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LEGAL CAVEAT 

The Advisory Board Company has made efforts to verify 
the accuracy of the information it provides to members. 
This report relies on data obtained from many sources, 
however, and The Advisory Board Company cannot 
guarantee the accuracy of the information provided or any 
analysis based thereon. In addition, The Advisory Board 
Company is not in the business of giving legal, medical, 
accounting, or other professional advice, and its reports 
should not be construed as professional advice. In 
particular, members should not rely on any legal 
commentary in this report as a basis for action, or assume 
that any tactics described herein would be permitted by 
applicable law or appropriate for a given member’s 
situation. Members are advised to consult with appropriate 
professionals concerning legal, medical, tax, or accounting 
issues, before implementing any of these tactics. Neither 
The Advisory Board Company nor its officers, directors, 
trustees, employees and agents shall be liable for any 
claims, liabilities, or expenses relating to (a) any errors or 
omissions in this report, whether caused by The Advisory 
Board Company or any of its employees or agents, or 
sources or other third parties, (b) any recommendation or 
graded ranking by The Advisory Board Company, or (c) 
failure of member and its employees and agents to abide 
by the terms set forth herein. 

The Advisory Board is a registered trademark of The 
Advisory Board Company in the United States and other 
countries. Members are not permitted to use this 
trademark, or any other Advisory Board trademark, 
product name, service name, trade name, and logo, 
without the prior written consent of The Advisory Board 
Company. All other trademarks, product names, service 
names, trade names, and logos used within these pages 
are the property of their respective holders. Use of other 
company trademarks, product names, service names, 
trade names and logos or images of the same does not 
necessarily constitute (a) an endorsement by such 
company of The Advisory Board Company and its 
products and services, or (b) an endorsement of the 
company or its products or services by The Advisory 
Board Company. The Advisory Board Company is not 
affiliated with any such company. 

IMPORTANT: Please read the following. 

The Advisory Board Company has prepared this report 
for the exclusive use of its members. Each member 
acknowledges and agrees that this report and the 
information contained herein (collectively, the “Report”) 
are confidential and proprietary to The Advisory Board 
Company. By accepting delivery of this Report, each 
member agrees to abide by the terms as stated herein, 
including the following: 

1. The Advisory Board Company owns all right, title and 
interest in and to this Report. Except as stated herein, 
no right, license, permission or interest of any kind in 
this Report is intended to be given, transferred to or 
acquired by a member. Each member is authorized 
to use this Report only to the extent expressly 
authorized herein. 

2. Each member shall not sell, license, or republish this 
Report. Each member shall not disseminate or permit 
the use of, and shall take reasonable precautions to 
prevent such dissemination or use of, this Report by 
(a) any of its employees and agents (except as stated 
below), or (b) any third party. 

3. Each member may make this Report available solely to 
those of its employees and agents who (a) are 
registered for the workshop or membership program of 
which this Report is a part, (b) require access to this 
Report in order to learn from the information described 
herein, and (c) agree not to disclose this Report to 
other employees or agents or any third party. Each 
member shall use, and shall ensure that its employees 
and agents use, this Report for its internal use only. 
Each member may make a limited number of copies, 
solely as adequate for use by its employees and 
agents in accordance with the terms herein. 

4. Each member shall not remove from this Report any 
confidential markings, copyright notices, and other 
similar indicia herein. 

5. Each member is responsible for any breach of its 
obligations as stated herein by any of its employees 
or agents. 

6. If a member is unwilling to abide by any of the 
foregoing obligations, then such member shall 
promptly return this Report and all copies thereof to 
The Advisory Board Company. 
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1) Executive Overview 
 

Most states maintain some form of prescribed credit hour and content area 

requirements that comprise their general education core programs. Requirements 

range from 15 to 48 credit hours and are typically allocated between four to six content 

areas. 

 

Effective general education programs allow for institutional variation or additional 

requirements. As most states maintain a wide range of institutions with different 

missions and objectives, state officials often allow institutions to define a block of credit 

hours that ensure state-required course alignment with varying institutional missions. 

 

Development processes originate on individual campuses, where faculty actively 

engage in the continual advancement and formalization of student learning 

outcomes. State officials facilitate the establishment of statewide frameworks and 

requirements; however, for the process to be effective, contacts stress the importance of 

faculty ownership. 

 

The guaranteed transfer of associate degrees does not often materialize, as 

students credit hours transfer successfully and are granted junior year status, but 

are unable to complete their degree programs within four years. Many states 

struggle with timely graduation rates for transfer students even when clear articulation 

agreements are in place. Administrators should institute multiple transfer pathways to 

simplify the transfer process to four-year institutions.  

 

Committees comprised of state officials and institution-level administrators 

provide a formal, structured entity to oversee the general education program 

implementation. These committees monitor the implementation and serve a 

maintenance-oriented function on individual campuses. Oftentimes, they also act as 

mediator when transfer credit complaints or troubles arise. 

 

State officials have yet to conduct any formal evaluations of state- and system-

wide general education programs, as the vast majority of them are still in their 

infancy. While contacts have not conducted these formal evaluations yet, most contacts 

plan to use both quantitative and qualitative feedback after the initial implementation is 

complete and obstacles are overcome.   

Key 
Observations 
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2) Development of Current Requirements 

Most States Allow Students to Transfer Core Blocks of Lower 
Division Courses 

The map below indicates which states allow students to transfer core lower-division 

courses in full across institutions meeting a receiving institution’s lower-division 

requirements. However, the seemingly large number of states with such a policy is 

slightly misleading as the transferability of core lower-division courses ranges from 

voluntary participation by institution to mandated participation by all public institutions.  

