary: 
NDSU created the FYE living learning program to provide first-year students with the resources 
and support to make a successful transition from high school to college.  FYE students live in 
Reed/Johnson or Weible halls and have learning teams comprised of two resident assistants, one 
peer mentor, an academic tutor, and one or two faculty members.  Team members play these 
respective roles in helping students be successful: 

• Resident assistants provide community development. 
• Peer mentors assist with transition issues and academics. 
• Academic tutors support academic success initiatives. 
• Faculty focus on bridging the experience in and outside of the classroom. 

 
In this setting, FYE residents receive one-on-one connections with staff and faculty, which 
develops a sense of community.  Faculty members play key roles in creating a caring learning 
environment, and participate in activities with the residents.   
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University of South Dakota 
 
Retention Program:  University College 
University & Enrollment:  Indiana University Purdue University Indianapolis (IUPUI) – 
29,000 
Website:  Not Available 
Program Summary: 
Most entering undergraduate students begin their studies at IUPUI in University College.  This 
usually involves the first two years or until sufficient credits are earned to transfer into one of the 
degree-granting colleges.  University College offers a coordinated support system to ease the 
transition into college life.  Components of the program include:  Learning Communities; 
Academic Advising; Learning Center, including Supplemental Instruction and tutoring; 
Structured Learning Assistance courses; Critical Inquiry courses linked to the disciplines; 
Mathematics Assistance Center; and the Writing Center.  University College is also involved 
with a number of pre-college programs in partnership with Indianapolis K-12 schools and 
community.  Program evaluation is a hallmark of University College, and all components of the 
college engage in ongoing assessment to determine their effectiveness. 
 
Retention Program:  Learning Communities (LC) 
University & Enrollment:  University of Akron – 23,400  
Website:  http://www.uakron.edu/itl/ssp/learningCommunities.php 
Program Summary: 
The University of Akron has established learning communities for groups of up to 25 students.  
These students are blocked scheduled into classes organized around a common skill, theme, or 
career exploration.  The learning communities (LC) typically include the Freshman Experience 
course and at least one first-year core course.  Cultural and social events, focused on 
multicultural and global awareness, involving both faculty and students, are tied to each of the 
LCs.  According to the University of Akron website, the LC mission “…has been to enhance the 
quality of undergraduate education; to foster a climate of innovation; to increase the sense of 
community and collaboration between students and faculty; to improve first-year students’ 
retention, overall GPAs, and credit hour production; and finally, to promote a climate of 
assessment of student learning.” 
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Student Retention - National Benchmarks 
 
Introduction 
This section identifies and discusses national benchmarks for student retention.  Before 
reviewing the benchmark information, please note the following definitions.   
• First-Time, First-Year:  Any undergraduate student who is attending an institution of higher 
education for the first time.  This includes students enrolled in the fall term who entered with 
advance standing (earned college credits before graduation from high school). 
• Full-Time (undergraduate):  A student who is enrolled for 12 or more semester credits. 
• Retention Rate:  A measure of the rate at which students persist in their educational 
programs at an institution, expressed as a percentage.  For four-year institutions, this is the 
percentage of first-time or first-time, full-time degree-seeking undergraduates who enter a 
college or university during the fall academic term and resume study at the same college or 
university the following fall term. 
 
Note:  The definitions listed above were adapted from the U.S. Department of Education, National Center for Education 
Statistics, The Integrated Postsecondary Education Data Systems Report 2003-2004: Glossary, Washington, DC: U.S. 
Government Printing Office, 2003.  [Available on-line with login permission at: http://surveys.nces.ed.gov/ipeds/glossary.asp]. 
 
Summary of National Benchmarks 
Benchmarks are standards by which others may be measured.  An exhaustive search for national 
benchmarks concluded that only two organizations, ACT, Inc. and the Consortium for Student 
Retention Data Exchange (CSRDE), have compiled national data on student retention.  The 
differences between the ACT and CSRDE benchmarks are the criteria used to establish the 
student cohort that is tracked to produce the retention rates.  The ACT freshman cohort is all 
first-time, baccalaureate-degree-seeking undergraduate students regardless of the student credit 
load.  CSRDE’s freshman cohort is comprised of first-time, full-time, baccalaureate-degree-
seeking undergraduate students.   
 
Most of the BOR institutions use CSRDE data rather than ACT data for comparative purposes 
for two reasons.  First, CSRDE reflects the retention data used by Integrated Postsecondary 
Education Data Systems (IPEDS).  Second, CSRDE provides more detailed information by 
gender, ethnicity, and comparative institutions than ACT.   
 
