
System Steering Committee 
Recommended Action Items 

 
 During the August 2014 Board of Regents Planning session, the Board approved a series 
of action items1 to facilitate a review of the system’s general education program.  Following 
considerable discussion by the Academic Affairs Council, a General Education Steering 
Committee was formed representing personnel (faculty, staff, and administrators) from each of 
the Regental institutions.  The steering committee was charged with identifying and evaluating 
national and regional initiatives that may serve as a useful framework for modifying the existing 
approach to general education.  Challenges facing the system were identified during a meeting in 
December 2014, and a series of learning sessions were scheduled in January/February/March 
2015 to evaluate and discuss five national initiatives.  Following each discussion, steering 
committee representatives were asked to provide feedback and then overall ratings of the five 
initiatives prior to a face-to-face meeting in Pierre on April 8th.  At the conclusion of this 
meeting, the committee formulated a series of recommendations for consideration by the Board 
of Regents at their June 2015 meeting.  These recommendations cover seven broad areas and 11 
proposed action items which are presented below.   
 
Use of AAC&U LEAP Essential Learning Outcomes 
 

Following the review of the five national initiatives the consensus among the steering 
committee was to draw upon the Liberal Education & America’s Promise (LEAP)2 initiative 
developed by institutions affiliated with the Association of American Colleges & Universities 
(AAC&U).  Within this framework, a set of guiding principles and benchmarks for liberal 
education in the 21st century are presented. These “Essential Learning Outcomes”3 are divided 
into four primary areas, including “Knowledge of Human Cultures and the Physical and Natural 
World,” through exposure to a range of disciplines beyond the students program of study; this is 
traditionally conceived as the basic general education curriculum at most institutions.  Secondly, 
essential skills emerge through the general education and degree program curriculum that foster 
“Intellectual and Practical Skills” as well as “Personal and Social Responsibility” (see Table 1 
for a complete list of the content knowledge and skills).  Finally, “Integrative and Applied 
Learning” emerges as students are required to synthesize material across within both general 
education coursework, but more specifically within the coursework required to meet degree 
requirements within the major itself.   and specialized programs of study.  Institutions that have 
                                                           
1 Action Items approved by the Board during the August 2014 meeting include: 1) A review of the student learning 
outcomes that result in unique Institutional Graduation Requirements; 2) A review of the continued value of the 
CAAP examination for assessing system General Education and establishing student academic proficiency; and 3) 
Alignment of system General Education policy with national efforts to establish a coordinated foundation for Liberal 
Arts Education. The complete item approved by the Board can be found at: 
http://www.sdbor.edu/theboard/agenda/2014/August/2_BORRetreat0814.pdf  
2 The LEAP initiative is a national project that emphasizes the importance of fostering 21st century liberal education 
for students.  Through collaboration between employers and educators the initiative seeks to emphasize the growing 
value for a liberal arts education by challenging institutions to focus less on narrowly defined career training, to 
ensure that students achieve essential learning outcomes.  More information on the LEAP initiative can be found at: 
http://www.aacu.org/leap  
3 The framework for the Essential Learning Outcomes is presented in the AAC&U report entitled “College Learning 
for the New Global Century” which was published in 2008.  A copy can be acquired from: 
http://secure.aacu.org/store/detail.aspx?id=LEAPRPT  

http://www.sdbor.edu/theboard/agenda/2014/August/2_BORRetreat0814.pdf
http://www.aacu.org/leap
http://secure.aacu.org/store/detail.aspx?id=LEAPRPT


adopted LEAP seek to align general education and program requirements in such a way as to 
ensure that both content knowledge and essential skills are fostered.   

 
Table 1 

Essential Learning Outcomes Developed through the Liberal Education & America’s Promise Initiative 
Outlining Both Content Knowledge and Skills Intended to Provide a Well-Rounded Liberal Arts Education 

Content Knowledge Cross Cutting Skills 
• Sciences 
• Mathematics 
• Social Sciences 
• Humanities 
• Histories 
• Language 
• Arts 

Intellectual and Practical Skills 
• Inquiry and analysis 
• Critical and creative thinking 
• Written and oral communication 
• Quantitative literacy 
• Information literacy 
• Teamwork and problem solving 

Personal and Social Responsibility 
• Civic knowledge and engagement—local and global 
• Intercultural knowledge and competence 
• Ethical reasoning and action 
• Foundations and skills for lifelong learning 
• Synthesis and advanced accomplishment across general and 

specialized studies 
 
 

The LEAP Content Knowledge areas provide an opportunity for alignment with the 
current Regental System General Education requirements. However, the majority of the General 
Education Steering Committee view the Institutional Graduation Requirements, Globalization, 
and Writing Intensive requirements outlined in current Board policy as having evolved into 
requirements that are: 1) better positioned within the approved degree programs; 2) duplicate 
existing content knowledge areas; and/or 3) extend beyond the general LEAP framework.  With 
this in mind, the two following action items are advanced for Board consideration: 

 
Action Item 1: Restructure the current System General Education curriculum to align 
with the skills and content knowledge areas proposed through the LEAP Essential 
Learning Outcomes. 