Statewide Transferable Core of Lower Division Courses 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

States Prescribe Specific Credit Hour and Content Area 
Requirements for General Education Programs 

State officials require between 15 and 48 credit hours for their general education 

programs. Most often, these credits are allocated between four to six content areas. 

Common content areas include English communication, mathematics, natural sciences, 

and social sciences. 

Detailed General Education Requirements in Select States 

State 
Participating 
Institutions 

Required Credit 
Hours / Courses 

Content Areas Institution-Level Variation 

Alabama 

▪ All public 
institutions 
(both two 
year and four 
year) 

▪ Between 41 
and 42 credit 
hours 

▪ Written Composition 

▪ Humanities & Fine Arts 

▪ Natural Sciences & 
Mathematics 

▪ History, Social, and 
Behavioral Sciences 

▪ Four year institutions 
must include a fifth area 
that consists of between 
19 and 23 credit hours in 
pre-professional, major, 
and elective courses 

▪ Institutions may, but are 
not required to, mandate 
additional coursework 

 

Current 
Requirements 
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Arizona 

▪ Three state 
universities 
and all public 
community 
colleges 

▪ Between 35 and 
37 credit hours 

▪ Freshman 
Composition 

▪ Mathematics 

▪ Arts & Humanities 

▪ Social & Behavioral 
Sciences 

▪ Physical and 
Biological Sciences 

▪ Special 
Requirements (e.g., 
Intensive Writing 
and Critical Inquiry, 
Ethnic / Race / 
Gender 
Awareness, Global, 
International, or 
Historical 
Awareness) 

▪ Additional requirements 
must be completed upon 
transfer to four-year 
institutions 

▪ Students who begin their 
studies at a four-year 
institutions do not need to 
adhere to these 
requirements and instead 
complete their institution-
specific general education 
program 

California 

▪ University of 
California 
System  

▪ California 
State 
University 
System

1
 

▪ California 
Community 
Colleges 

▪ At least 30 
semester units 
(or 45 quarterly 
units)

 2
 

▪ Equivalent to 
about 11 courses 

▪ English 
Communication 

▪ Mathematical 
Concepts and 
Quantitative 
Reasoning 

▪ Arts and 
Humanities 

▪ Social and 
Behavioral 
Sciences 

▪ Physical and 
Biological Sciences 

▪ Requirements at UC 
institutions vary at every UC 
college and school 

▪ California 
State 
University 
System

3
 

▪ California 
Community 
Colleges 

▪ At least 48 
semester units 

▪ Includes, at a 
minimum, 39 
semester hours 
of lower-division 
coursework and 
nine semester 
hours of upper-
division 
coursework 

▪ English Language 
Communication 
and Critical 
Thinking 

▪ Scientific Inquiry 
and Quantitative 
Reasoning 

▪ Arts and 
Humanities 

▪ Social Sciences 

▪ Lifelong Learning 
and Self-
Development 

▪ None 

 
 
 
 
 
 
 
 

 

1) These requirements are called the Intersegmental General Education Transfer Curriculum. The IGETC is only applicable for students 
who attend a California community college immediately prior to applying for transfer to a UC or CSU institution. It is important to note 
that California Community Colleges do not have to adopt the IGETC as their institutional general education programs. Instead, California 
Community Colleges may design their own local general education packages that take into account local community needs; however, 
administrators are strongly encouraged to consider alignment between their local general education programs and the IGETC during the 
design process. 

2) Minor differences in requirements exist between the UC system and the CSU system. The primary difference is that CSU institutions 
require at least 37 semester units (49 quarterly units) compared to UC, which requires at least 30 semester units (45 quarterly units). 
This difference translates to one additional course for students intending to attend an institution in the CSU system. 

3) In addition to the general education breadth requirements across the CSU System, the Intersegmental General Education Transfer 
Curriculum is also accepted for students 
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Florida ▪ State 
University 
System 

▪ Florida 
College 
System 

▪ 15 of 36 
required 
general 
education 
credits must be 
selected from 
a 
predetermined 
set of 23 
courses (i.e., 
the General 
Education 
Core) 

▪ Communication 

▪ Humanities 

▪ Mathematics 

▪ Natural Sciences 

▪ Social Sciences 

▪ As the state only 
mandates 15 of the 36 
general education credits, 
each institution is able to 
distribute the remaining 
credits where appropriate 

Idaho ▪ All post-
secondary 
institutions in 
Idaho  

▪ 27 credits (for 
the State 
Board of 
Education 
core) 

▪ Communications 

▪ English Composition 

▪ Behavioral and Social 
Sciences 

▪ Humanities, Fine Arts, 
and Foreign Language 

▪ Natural Sciences 

▪ Mathematics 

▪ Students complete either 
the Idaho State Board of 
Education Core or their 
institution’s general 
education core depending 
on their admittance to 
their institution

4
 

Illinois ▪ More than 
100 
participating 
colleges and 
universities 
across the 
state

5
 

▪ Between 37 
and 41 credit 
hours (12 to 13 
courses) 

▪ Communication 

▪ Mathematics 

▪ Physical and Life 
Sciences 

▪ Humanities and Fine 
Arts 

▪ Social and Behavioral 
Sciences 

▪ Institutions may, but are 
not required to, mandate 
additional coursework 

Indiana ▪ All public 
institutions 
(both two 
year and four 
year) 

▪ At least 30 
credit hours 

Foundational Intellectual 
Skills :  

▪ Written Communication 

▪ Speaking and Listening 

▪ Quantitative Reasoning 

Ways of Knowing 

▪ Scientific Ways of 
Knowing 

▪ Humanistic and Artistic 
Ways of Knowing 

▪ Social and Behavioral 
Ways of Knowing 

▪ Institutions may, but are 
not required to, mandate 
additional coursework 

Kentucky ▪ All public 
institutions 
(both two 
year and four 
year) 

▪ At least 30 
credit hours 

▪ Communications 
(Written 
Communications and 
Oral Communications) 

▪ Quantitative Reasoning 

▪ Arts and Humanities 

▪ Natural Sciences 

▪ Social and Behavioral 
Sciences 

▪ Institutions may, but are 
not required to, mandate 
additional coursework 

 
 
 
  

 

4) For example, if a student enters the University of Idaho with fewer than 14 transfer credits, they must complete the University of Idaho 
general education core; however, if a student transfers with 14 or more credits, they may complete either the University of Idaho core or 
the State Board of Education core. 