CSRDE Benchmark Categories 
The data used to develop the CSRDE benchmarks are collected on first-time, full-time freshmen 
cohorts.  CSRDE bases its retention benchmarks on institutional size (18,000 or larger; 5,000 – 
17,999; fewer than 5,000 students) and admission selectivity determined by the average ACT 
score of a specific incoming freshman cohort.  Admission selectivity is determined based on the 
following scale: 
 
  Highly Selective    ACT scores above 24.0  
  Selective     ACT scores 22.5 – 24.0 
  Moderately Selective    ACT scores 21.0 – 22.4 
  Less Selective     ACT scores below 21.0 
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Based on these criteria, CSRDE developed the following student retention benchmarks: 
CSRDE Retention Benchmarks for Public Institutions 
First-time, Full-time Freshman Cohort 
2005 - 2006  
 
Institutional 
Characteristics 
 

 
Highly 
Selective 
ACT  
above 24 

 
Selective 
ACT  
22.5-24.0 

 
Moderately 
Selective 
ACT 
21.0-22.4 

 
Less 
Selective 
ACT 
below 21 

 
All Institutions 

All Public 87.2% 77.5% 73.6% 69.3% 80.3% 

Institution Size:      

18,000 or larger 87.8% 78.9% 75.2% 72.4% 83.8% 

5,000 – 17,999 87.4 % 75.7% 72.6% 69.1% 74.9% 

Fewer than 5,000 74.3% 75.9% 70.8% 64.8% 69.3% 

Note:  Retention rates for large institutions are considerably higher than for the smaller schools.  CSRDE does not explain this 
difference. 
 
CSRDE Retention Benchmarks Compared to BOR Institutions’ Retention Rates 
Based on the information collected through the CSRDE, this section will provide: 

• charts showing each BOR institution’s retention rate compared to the CSRDE national 
benchmarks for the 2001, 2002, 2003, 2004, and 2005 freshmen cohorts; 

• bar graphs showing each BOR institution’s retention rate as compared to its peer 
institutions for the 2001, 2002, 2003, 2004, and 2005 freshman cohorts; and 

• explanation of the criteria used by each BOR institution to select peer institutions.  
 
Note:  The retention data reported in the following charts are different than the retention data provided in the BOR Fact Book.  
The difference is based on the cohorts used to determine the retention rate.  CSRDE bases retention rates on cohorts of first-time, 
full-time freshmen, while the Fact Book generates retention data based on all first-time freshmen. 
 

Black Hills State University 
Black Hills State University 
2001, 2002, 2003, 2004 & 2005 Cohorts 
First-time, Full-time Freshman Retention Rates 
CSRDE Benchmarks 

Cohort 
Year 

CSRDE 
Admissions 
Selectivity Institution Size 

CSRDE 
Benchmark 

BHSU 
Retention Rate 
Using CSRDE 
Criteria 

BHSU 
Percentage 
Compared to 
CSRDE Benchmark 

2001/02 Less 
Selective 

Less than 5,000 - 
students 67% 51% -16% 

2002/03 Less 
Selective 

Less than 5,000 - 
students 67.1% 56% -11.1% 

2003/04 Less 
Selective 

Less than 5,000 - 
students 66.5% 53% -13.5% 

2004/05 Less 
Selective 

Less than 5,000 - 
students 65.5% 54% -11.5% 

2005/06 Less 
Selective 

Less than 5,000 - 
students 64.8% 55% -9.8% 
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Black Hills State University 
2001, 2002, 2003, 2004 & 2005 Cohorts

First-time, Full-time Freshman Retention Rate
Compared to Peer Institutions

40%

50%

60%

70%

80%

90%

2001 51% 0% 69% 60% 69% 58%

2002 56% 65% 64% 71% 71% 53%

2003 53% 59% 65% 71% 71% 56%

2004 54% 60% 71% 64% 68% 59%

2005 55% 62% 66% 0% 65% 57%

BHSU CSU-Pueblo DSU Dickinson St NSU
MO 

Western

 
Note:  A zero (0) indicates the institution did not participate in the CSRDE for that year. 
 
Criteria for Selecting National Peers 
Black Hills State University initially selected 10 peer institutions based on IPEDS and NSSE 
data.  This list was compared to the CSRDE participants and five schools were selected based on 
comparable admission selectivity.  Schools selected were described as “less selective” or 
“moderately selective” in admissions.  The institutions chosen were Colorado State University-
Pueblo, Dakota State University, Dickinson State, Northern State University, and Missouri 
Western State University. 
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Dakota State University 

 

Dakota State University 2001, 2002, 2003, 2004 & 2005 Cohorts 
First-time, Full-time Freshman Retention Rates 
CSRDE Benchmarks 