5) Courses only transfer as a “package” from one institution to another participating university. This fulfills all lower-division general 
education courses at the receiving institution; however, course-to-course transfer is not guaranteed. 
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Massachusetts ▪ All public 
institutions 

▪ Consists of 34 
credit hours 

▪ Behavioral and Social 
Sciences 

▪ Humanities and Fine 
Arts 

▪ Natural or Physical 
Science 

▪ English Composition / 
Writing 

▪ Mathematics / 
Quantitative Reasoning 

▪ Institutions receiving 
these courses, referred to 
as the MassTransfer 
Block, can add up to, but 
no more than, six credit 
hours (two courses) 

New York ▪ SUNY 
System 

▪ At least 30 
credit hours 

▪ Demonstrate 
two 
competencies: 
Critical 
Thinking and 
Information 
Management 

Must complete courses in 
seven of the following ten 
areas: 

▪ Basic Communication 
(required) 

▪ Mathematics (required) 

▪ American History 

▪ Other World 
Civilizations 

▪ Foreign Language 

▪ Social Sciences 

▪ Humanities 

▪ The Arts 

▪ Natural Sciences 

▪ Western Civilization 

▪ General education 
requirements vary by 
campus and by major; 
however, if a student 
satisfies a general 
education area 
requirement at one 
campus, the student has 
met that area requirement 
on all campuses 

▪ CUNY 
System 

▪ At least 30 
credit hours 

▪ English composition
6
 

▪ Mathematical and 
Quantitative Reasoning 

▪ Life and Physical 
Sciences 

▪ World Cultures and 
Global Issues 

▪ U.S. Experiences in Its 
Diversity  

▪ Creative Expression 

▪ Individual and Society 

▪ Scientific World 

▪ Students enrolled in a 
bachelor’s program or 
who transfer into a 
bachelor’s program must 
complete an additional six 
to 12 credits, as defined 
by each institution 

North Dakota ▪ All University 
System 
campuses 
and North 
Dakota Tribal 
Colleges 

▪ At least 36 
credit hours 

▪ English 

▪ Speech / 
Communications 

▪ Fine Arts Activities 

▪ Humanities 

▪ History 

▪ Social Sciences 

▪ Laboratory Sciences 

▪ Mathematics 

▪ Computer Science 

▪ Science and 
Technology 

▪ If students complete at 
least 36 credit hours in 
each of these content 
areas, all lower-division 
general education 
requirements will be 
completed 

▪ Most institutions require 
additional, and 
sometimes upper-
division, coursework 
beyond the requirements 
of the General Education 
Requirement Transfer 
Agreement (GERTA) 

 
  

 
6) Students must take two courses in English Composition and one course in each of the other areas. Additionally, students must take one 

additional course from any of the core areas. 
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Texas ▪ All public 
institutions 
(both two 
year and four 
year) 

▪ At least 42 
credit hours 

▪ Communications 

▪ Mathematics 

▪ Life and Physical 
Sciences 

▪ Language, Philosophy, 
and Culture 

▪ Creative Arts 

▪ American History 

▪ Government / Political 
Science 

▪ Social and Behavior 
Sciences 

▪ Component Area Option 
(Institution-Specific) 

▪ Each institution may 
determine what will 
satisfy their institution’s 
“component area option” 

Utah ▪ All institutions 
in the Utah 
System of 
Higher 
Education 

▪ At least 27 
credit hours to 
satisfy the 
general 
education core 
requirements 

▪ Composition 

▪ Mathematics 

▪ American Institutions 

▪ Institutions must require 
an additional 18 to 27 
credit hours to fulfill the 
general education 
breadth requirements 

Officials Develop Requirements that Ensure Students Attain the 
Skills Necessary to Pursue Any Discipline They Choose 

Ultimately, general education programs should provide students the opportunity to 

develop skills they will need to excel in the classroom, in the workplace, and in their 

communities. Through their general education studies, officials in California seek to 

instill intellectual and practical skills in their students such as written and oral 

communication, critical thinking, quantitative reasoning, creativity, inquiry, and discovery, 

among others. Additionally, the general education program is designed to instill personal 

and civic responsibility through the study of global and intercultural issues, ethical 

reasoning, and self-understanding.
7
 

General Education Program at California State University – Long Beach
8
 

 

 

 

 

 

 

 

 

 

 

 

 

 

7)  “General Education.” California State University Long Beach. Accessed 2 February 2015. 
http://www.csulb.edu/depts/enrollment/registration/ge_courses/why.html  

8) Students must complete six credits in either the Arts or Humanities and three credits in the other area. 

Additionally, students 
must select courses 
that also cover Global 
Issues (3 credits) and 
Human Diversity in the 
United States (3 
credits). Through 
careful planning, these 
requirements may be 
satisfied through 
enrollment in a general 
education course that 
also includes these 
topics, thereby 
mitigating the need to 
complete additional 
courses. 

The Foundation 

▪ Written Communication in English (3 credits) 

▪ Oral Communication in English (3 credits) 

▪ Critical Thinking (3 credits) 

▪ Mathematics / Quantitative Reasoning (3 credits) 

Explorations 

▪ Natural Sciences: Life Sciences (3 credits) and Physical Sciences (3 credits) 

▪ Arts & Humanities: Arts (3 or 6 credits) and Humanities (Literature, 
Philosophy, Foreign Languages ) (3 or 6 credits)

8
 

▪ Social Science  & Citizenship: U.S. History (3 credits), Constitution and 
American Ideals (3 credits), and Social Sciences and Citizenship (3 credits) 

▪ Lifelong Learning & Self-Development (3 credits) 

Capstone 

▪ Designated as Interdisciplinary, Service Learning, Advanced Skills, 
Integrative Learning, or Writing Intensive (9 credits) 

http://www.csulb.edu/depts/enrollment/registration/ge_courses/why.html
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Well-Designed Programs Allow for Alignment between Institution 
Learning Outcomes and General Education Goals 

Carefully designed general education programs enable campus administrators to align 

system-wide general education goals with institutional learning outcomes. In the 

development of their student learning outcomes, members of the Kentucky Council on 

Postsecondary Education conducted a series of campus visits and convened faculty to 

develop and approve general education student learning outcomes. Contacts report this 

facilitated alignment between statewide student learning outcomes and institution-

specific student learning outcomes. Furthermore, institutions often establish general 

education curriculum councils who serve as a review body to determine whether specific 

courses meet the general education program learning outcomes.
9
 

Mapping of Institutional Learning Outcomes to General Education Goals at 
California State University – Los Angeles

10
 

Institutional Learning 
Outcomes 

Knowledge: 
Mastery of 

Understanding 
and Process of 

Inquiry 

Proficiency: 
Intellectual 

Skills 

Place and 
Community: 

Urban Mission 

Transformation: 
Integrative 
Learning 

G
e

n
e

ra
l 

E
d

u
c
a

ti
o

n
 P

ro
g

ra
m

 G
o

a
ls

 

Students can integrate and 
express ideas in written 
and oral forms in English. 

    

Students can reason 
critically across a variety of 
disciplines. 

    

Students have the 
knowledge, abilities, and 
values necessary for 
participation in American 
society and government. 

    

Students understand the 
distinct perspectives and 
major achievements in the 
natural sciences, the social 
sciences, and the arts and 
humanities. 

    

Students understand and 
appreciate diversity, and 
develop a greater 
awareness of ethical and 
social concerns, and 
respect for others. 

    

Students have knowledge 
and skills for lifelong 
understanding and self-
development. 

    

Students understand the 
topic of an Upper Division 
Theme from the 
perspectives of three 
different disciplines: the 
natural sciences and 
mathematics, the social 
sciences, and the arts and 
humanities. 

    

 
9) For additional information on curriculum councils and committees, see page 17. 

10) Adapted from http://web.calstatela.edu/academic/aa/ge/docs/Curr_Map_ILO_GE_goalsV01.pdf  

http://web.calstatela.edu/academic/aa/ge/docs/Curr_Map_ILO_GE_goalsV01.pdf
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State Officials Allow for Institution-Level Variation to Accommodate 
Institution-Specific Missions 

State officials in Florida require students in all Florida College System and State 

University System institutions to complete a 30 credit general education program. To 

allow for mission-specific requirements inclusion in the 30 credit hour program, state 

officials require that students complete one course in each of the five areas that 

comprise the general education core. These include communication, mathematics, 

social sciences, humanities, and natural sciences. Outside of these courses, institutional 

administrator may decide what will be required of its students to reach the 30 hour 

minimum.  

General Education Core and Institution-Specific Variations in Florida 

Content Area 
(State Requirement) 

Miami Dade College 
University of 
Florida 

University of South 
Florida 

 

 

Communication 

(3 credit hours) 

 

English Composition 

– 6 credits 

 

Oral Communication 

– 3 credits  

Composition – 3 

credits 

Composition – 6 

credits 

 

 

Humanities 

(3 credit hours) 

 

Group A – 3 credits  

Group B – 3 credits
11

 
9 credit hours

12
 6 credits 

 

 

Mathematics 

(3 credit hours) 

Mathematics, 

Statistics – 6 credits 
6 credit hours 

Mathematics – 6 

credits  

OR 

Mathematics – 3 

credits AND 

Quantitative 

Reasoning – 3 

credits 

 

 

 

Natural Sciences 

(3 credit hours) 

 

Group A (Biology) – 

3 credits  

 

Group B (Chemistry, 

Physics) – 3 credits 

9 credit hours
12 

Life Science – 3 

credits 

 

Physical Science – 3 

credits 

 

11) Group A and Group B both include a variety of courses in architecture, art, humanities, music, and critical thinking/ethics. Students are 
encouraged to take courses to different disciplines. 

12) Students must take a total of 27 credit hours from the humanities, social sciences, and natural sciences, with a minimum of six credits 
from each area. In other words, the distribution across these areas must be either nine credits in each area, or six in one, nine in 
another, and twelve in the other area. 
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Social Sciences 

(3 credit hours) 

Group A 

(Anthropology, 

Psychology, 

Sociology) – 3 

credits  

Group B (History, 

Economics) – 3 

credits  

 

9 credit hours
12 

6 credits 

 

 

Other Institutional 

Requirements 

General Education 

Elective from an 

extensive list – 3 

credits 

 

Computer 

Competency – 4 

credits 

Students must also 

complete two three-

credit courses, one 

with a diversity 

designation and one 

with an international 

designation. These 

designations may 

appear in previous 

courses to fulfill other 

requirements. 

Six credit hours must 

be completed in 

courses designated 

as human historical 

context and process 

courses. 