Cohort 
Year 

CSRDE 
Admissions 
Selectivity Institution Size 

CSRDE 
Benchmark 

DSU Retention 
Rate Using 
CSRDE Criteria 

DSU Percent 
Compared to 
CSRDE 
Benchmark 

2001/02 Moderately 
Selective 

Less than 5,000 - 
students 69% 67% -2.0% 

2002/03 Less 
Selective 

Less than 5,000 - 
students 

 
67.1% 
 

69% +1.9% 

2003/04 Moderately 
Selective 

Less than 5,000 - 
students 69.3% 65% -4.3% 

2004/05 Moderately 
Selective 

Less than 5,000 - 
students 69.2% 70% +0.8% 

2005/06 Moderately 
Selective 

Less than 5,000 - 
students 70.8% 66% -4.8% 

Dakota State University 
2001, 2002, 2003, 2004 & 2005 Cohorts

First-time, Full-time Freshman Retention Rate
Compared to Peer Institutions

40%

50%

60%

70%

80%

90%

2001 67% 0% 72% 66% 0% 56%

2002 69% 0% 69% 70% 0% 57%

2003 65% 84% 74% 70% 0% 58%

2004 70% 81% 80% 67% 73% 61%

2005 66% 79% 70% 70% 72% 67%

DSU U of MN-
Morris

U of MI-Flint Wayne St  
College

Framingham St U of Science & 
Arts of OK

Note:  A zero (0) indicates the institution did not participate in the CSRDE for that year. 
 
Criteria for Selecting National Peers 
Dakota State University selected peers for retention studies based on the following variables:  

• Carnegie classification  
• Freshman cohort headcount  
• Institution size  
• Percent of students with a first-term grade point average of less than 2.0  
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• Percent of minorities  
• Percent of undergraduate students who are part-time  
• First-year retention rate  
• Admission selectivity:  “less selective” or “moderately selective” (based on the cohort’s 

average ACT Composite)  
For recent peer studies, DSU included an “aspirational” peer, which is an institution with a 
significantly higher retention rate.  This institution also had a higher average freshmen ACT 
score and fewer students with a GPA of less than 2.0 after the first semester.  The five schools 
selected for this comparison include the University of Minnesota-Morris, University of 
Michigan-Flint, Wayne State College (NE), Framingham State, and the University of Science 
and Arts of Oklahoma. 
  

Northern State University 

 

Northern State University 2001, 2002, 2003, 2004 & 2005 Cohorts 
First-time, Full-time Freshman Retention Rates 
CSRDE Benchmarks 

Cohort 
Year 

CSRDE 
Admissions 
Selectivity Institution Size 

CSRDE 
Benchmark 

NSU Retention 
Rate Using 
CSRDE Criteria 

NSU Percent 
Compared to 
CSRDE 
Benchmark 

2001/02 Moderately 
Selective 

Less than 5,000 - 
students 69.0% 69% -- 

2002/03 Moderately 
Selective 

Less than 5,000 - 
students 

 
69.6% 
 

71% +1.4% 

2003/04 Moderately 
Selective 

Less than 5,000 - 
students 69.3% 71% +1.7% 

2004/05 Moderately 
Selective 

Less than 5,000 - 
students 69.2% 68% -1.2% 

2005/06 Moderately 
Selective 

Less than 5,000 - 
students 70.8% 65% -5.8% 
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Northern State University
 2001, 2002, 2003, 2004 & 2005 Cohorts

First-time, Full-time Freshman Retention Rate
Compared to Peer Institutions

40%

50%

60%

70%

80%

90%

2001 69% 70% 66% 75% 51% 67%

2002 71% 67% 70% 74% 56% 69%

2003 71% 66% 70% 76% 53% 65%

2004 68% 68% 67% 75% 54% 70%

2005 65% 69% 70% 76% 55% 66%

Northern
MSU-

Moorhead
Wayne St UM-Duluth BHSU DSU

 
 
Criteria for Selecting National Peers 
The NSU Office of Institutional Research has identified seven peer institutions, including 
aspirational peers.  The criteria for selecting these institutions included Carnegie classification, 
size, similar regional location, ACT averages, and retention rates.  The five institutions 
represented in this report are Black Hills State University, Dakota State University, Minnesota 
State University-Moorhead, University of Minnesota-Duluth, and Wayne State University (NE). 
 
South Dakota School of Mines and Technology 
South Dakota School of Mines & Technology 
2001, 2002, 2003, 2004 & 2005 Cohorts 
First-time, Full-time Freshman Retention Rates 
CSRDE Benchmarks 

Cohort 
Year 

CSRDE 
Admissions 
Selectivity Institution Size 

CSRDE 
Benchmark 

SDSM&T 
Retention Rate 
Using CSRDE 
Criteria 

SDSM&T  
Percent 
Compared to 
CSRDE 
Benchmark 

2001/02 Selective Less than 5,000 - 
students 72.3% 71% -1.3% 

2002/03 
Selective Less than 5,000 - 

students 74.6% 73% -1.6% 

2003/04 
Highly  
Selective 

Less than 5,000 - 
students 73.5% 64% -9.5% 

2004/05 
Selective Less than 5,000 - 

students 74.3% 73% -1.3% 

2005/06 
Highly 
Selective 

Less than 5,000 - 
students 74.3% 74% -0.34% 
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South Dakota School of Mines & Technology
 2001, 2002, 2003, 2004 & 2005 Cohorts

First-time, Full-time Freshman Retention Rate
Compared to Peer Institutions

40%
50%
60%
70%
80%
90%

2001 71% 76% 78% 85% 84% 94%

2002 73% 75% 81% 81% 83% 91%

2003 64% 75% 82% 81% 85% 92%

2004 73% 74% 81% 81% 87% 92%

2005 74% 77% 81% 85% 87% 92%

SDSMT SDSU MI Tech IL Inst Tech UM-Rolla
Rose-

Hulman

 
 
Criteria for Selecting National Peers 
The number of institutions nationwide specializing in science, technology, engineering, and math 
degrees, the “STEM” disciplines, is relatively small.  Eight of the eleven STEM institutions were 
selected as SDSM&T peers.  These institutions were specifically selected due to their distinction 
in areas such as outstanding project-based undergraduate curriculum, high retention rates, 
freshmen engineering experience, and significant Department of Defense funded research.  
SDSM&T is working toward distinction in these areas and, therefore, the peer institutions 
selected are more appropriately viewed as exemplars or aspirations.  Institutions chosen for 
comparison are South Dakota State University, Michigan Tech, Illinois Institute of Technology, 
University of Missouri-Rolla, and Rose-Hulman Institute of Technology (IN). 
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South Dakota State University 
South Dakota State University 
2001, 2002, 2003, 2004 & 2005 Cohorts 
First-time, Full-time Freshman Retention Rates 
CSRDE Benchmarks 

Cohort 
Year 

CSRDE 
Admissions 
Selectivity Institution Size 

CSRDE 
Benchmark 

SDSU Retention 
Rate Using 
CSRDE Criteria 

SDSU Percent 
Compared to 
CSRDE 
Benchmark 

2001/02 Moderately 
Selective 

5,000 - 17,999 
students 71.5% 76% +4.5 % 

2002/03 Moderately 
Selective 

5,000 - 17,999 
students 71.8% 75% +3.2% 

2003/04 Moderately 
Selective 

5,000 - 17,999 
students 72.3% 75% +2.7% 

2004/05 Moderately 
Selective 

5,000 – 17,999 
students 72.5% 74% +1.5% 

2005/06 Selective 5,000 – 17,999 
students 75.7% 77% +1.3% 

South Dakota State University
 2001, 2002, 2003, 2004 & 2005 Cohorts

First-time, Full-time Freshman Retention Rate
Compared to Peer Institutions

40%

50%

60%

70%

80%

90%

2001 76% 71% 77% 76% 78% 69%

2002 75% 70% 80% 75% 75% 75%

2003 75% 72% 81% 75% 77% 73%

2004 74% 71% 81% 75% 74% 70%

2005 77% 71% 78% 77% 75% 72%

SDSU Montana St NDSU UND UWyoming Utah St

 
 
Criteria for Selecting National Peers 
SDSU has identified 12 peer institutions.  These institutions were selected by utilizing the 
Carnegie criteria as a foundation.  The Carnegie elements used were public institution, four-year 
degree-granting and above, land-grant mission, broader Midwest region, enrollments at or above 
11,000 students, and academic offerings similar to SDSU.  Based on this information, a group of 
approximately 40 institutions was identified.  Additional data were collected on these institutions 
from the National Center for Education Statistics IPEDS database.  Some of this data included:  
revenue and expenditures, headcount and FTE, graduation data, and student-faculty ratio.  
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Utilizing this data, a final list of 12 peer institutions was identified.  For the purposes of this 
report, the retention data for the five universities that participated in the CSRDE were provided 
(Montana State University, North Dakota State University, University of North Dakota, 
University of Wyoming, and Utah State University). 
 

University of South Dakota 
University of South Dakota 
2001, 2002, 2003, 2004 & 2005 Cohorts 
First-time, Full-time Freshman Retention Rates 
CSRDE Benchmarks 

Cohort 
Year 

CSRDE 
Admissions 
Selectivity Institution Size 

CSRDE 
Benchmark 

USD Retention 
Rate Using 
CSRDE Criteria 

USD Percent 
Compared to 
CSRDE 
Benchmark 

2001/02 Moderately 
Selective 

5,000 - 17,999 
students 71.5% 71% -0.5% 

2002/03 Moderately 
Selective 

5,000 - 17,999 
students 71.8% 69% -2.8% 

2003/04 Moderately 
Selective 

5,000 - 17,999 
students 72.3% 68% -4.3% 

2004/05 Selective 5,000 - 17,999 
students 77.3% 69% -8.3% 

2005/06 Selective 5,000 - 17,999 
students 75.7% 71% -4.7% 

University of South Dakota
 2001, 2002, 2003, 2004 & 2005 Cohorts

First-time, Full-time Freshman Retention Rate
Compared to Peer Institutions

40%
50%
60%
70%
80%
90%

2001 71% 71% 76% 69% 76% 78%

2002 69% 71% 70% 71% 75% 75%

2003 68% 70% 74% 70% 75% 77%

2004 69% 68% 71% 70% 75% 74%

2005 71% 74% 71% 72% 77% 75%

USD
UA-

Fairbanks
UM-Kansas 

City
UMontana UND UWyoming

 
 