 

Fine Arts – 3 credits 

 

Writing Intensive 

Capstone – 3 credits 

 

Capstone 

Experience – 3 

credits 

Total Required Credit 

Hours 

(State mandates at 

least 30) 

40 credit hours 36 credit hours 39 credit hours 

 

Effective Development Processes Begin at the Institution-Level with 
Faculty and Administrators 

Contacts at the Idaho State Board of Education and the Kentucky Council on 

Postsecondary Education report institutions in their states were actively discussing the 

revision of their general education requirements and student learning objectives at the 

campus-level before any official state-level discussions occurred. Contacts at the 

Indiana Commission for Higher Education attribute the success of their general 

education programs to this type of partnerships between faculty, institutions, and 

governing bodies. 

 

 

 

 

 

 

Development 
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Establish Primary Objectives for General Education Programs  

Contacts articulate the importance of common objectives between state officials and 

institutional personnel (i.e., administrators and faculty) prior to the development of any 

type of framework or structured set of requirements. While no two objectives are 

mutually exclusive, contacts most frequently articulated two primary goals when 

discussing the underlying motivations for the establishment of a state-wide general 

education program. 

Common Rationales for the Establishment of a State- or System-Wide General 
Education Program 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

State Officials and Institutional Leaders Collaborate to Create the 
Framework for their General Education Program 

In all profiled cases, state officials worked in partnership with institutional leaders to 

develop and establish their general education programs. As contacts at the Utah 

System of Higher Education explain, this collaboration ensures alignment between 

statewide goals and institution-specific mission, context, and objectives. Additionally, 

contacts report that faculty primarily drove the development process, which in turn, 

encouraged changes in faculty perceptions and thought processes regarding their 

discipline, courses, and pedagogy.  

  

L
e

s
s

 C
o

m
m

o
n

 
M

o
re

 C
o

m
m

o
n

 

Provide Policies and Principles to Ensure Students Gain 
Fundamental Knowledge, Skills, and Values Essential for a 

College Graduate 

Provide Foundation for the Creation of a Common Course 
Numbering System 

Reduce Unnecessary Credit Hours 

Assure Reciprocity and Improve Articulation 

Ensure Timely Progression towards Graduation 
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Create a Structured Process for the Development of a General 
Education Core 

The Board of Governors and the Department of Education in Florida established a 

Steering Committee comprised of five representatives from both the state university 

systems and the Florida college system. This Steering Committee, with the guidance of 

the Board of Governors and the Department of Education, developed the framework for 

the general education core. With this framework, five separate Faculty Committees were 

convened to determine which course options would satisfy the core requirements within 

each of the five required subject areas. In contrast, state officials and institutional 

representatives in Idaho developed a set of desired student learning outcomes that 

would comprise their general education requirements. 

Structured Development Process in Idaho 

 

 

 

 

 

 

 

 

 

 

 

While Administrators Consult Other Initiatives, the AAC&U’s LEAP 
Initiative Guides the Development of Most General Education Cores 

Administrators follow national initiatives such as the Degree Qualifications Profile and 

the Multi-State Collaborative to Advance Learning Outcomes; however, for the 

development of their general education cores, contacts most heavily rely on the LEAP 

(i.e., Liberal Education and America’s Promise) initiative to inform their work. 

AAC&U Essential Learning Outcomes 

 

 

 

 

 

 

 

  

Task Force Evaluates Transfer Problems 
State officials at the Idaho State Board of Education convened representatives (i.e., 

Provosts) from each institution to evaluate what types of transfer concerns may arise 
after the implementation of campus-level general education transformation driven by 
student learning outcomes and regional accreditors.  

Faculty Members Developed the Framework 

Faculty representatives from each campus collaborated to make recommendations for 
student learning outcomes within their disciplines. This process was facilitated by state 
officials, who brought in the work of the AAC&U, specifically their LEAP initiative to 
provide a basic framework for the development of these student learning outcomes. 

Individual Campuses’ Curriculum Council Ensured Alignment 

The curriculum council, and in some cases the general education council, at individual 
institutions in the state reviewed the new general education framework and determined 
which of their current course offerings aligned with and satisfied the new statewide 
framework. 

Faculty from the 
written 
communications, 
oral 
communications, 
and mathematics 
disciplines were 
consulted first. 
Then, state officials 
convened faculty 
from the humanities 
followed by the 
natural sciences. 

Knowledge of Human 
Cultures and the Physical and 
Natural World  

▪ Focused engagement with 
big questions through study in 
the sciences, mathematics, 
humanities, histories, 
languages, and the arts. 

Personal and Social 
Responsibility 

▪ Active involvement with diverse 
communities and rea-world 
challenges to grow civil 
knowledge and engagement, 
intercultural knowledge, and 
ethical reasoning. 

Integrative and Applied 
Learning 

▪ Application of knowledge, skills, 
and responsibilities through 
demonstrated synthesis and 
advanced accomplishment 
across general and specialized 
studies. 

Intellectual and Practical 
Skills 

▪ Extensive practice with 
inquiry and analysis, critical 
and creative thinking, written 
and oral communication, 
quantitative literacy, and 
more. 
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3) Implementation and Assessment 

Most States Maintain Guaranteed Transfer Policies for Associate 
Degrees 

Just six states do not maintain statewide policies for the transfer of credits obtained 

through the completion of an associate degree program to a four-year institution with the 

guarantee that the student will have met all lower-division requirements and attained 

junior status. Nine states are considered to have partial guaranteed transfer because 

either certain associate degrees transfer only to designated baccalaureate programs, or 

because associate degrees are only transferable to certain institutions or systems within 

the state rather than all public institutions. 

Statewide Guaranteed Transfer of Associate Degrees 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

Institute Multiple Transfer Pathways for Students to Simplify the 
Transfer Process to Four-Year Institutions 

Students in Arizona may choose one of seven transfer pathways to complete prior to 

transferring to a four-year public institution. Students complete an Associate of Arts, 

Science, or Business degree, and in rare cases, complete a transfer guide program for 

majors with stringent course sequencing. Each type of associate degree allows students 

to complete either a set of general or specific course requirements depending upon 

whether or not they have selected a specific four-year institution and/or major.  

Transfer and 
Articulation 

Complications with Guaranteed Transfer Policies 

Multiple contacts express concerns and provide examples of instances in which 
students obtain their associate degree from a community college, transfer to a 
public four-year institution, are granted junior year status without loss of credit 
hours, but are unable to complete their four-year degrees within two years. Many 
states struggle with timely graduation rates for transfer students even when clear 
articulation agreements are in place. Read further for a creative solution employed 
by officials in Arizona. 
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Transfer Pathways Options for Students in Arizona 

Degree Associate of Arts Associate of Business Associate of Science 

General 
Education 
(GR) Block 

AGEC-A AGEC-B AGEC-S 

Requirements 
Fulfilled 

▪ Fulfills lower division 
general education 
requirements of liberal arts 
majors (e.g., social science, 
fine arts, humanities) 

▪ Block of credits transfers 
without loss from any 
Arizona public community 
college to any other Arizona 
public college or university 

▪ Fulfills lower division 
general education 
requirements of business 
majors  

▪ Intended for students who 
plan to transfer into 
business majors 

▪ Block of credits transfers 
without lost from any 
Arizona public community 
college to any other Arizona 
public college or university 

▪ Fulfills lower division 
general education 
requirements of majors with 
more stringent mathematics 
and mathematics-based 
science requirements  

▪ Intended for students who 
plan to transfer into majors 
with more stringent 
mathematics and 
mathematics-based science 
requirements 

▪ Block of credits transfers 
without lost from any 
Arizona public community 
college to any other Arizona 
public college or university 

Required 
Hours 

▪ 35 semester credit hours ▪ 35 semester credit hours ▪ 35 semester credit hours 

Subject Area 
Requirements 

▪ First Year Composition (6 
credits) 

▪ Mathematics: College 
Mathematics (3) 

▪ Arts and Humanities (6-9) 

▪ Social and Behavioral 
Sciences (6-9) 

▪ Physical and Biological 
Sciences (8) 

▪ Pathway Options (0-6) 

▪ First Year Composition (6 
credits) 

▪ Mathematics: College 
Mathematics (3) 

▪ Arts and Humanities (6-9) 

▪ Social and Behavioral 
Sciences (6-9) 

▪ Physical and Biological 
Sciences (8) 

▪ Computer Information 
Systems (3 credits) 

▪ Pathway Options (0-6) 

▪ First Year Composition (6 
credits) 

▪ Mathematics: College 
Mathematics (3) 

▪ Arts and Humanities (6-9) 

▪ Social and Behavioral 
Sciences (6-9) 

▪ Physical and Biological 
Sciences (8) 

▪ Pathway Options (6-8) 

Additional 
Requirements  

▪ Intensive Writing and Critical Inquiry (at least one writing intensive course course) 

▪ Awareness Areas: one course emphasizing ethnic / race / gender awareness; one course 
emphasizing contemporary global / international or historical awareness 

Pathway 
AA / GR AA / SR AB / GR AB / SR AS / GR AS / SR 

Intended 
Student 
Segment 

▪ Students 
who may or 
may not 
know their 
major or 
university 

▪ Students 
who have 
selected a 
major but 
not a 
university 

▪ Students 
who have 
selected a 
business 
major but 
are 
undecided 
on a 
university 

▪ Students 
who plan to 
major in 
computer 
information 
systems by 
are 
undecided 
on a 
university 

▪ Students 
who plan to 
pursue 
degrees 
with 
science or 
math foci 
but are 
undecided 
on a 
specific 
major  or 
university 

▪ Students 
who plan to 
pursue 
degrees 
with 
science or 
math 
concentrati
ons and 
have 
decided on 
a major but 
not on a 
university  
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Establish Clear Transfer Pathways within the State Prior to Interstate 
Partnerships 

Contacts report challenges during the implementation of statewide general education 

programs. State officials and institutional administrators first seek to address these 

challenges of intrastate transfer prior to addressing interstate transfer of general 

education courses or blocks. 

 

Form Committees to Monitor and Provide Oversight for the General 
Education Program 

The Alabama Articulation and General Studies Committee (AGSC) exists to simplify 

the transfer of course credit between public institutions of higher education in the state. 

Initially, the committee was responsible for the development and implementation of the 

statewide general studies and articulation program that facilitates the transferability of 

coursework between public colleges and universities. After the general education 

program was implemented on campuses, the committee transitioned to a maintenance-

oriented function. Today, the committee serves as the monitoring and oversight body to 

maintain the program on a day-to-day basis. 

The Alabama Articulation and General Studies Committee 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

Implementation 
Considerations 

These six individuals are 
non-voting members. 

 

 

Council of 
Chief 

Academic 
Officers  

Alabama 
Commission on 

Higher 
Education (2) 

Statewide Transfer 
Articulation Report 

System (2) 

Alabama 
Association of 
Independent 
Colleges and 
Universities 

Alabama 
A&M 

University 

Alabama 
State 

University 

Auburn 
University 
System 

University 
of Alabama 

System 

University 
of South 
Alabama 

Regional 
Universities 

(2) 
Appointed by 

Council of 
Presidents 

Alabama 
State Board 
of Education 

(3) 
Represent the 

Alabama 
Community 

College 
System 
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To Facilitate Transfer of Courses, Some States Implement Common 
Course Numbering Systems  

Fifteen states maintain common course numbering systems across all public institutions. 