Criteria for Selecting National Peers 
The University of South Dakota currently uses a list of 12 universities for peer comparison.  The 
selection for the group started with the administration’s vision about the University of South 
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Dakota:  “To be the best small, public flagship university in the nation built upon a liberal arts 
foundation.”  The criteria used to select the 12 peers included: 

• public institutions that extend beyond the Midwest but are not located in major 
metropolitan areas; 

• Carnegie Classification of Higher Education’s Doctoral/Research Intensive category;   
• small in enrollment size (Fall 2002 headcount between 7,000 and 14,000); and 
• universities offering first professional degrees in law and medicine.  

After reviewing the list, two more universities offering first professional degrees were added.  
The list of 14 institutions (including USD) was reviewed by the University Planning Committee 
(UPC).  The UPC removed two institutions due to geographic location and average freshman 
ACT scores and one school was added.  A group of 12 peers was adopted; the five represented in 
this report are University of Alaska-Fairbanks, University of Missouri-Kansas City, University 
of Montana, University of North Dakota, and University of Wyoming. 
 
Additional Resources 
The information provided focuses on student retention rates defined as a measurement of the rate 
at which a particular freshman cohort persists at the same institution from its first fall semester to 
the following fall semester.  Information on graduation rates, which is the number of students in 
a particular freshman cohort at a specific institution that graduates from that same institution 
over five and six years is also valuable.  While this report does not focus on graduation rates, it is 
important to note that the Education Trust, an independent nonprofit organization that focuses on 
closing the achievement gaps between low-income students, students of color, and other youth, 
has created an online interactive tool to obtain information about graduation rates at four-year 
colleges and universities.  This interactive web-based tool allows institutions to review 
graduation rates at other institutions, examine graduation rates of diverse groups of students, and 
compare graduation rates of similar institutions.  The information used is drawn from the U.S. 
Department of Education’s Graduation Rate Survey.  The committee strongly suggests each 
BOR institution access the website (http://www.collegeresults.org/) to gain this valuable 
graduation data.   
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Recommendations to Improve Traditional-Aged Student Retention 
 
Introduction 
After thoroughly analyzing student retention literature and research, the Task Force developed 
two sets of recommendations.  One set of recommendations has been developed for the 
campuses and another for the BOR system.  It is important to acknowledge that these 
recommendations focus on improving retention for first-time, full-time students on a traditional 
campus from their freshman to sophomore year.   
 
Campus Recommendations 
Based on the research reviewed, the three major areas that impact college student retention are: 

• student and institutional characteristics; 
• institutional practices, programs, and policies that monitor student progress, increase 

student engagement, and support student success; and 
• institutional culture that has a student-centered mission and supports campus-wide 

collaboration and coordination. 
 

While retention strategies should be tailored to meet a specific institution’s student needs, the 
Task Force identified some general recommendations for the campuses to consider.   

 
1. Current Programs:  Each institution needs to continue supporting a wide array of services and 

programs to meet the needs of its respective student population.  As part of these initiatives, 
the Task Force recommends that each campus continue supporting the 2003 BOR System 
Retention Task Force recommendations currently in place, including: 
• providing freshmen seminars; 
• offering learning communities; 
• soliciting external grant support; and 
• coordinating retention efforts on campus. 

 
2. Assessment:  Retention initiatives should be assessed annually to determine the impact on 

student success.  Each BOR institution should utilize the Consortium for Student Retention 
Data Exchange (CSRDE) Benchmarks and Education Trust graduation data to compare its 
retention and graduation rates to peer institutions.  
 

3. Data Collection:  Collect, compile, and analyze data annually on students who leave the 
institution to identify the student populations at-risk of dropping out.  Populations that have 
been identified nationally and within the South Dakota BOR system include students of 
color, economically disadvantaged students, individuals with disabilities, students who are 
academically under prepared, first-generation students, and students who have not selected a 
major.   
 

4. Design and Implement Programs:  Based on an analysis of the retention data collected, 
evaluate each university’s current retention model to ensure the strategies being implemented 
focus on meeting the needs of at-risk students.  These campus-wide retention models should 
continue spanning the first year as well as include programs within the first six weeks of the 
student’s first semester.   
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5. Faculty Involvement:  Encourage faculty to enhance their curriculum to include opportunities 
for engaging students in the learning process through experiential learning and group 
projects.  The National Survey of Student Engagement (NSSE), administered by the Indiana 
University Center for Postsecondary Research, consistently shows that interaction with 
faculty, staff, and other students is one of the strongest predictors of student persistence.  The 
current faculty/staff recognition system should also be evaluated to ensure that each 
institution acknowledges the impact faculty efforts have on student retention.  
 

6. Training:  Faculty and staff development programs that provide university personnel with 
opportunities to improve their ability to interact with students should continue being offered.   
 

7. Academic Advising:  According to the research, there is a direct correlation between high 
retention and graduation rates and proactive advising models.  These advising models 
actively monitor student performance, intervene early when students experience academic 
difficulty, and follow up on student progress.  Based on this information, each BOR 
institution should evaluate its current advising model to ensure that it includes these 
elements. 
 

8. Collaboration between Academic Affairs and Student Affairs:  Retention rates are higher at 
universities that approach retention as a campus-wide, collaborative effort.  A high level of 
collaboration between academic and student affairs in developing and administrating 
retention programs is instrumental in increasing student success and persistence.  The 
administrative teams at each BOR institution should support collaboration between 
Academic and Student Affairs. 
 

9. Financial Implications:  Improving student retention can significantly improve the 
institution’s financial well being.  Each BOR institution is highly encouraged to utilize an 
instrument like the Noel-Levitz Retention Revenue Estimator to calculate the change in the 
university’s financial status between the institution’s current and targeted retention rate.  This 
information, along with the data collected from the assessment of the institution’s retention 
initiatives, should be used to solicit campus resources.   

 
BOR System-wide Recommendations 
1. Retention Summit:  To share retention ideas among the institutions, the Board of Regents 

(BOR) should support an annual retention summit.  Each institution can plan and host this 
summit on a rotating basis. 

 
2. Collaboration with K-12:  The BOR should collaborate with the South Dakota K-12 system 

to create transition plans for students who struggle academically due to a disability that 
impacts learning.   

 
3. Mid-term Deficiency Process:  To improve the process for monitoring students’ academic 

progress, the method for recording deficiencies on the Colleague system should be changed 
from a DEF to an actual grade.  Additionally, the timeline for recording deficiencies should 
be reviewed.   
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Retention Issues for Nontraditional-Aged Students 
 
Introduction 
According to enrollment data, the students served at the Board of Regents’ (BOR) Centers 
(Capitol University Center, Rapid City Center, and University Center) could be classified as 
nontraditional-aged.  They are older, financially independent, possibly single parents, and 
working full time and taking courses part time.  To provide a foundation of knowledge for 
developing retention strategies at the three Centers, two recent dissertations were reviewed.   

• Dr. Margaret O’Brien’s dissertation, “Relationship between Nontraditional Students’ 
Personal Characteristics and their Retention at a Satellite Campus in South Dakota”  

• Ms. Heather Waring Johnson’s (Ed.D. candidate at USD, 2007) dissertation proposal, 
“Factors Affecting Student Retention at a Select Two-Year Technical College”   

A summary of these two dissertations is provided.  An extensive list of resources on 
nontraditional-aged student retention is provided in Appendix C. 
 
Summary of Dissertations 
Dr. O’Brien’s Dissertation - “Relationship between Nontraditional Students’ Personal 
Characteristics and their Retention at a Satellite Campus in South Dakota” 
This study examined the retention rates of a cohort of students enrolled in fall 2001 in three 
public institutions’ degree programs at the University Center (UC) in Sioux Falls, South Dakota.  
The relationship between the retention rates and students’ personal characteristics was also 
explored. 
 
Results of the study showed that retention rates at the University Center decreased each year, 
beginning fall 2002, and students in the 18-28 age group had the highest year-to-year retention 
rate.  Students enrolled in associate degree programs had higher than expected retention rates and 
students enrolled in baccalaureate degree programs had lower than expected retention rates.  
Beginning with year three of the study, gender, financial aid, remedial math and English were 
significantly related to retention.  Based on these findings, recommendations made by Dr. 
O’Brien include:   

• Due to the high number of female students, providing child care might be beneficial.  
• UC personnel need to determine why retention is lower than expected for males. 
• The lower than expected retention rates for students taking remedial math, and English 

suggests the need for more access to tutoring, faculty assistance, and academic advising.  
• Financial aid counseling and alternative forms of funding need to be made available to 

students attending the University Center.  
• An Early Alert system should be implemented to help students be successful.   
• Face-to-face or on-line voluntary student success workshops need to be developed. 

 
Heather Waring Johnson’s, (Ed.D. candidate at USD, 2007) Dissertation Proposal – 
“Factors Affecting Student Retention at a Select Two-Year Technical College” 
This dissertation proposal focuses on retention of two-year technical college students and 
includes an extensive literature review on the retention of nontraditional students.  The literature 
review highlights numerous studies that emphasize environmental variables that are key 
predictors of attrition among nontraditional students. Johnson focuses on Bean and Metzner’s 
(1985) Conceptual Model of Nontraditional Student Attrition as the basis of her quantitative 
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study on student retention to be conducted at a two-year technical school.  The Bean and 
Metzner model, which is intended to be flexible and targets students 24 years of age or older, 
enrolled part-time, and commuting to school has five major premises: 

• Previous academic performance impacts college academic success; low past performance 
predicts future likelihood of dropping out. 