The majority of states with partially implemented common course numbering systems 

either established the system in their two-year institutions, or in their four-year systems, 

but have not integrated across all public institutions.   

Statewide Common Course Numbering Systems 

 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

Design Support Systems to Aid Students in Academic Planning and 
Course Selection 

State officials require institutions to contribute and aid in the maintenance of online 

portals that contain information on course transferability and degree pathways. Contacts 

at the Idaho State Board of Education developed an algorithm that ensures nearly 100 

percent accuracy when reporting to students how courses will transfer between 

institutions. However, contacts report they encountered difficulties, and continue to a 

certain extent, with the underlying data uploaded by individual institutions. 

Consider the Impact of AP/Dual Enrollment Credits in General 
Education Core Certification  

Contacts encourage other state officials to thoroughly examine the impact of Advanced 

Placement and Dual Enrollment credits on a students’ completion of the general 

education core. Administrators articulate the importance of clear, transparent, and well 

communicated policies from the outset of the implementation of new general education 

programs. 
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4) Research Methodology 
 

Leadership at a member institution approached the Forum with the following questions: 

▪ What processes do other systems employ to develop system-wide general 
education requirements? What tools or approaches were most successful during the 
development of system-wide requirements? 

▪ To what extent do system-level administrators collaborate with institutional leaders 
in the development of system-wide general education requirements? 

▪ How do systems determine which learning outcomes to incorporate into system-
wide general education requirements? 

▪ How do administrators determine which courses fulfill system-wide general 
education requirements? To what extent do system leaders dictate specific 
assessment types for these courses? 

▪ How do administrators at individual institutions reconcile system-wide general 
education requirements with institutional requirements? 

▪ What changes must administrators make in response to the development of system-
wide general education requirements to ensure that students in specialized colleges 
or programs can successfully achieve system-wide requirements? 

▪ How do administrators at the system-level ensure the transferability of general 
education requirements from one institution to another within the same system? 

▪ How do these strategies change when admitting transfer students from outside of 
the state system? 

▪ What are the common outcomes from the development of system-wide general 
education requirements? What processes can administrators implement to lessen 
the impact of the change? 

▪ What challenges commonly arise as a result of the development of system-wide 
general education requirements? How can administrators avoid or mitigate these 
challenges?  

▪ What national initiatives currently exist that seek to establish essential learning 
outcomes for post-secondary students?  

▪ To what extent have system administrators aligned general education requirements 
to national initiatives on learning outcomes? 

▪ What initiatives to streamline transfer pathways between different states exist? What 
types of transfer agreements exist and how have these agreements impacted the 
administration of general education requirements? 

 

The Forum consulted the following sources for this report: 

▪ EAB’s internal and online research libraries (eab.com) 

▪ The Chronicle of Higher Education (http://chronicle.com) 

▪ National Center for Education Statistics (NCES) (http://nces.ed.gov/) 

▪ Institutional and System Websites 

– “Interstate Passport Initiative.” Western Interstate Commission for Higher 

Education. Accessed 7 January 2015. http://www.wiche.edu/passport/about 

– “General Education Requirements.” The State University of New York. Accessed 7 

January 2015. http://www.suny.edu/student/academic_general_education.cfm 

– “What is MassTransfer?” Massachusetts Department of Higher Education. 

Accessed 8 January 2015. http://www.mass.edu/masstransfer/home.asp 

Project 
Challenge 

Project 
Sources 

http://nces.ed.gov/
http://www.wiche.edu/passport/about
http://www.suny.edu/student/academic_general_education.cfm
http://www.mass.edu/masstransfer/home.asp
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– “R470, General Education, Common Course Numbering, Lower-Division Pre-

Major Requirements, Transfer of Credits, and Credit by Examination.” Utah 

System of Higher Education. Accessed 8 January 2015. 

http://higheredutah.org/wp-content/uploads/2014/05/R470-04_16.pdf 

–  “Leap States Initiatives.” Association of American Colleges & Universities. 

Accessed 7 December 2014. http://www.aacu.org/leap/states 

– “IGETC.” Intersegmental Committee of the Academic Senates. Accessed 10 

January 2015. http://icas-ca.org/igetc 

– “Arizona General Education Curriculum.” Arizona State University. Accessed 10 

January 2015. https://catalog.asu.edu/index.php?q=agec 

– “Arizona General Education Curriculum.” Arizona Transfer. Accessed 10 January 

2015. http://aztransfer.com/generaleducation/ 

– “General Education Core Course Options.” Florida Department of Education. 

Accessed 12 January 2015. http://www.fldoe.org/policy/articulation/general-edu-

core-course-options.stml 

– “AGSC & STARTS.” Troy University. Accessed 12 January 2015. 

http://stars.troy.edu/home.html 

– “Indiana Statewide Transfer General Education Core.” Indiana Commission for 

Higher Education. Accessed 12 January 2015. 

http://www.in.gov/che/files/STGEC_Guidance_13May22(1).pdf  

– “General Education & IGETC.” University of California Admissions. Accessed 12 

January 2015. 

http://admission.universityofcalifornia.edu/counselors/transfer/advising/igetc/ 

– “General Education Requirements.” The City University of New York. Accessed 14 

January 2015. http://www.cuny.edu/academics/initiatives/pathways/gened.html 

– “AGSC Members and Alternates.” Troy University. Accessed 12 January 2015. 

http://stars.troy.edu/agsc_members.html 

– “Overview of General Education Requirements.” California State University Long 

Beach. Accessed 15 January 2015. 

http://www.csulb.edu/depts/enrollment/registration/ge_courses/overview2012.html 

– “Associate in Arts Degree.” Miami Dade College. Accessed 16 January 2015. 

https://sisvsr.mdc.edu/ps/sheet.aspx?pgm=14902 

– “Foundations of Knowledge and Learning Core Curriculum.” University of South 

Florida. Accessed 17 January 2015. 

http://www.ugs.usf.edu/gec/fkl/FKLrequirements.html 

– “An Introduction to LEAP.” Association of American Colleges & Universities. 