• Deciding to drop out is influenced by intent to leave, which is influenced by academic 
variables and psychological characteristics. 

• Psychological outcomes are influenced by pre-matriculation, academic, and 
environmental variables. 

• Pre-matriculation variables, though indirect, may impact attrition. 
• Environmental variables have a direct, significant effect on persistence. 

 
Based on the literature review, Ed.D. candidate Johnson identified the following variables for her 
study as having a significant influence on the retention of two-year college students:  gender, 
age, ethnicity, high school GPA, high school rank, composite ACT score, parental education 
status, date of admittance, program of study, first-semester college GPA, enrollment status, 
course-taking behavior, family status, commuting distance, and types of financial aid received.  
Finally, another key factor being considered is Seidman’s (2005) formula for student retention, 
which emphasizes early and ongoing intervention for at-risk students. 
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Improving Student Retention for Nontraditional-Aged Students 
Program Examples 

Institutions of higher education have developed a variety of retention programs to support 
nontraditional-aged students.  A brief listing and summary of programs being offered at other 
institutions are highlighted below. 
 
Retention Program:  Center for Student Empowerment  
University and Enrollment:  Central Washington University – 9,600 Students 
Website:  http://www.cwu.edu/ 
Program Summary:  This program offers support services that help retain nontraditional-
aged students including: 
• Family-Friendly Campus Initiative 
• Nontraditional Student Welcome Carnival  
• National Nontraditional Student Week Celebration 
• Out to Lunch Speaker Series  
• Quest Newsletter for Nontraditional Students 
• Resource Guide and Academic Planner 
• Early Childhood Learning Center (ECLC) 
• Nontraditional Students Honor Societies (Alpha Sigma Lambda, Psi Delta Omega) 

 
Retention Program:  RENEW Re-entry Services 
University and Enrollment:  DeAnza College, Cupertino, California – 22,000 Students 
Website:  http://www.deanza.edu/renew/ 
Program Summary:  The purpose of the RENEW Re-entry Services is to reduce obstacles that 
can prevent non-traditional students from returning to school, or accomplishing their educational 
goals.  The program defines a non-traditional student, as anyone who is at least 25 years old, or 
any student who has had a significant break in his or her education, a student who is married or 
divorced or a student who is a single parent.  RENEW staff assists students with completing the 
application and registration processes, conducts an orientation program, and provides ongoing 
support and services.  Specific services include academic advising, express registration, career 
and personal counseling, financial aid and scholarship assistance, workshops, and chat rooms.  
 
Retention Program:  Resources for Adult Learners Program 
University and Enrollment:  Colorado State University - 25,000 Students 
Website:  http://www.ocssral.colostate.edu/ral/programs.asp 
Program Summary:  The University’s Resources for Adult Learners Program offers a variety 
of services to assist nontraditional-aged students succeed in higher education.  Services include a 
newsletter, a nontraditional-aged student recognition week and conference, family support 
resources, and a nontraditional-aged student seminar series.  An Adult Learner Coordinator is 
also available to organize a nontraditional-aged student orientation and a peer mentor program, 
as well as advise the nontraditional-aged student club and honor society.  Finally, social 
programs, including a weekly “Java JumpStart” event, weekly pizza gatherings, and adult learner 
outings are provided.   
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Recommendations to Improve Student Retention at the 
Board of Regents’ Centers 

 
Introduction   
Students served at the three Board of Regents’ Centers (Capital University Center, University 
Center, and West River Center) have characteristics of the nontraditional-aged population, which 
include being older, financially independent, and possibly single parents.  These students often 
take courses on a part-time basis while working full-time.  Educational centers serving these 
student tend to have low retention and graduation rates.  To address this situation, creative and 
innovative approaches need to be developed to meet the students’ needs.   
 
Recommendations 
The Task Force recommends a University Center (UC) Retention Committee be appointed to 
create a retention plan for this center.  The retention models and strategies developed by this 
committee could be used to create similar plans at the West River and Capital University 
Centers.  To be successful, the UC and University representatives should collaborate to create the 
retention plan.  To maximize chances for success, a committee membership, charge, and timeline 
are outlined below.  
 
Committee Membership:  Academic Affairs and Student Affairs representatives should be 
appointed from Dakota State University, Northern State University, South Dakota State 
University, and the University of South Dakota.  Two representatives should also be selected 
from the University Center staff.  A chairperson should be selected from this group.  In addition 
to these members, representatives from Capital University Center, Black Hills State University, 
and South Dakota School of Mines and Technology should be selected to gain insight into 
developing similar retention models at the Capital University and West River Centers. 
 
Committee Charge:  Examine the retention issues and persistence patterns of students attending 
the University Center and develop a retention model to increase student success.  To accomplish 
this goal, the committee should address the following items: 

• Carefully analyze the characteristics of students attending the University Center. 
• Provide a brief overview of the student retention literature and research regarding 

students with these characteristics. 
• Highlight the key components for improving student retention for this population. 
• Identify program examples that have succeeded at other institutions. 
• Recommend a retention model and strategies for the University Center. 