Accessed 8 December 2014. 

http://www.aacu.org/sites/default/files/files/LEAP/Introduction_to_LEAP.pdf  

 

  

http://higheredutah.org/wp-content/uploads/2014/05/R470-04_16.pdf
http://www.aacu.org/leap/states
http://icas-ca.org/igetc
https://catalog.asu.edu/index.php?q=agec
http://aztransfer.com/generaleducation/
http://www.fldoe.org/policy/articulation/general-edu-core-course-options.stml
http://www.fldoe.org/policy/articulation/general-edu-core-course-options.stml
http://stars.troy.edu/home.html
http://www.in.gov/che/files/STGEC_Guidance_13May22(1).pdf
http://admission.universityofcalifornia.edu/counselors/transfer/advising/igetc/
http://www.cuny.edu/academics/initiatives/pathways/gened.html
http://stars.troy.edu/agsc_members.html
http://www.csulb.edu/depts/enrollment/registration/ge_courses/overview2012.html
https://sisvsr.mdc.edu/ps/sheet.aspx?pgm=14902
http://www.ugs.usf.edu/gec/fkl/FKLrequirements.html
http://www.aacu.org/sites/default/files/files/LEAP/Introduction_to_LEAP.pdf
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The Forum interviewed system academic officers and institutional administrators. 

A Guide to Institutions Profiled in this Brief 

Institution Location 

Approximate 
Institutional Enrollment 
(Undergraduate/Total) Classification 

California State 
University – Long 
Beach 

Pacific West 27,500 / 33,500 Master’s Colleges 
and Universities 
(larger programs) 

California State 
University – Los 
Angeles 

Pacific West 16,000 / 20,000 Master’s Colleges 
and Universities 
(larger programs) 

Idaho State 
University 

Mountain 
West 

10,500 / 12,500 Research 
Universities (high 
research activity) 

Miami Dade College South 61,500 / 61,500 Associate’s – Public 
4-year Primarily 
Associate’s 

North Dakota State 
University 

Mountain 
West 

12,000 / 14,500 Research 
Universities (very 
high research 
activity) 

University of Florida South 32,500 / 50,000 Research 
Universities (very 
high research 
activity) 

University of South 
Florida 

South 31,000 / 40,500 Research 
Universities (very 
high research 
activity) 

 

System or 
Governing Body Location 

Approximate 
Institutional Enrollment 
(Undergraduate/Total) Institution Types 

Idaho State Board 
of Education 

Mountain 
West 

57,000 / 64,000 Two- and Four-Year 
Public Institutions 

Indiana 
Commission for 
Higher Education 

Midwest 299,000 / 338,000 Two- and Four-Year 
Public  Institutions 

Kentucky Council 
on Postsecondary 
Education 

South 196,000 / 221,000 Two- and Four-Year 
Institutions 

State Council of 
Higher Education 
for Virginia 

Mid-Atlantic 445,000 / 537,000 Two- and Four-Year 
Institutions 

Utah System of 
Higher Education 

Mountain 
West 

109,000 / 121,000 Two- and Four-Year 
Public  Institutions 

 

Research 
Parameters 
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Networking Contacts 
 

Chris Mathias 

Chief Academic Officer 

(208) 332-1592 

chris.mathias@osbe.idaho.gov  

 

Patty Sanchez 

Academic Affairs Program Manager 

(208) 332-1562 

patty.sanchez@osbe.idaho.gov  

 

 

Selena Grace 

Associate Vice President for Institutional Effectiveness* 

(208) 373-1874 

gracsele@isu.edu  

*Previously held the title of Chief Academic Officer at the Idaho State Board of 

Education during the development and initial implementation of their statewide general 

education program 

 

 

Ken Sauer 

Senior Associate Commissioner and Chief Academic Officer 

(317) 464-4400 ext. 121 

ksauer@che.in.gov  

 

 

Melissa Bell 

Assistant Vice President for Academic Affairs 

(502) 573-1652 ext. 357 

melissa.bell@ky.gov  

 

Paul Blankenship 

Senior Associate for Student Success 

(502) 573-1652 

paul.blankenship@ky.gov  

 

 

Idaho State 
Board of 
Education 

Idaho State 
University 

Indiana 
Commission for 
Higher 
Education 

Kentucky 
Council on 
Postsecondary 
Education 

mailto:chris.mathias@osbe.idaho.gov
mailto:patty.sanchez@osbe.idaho.gov
mailto:gracsele@isu.edu
mailto:ksauer@che.in.gov
mailto:melissa.bell@ky.gov
mailto:paul.blankenship@ky.gov
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Larry Peterson 

Director, Office of Accreditation, Assessment, and Academic Advising 

(701) 231-8824 

larry.r.peterson@ndsu.edu  

 

 

Paul Smith 

Associate for Student Mobility Policy and Research 

(804) 371-4932 

paulsmith@schev.edu  

 

 

Teddi Safman 

Assistant Commissioner for Academic Affairs 

(801) 588-0662 

psafman@ushe.edu  

 

North Dakota 
State University 

State Council of 
Higher 
Education for 
Virginia 

Utah System of 
Higher 
Education 

mailto:larry.r.peterson@ndsu.edu
mailto:paulsmith@schev.edu
mailto:psafman@ushe.edu