 
Timeline:  The following timeline is recommended to move this important retention issue 
forward while providing the committee adequate time to complete the task. 
  January 2008 Appoint committee 
  October 2008 Committee completes project 
 
Note:  It is recommended that this same process be used in 2009 to develop retention models for 
the Capital University and West River Centers. 

  
Page 44   

   



Appendix A 
South Dakota Board of Regents Student Retention Task Force Membership 

 
 
Dr. Marysz Rames, Chair     Dr. Keith Corbett 
Vice President for Student Affairs    Interim Dean, College of General Studies 
South Dakota State University    South Dakota State University 
 
Dr. Kristi Pearce     Dr. Joe Valades 
Assistant Vice President     Director, Center for Academic Success 
for Academic Affairs     Black Hills State University     
Black Hills State University 
 
Ms. Carrie Ahern      Dr. Steve Shirley 
Director of Institutional Effectiveness   Vice President for Student Affairs 
and Assessment     Dakota State University 
Dakota State University     
 
Dr. Bruce Petrie     Mr. Steve Rasmussen 
Director of Assessment    Interim Director, University College 
Northern State University    Northern State University 
 
Dr. Pat Beu       Ms. Reeny (Maureen) Wilson 
Director of Retention and Testing   Director, Residence Life and Surbeck Center 
SD School of Mines and Technology   SD School of Mines and Technology 
 
Dr. Teddi Joyce     Dr. Lynn Rognstad 
Chief Public Relations Officer Associate Vice President for  
University of South Dakota  Academic Affairs 
       University of South Dakota 
 
Dr. Sam Gingerich     Dr. James Shekleton 
System Chief Academic Officer   General Counsel 
South Dakota Board of Regents   South Dakota Board of Regents 
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Appendix B 
Sources on Traditional-Aged Student Retention 

 
Adelman, C. (1999).  Answers in the toolbox: Academic intensity, attendance patterns, and 

bachelor’s degree attainment.  Washington, D.C.:  U.S. Department of Education Office 
of Educational Research and Improvement. 

Astin, A. W. (1975).  Preventing students from dropping out.  San Francisco:  Jossey-Bass. 
Astin, A. W. (1979).  Student involvement:  A developmental theory for higher education.  

Journal of College Student Personnel, 25, 297-308. 
Astin, A. W. (1984).  Student involvement:  A developmental theory for higher education. 

Journal of College Student Personnel, 25, 297-308. 
Astin, A. W. (1993).  What matters in college:  Four critical years revisited.  San Francisco: 

Jossey-Bass. 
Beatty-Guenter, P. (1994).  Sorting, supporting, connecting, and transforming:  Retention 

strategies at community colleges.  Community College Journal of Research and Practice, 
18, 113-139. 

Bean, J. P. & Eaton, S. B. (2001).  The psychology underlying successful retention practices.  
Journal of College Student Retention, 3, (1), 73-89. 

Bean, J. P. & Metzner, B. (1985).  A conceptual model of nontraditional undergraduate student 
attrition.  Review of Educational Research, 55, (4), 485-540.  

Borland, K. W. (2002).  Assessing retention: six steps and four paradigms.  Journal of College 
Student Retention, 3(4), 365-378. 

Boyer, E. (1987).  College: The undergraduate experience in America.  New York: Harper and 
Row Publishers. 

Braunstein, A. W., Lesser, M., & Pescatrice, D. R. (2006).  The business of freshmen student 
retention: Financial, institutional, and external factors.  Journal of Business & Economic 
Studies,  12(2), 33-53. 

Braxton, J. M. & McClendon, S. A. (2001).  The fostering of social integration and retention 
through institutional practice.  Journal of College Student Retention, 3(1), 57-71. 

Caison, A. L. (2004-2005).  Determinants of systematic retention: Implications for improving 
retention practice in higher education.   Journal of College Student Retention, 6(4), 425-
441. 

Campbell, T. A. & Campbell, D. E. (1997).  Faculty/student mentor program:  Effects on 
academic performance and retention.  Research in Higher Education, 38(6) 727-742. 

Chickering, A. W. & Reisser, L. (1993).  Education and identity.  San Francisco:  Jossey-Bass. 
Cope, R. & Hannah, W. (1975).  Revolving college doors.  New York: John Wiley & Sons. 

Cutright, M. (2006).  A consortium project to improve retention and the first year of college:  
Results and recommendations.  Journal of College Student Retention, 7(3-4), 189-199. 

Dale, P.M. & Zych, T. (1996).  A successful college retention program.  College Student 
Journal,30(3), 354-361. 

Derby, D. C. & Smith, T. (2004).  An orientation course and community college retention.  
Community College Journal of Research and Practice, 28, 763-773. 

Dodd, J. M. and others. (1995).  American Indian student retention and withdrawal.  College and 
University, 31, 435-437. 
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