 
Action Item 2: Eliminate the standardization of Institutional Graduation Requirements in 
the Regental system, and designate that existing requirements that meet program level 
requirements be either be retained at the colleges/department./program level. Those that 
do not meet program requirements would be , or eliminated.   

 
Organizational Framework to Designate Spatial Placement for Students 
 
 The spatial placement of General Education coursework emerged as a priority issue for 
the Steering Committee by noting concerns that students would benefit from exposure to content 
at different points in their educational progression.  Current Board policy specifies that students 
must complete all System General Education Requirements within the first 48 credit hours.  
While campus level advising has sought to ensure that students complete skill or foundational 
courses early in their academic program, the current framework does not provide this level of 
guidance for students.  To take this further, a number of the General Education courses are 



designed to provide students with career/workforce skills, as well as skills necessary for the 
completion of upper division or programmatic coursework. For instance, coursework designed to 
enhance Oral Communication, Written Communication, and Quantitative Literacy are treated as 
foundational courses at many institutions,4 separated by Investigative and Capstone/Integration 
based coursework occurring within the major.  Additionally, the Regental system currently does 
not distinguish between general education requirements for associate and bachelor degree 
seeking students.  While IGR’s were not included in the associate degree requirements for 
students, no level of distinction in terms of learning outcomes or content knowledge required in 
the core has been evaluated.  Based on these issues, the Steering committee advances the 
following action items for consideration:   
  

Action Item 3: Organize the System Graduation Requirements using a three tiered 
structure that allows for the appropriate progression through a set of “Foundational,” 
Investigative,” and “Capstone/Integration” based experiences as they work toward 
degree completion.5 
 
Action Item 4: Provide for a distinction between students earning an associates (24 credit 
hours) and bachelor’s degree (30 credit hours) in both the “Foundational” and 
“Investigative” tiered structure.  

 
Align LEAP Essential Outcomes/Rubrics with Foundation Courses 
 

Within the “Intellectual and Practical Skills” area of the Essential Learning Outcomes, 
LEAP has identified “Written and Oral Communication” and “Quantitative Literacy” as 
foundational skills needed for all liberal arts graduates.  Despite an emphasis in Mathematics in 
the “Content Knowledge” section, the committee supported the revision of learning outcomes for 
these three areas (the Foundational courses), and further development of competencies that could 
be aligned with the current assessment rubrics developed through LEAP.  To address this issue, 
the steering committee advances the two following action items:    

 
 Action Item 5: Assign faculty groups to evaluate the application of LEAP Quantitative 
Literacy, Written Communication, and Oral Communication to designated courses in 
these three subject areas and develop student learning outcomes and competencies that 
can be assessed using approved VALUE rubrics.6 

                                                           
4 California State University – Long Beach employs the framework of: 1) The Foundation; 2) Explorations; and 3) 
Capstone.  The University of South Dakota has employed a similar structure in advising documents for students that 
relies upon: 1) Foundations; 2) Investigations; and 3) Expertise and Integrations.  These structural frameworks are 
intended to provide students with a stronger conceptual understanding for how the General Education curriculum 
ties with the degree program requirements at the institutional level.  
5 For students earning a Bachelor’s degree the System Graduation Requirements would include: 

• Foundational Core (12) – Oral Communication, Written Communication, Quantitative Literacy 
• Investigative Core (18) – Sciences, Social Sciences, Humanities, Histories, Arts/Languages 
• Capstone/Integration – Major and/or Minor Requirements 

6 Developed over time by faculty and educational professionals the VALUE Rubric Development Project has been 
designed to provide institutions with useful tools for assessing student learning through authentic measures.  
Currently Rubrics exist for 16 Essential Learning Outcomes and can be used of modified by faculty to meet the 
unique needs for their institutions degree requirements.  Additional information on the VALUE Rubrics can be 
found at: http://www.aacu.org/value/rubrics  

http://www.aacu.org/value/rubrics


 
Action Item 6: Evaluate institutional courses to meet the learning outcomes developed for 
Quantitative Literacy, Written Communication, and Oral Communication with the 
understanding that they will be assessed annually using the approved VALUE rubrics.  

 
Develop Learning Outcomes for LEAP Designated Investigation Courses 

 
In addition to acquiring content knowledge through the study of Mathematics which has 

been designated here as a foundational course, the LEAP initiative identifies the need for 
students to acquire content knowledge in the areas of Science, Social Sciences, Humanities, 
Histories, Languages, and Arts. Content knowledge in each of these areas should be assessed and 
further aligned with the approach outlined in Action Items 5 and 6.  Additionally, “Intellectual 
and Practical Skills” and “Personal and Social Responsibility” skills outlined in the Essential 
Learning Outcomes serve as crosscutting skills across each of these content areas and require 
separate alignment of these eight LEAP skills against core content knowledge.  To address these 
issues, two action items are recommended:   
 

Action Item 7: Assign faculty groups to develop student learning outcomes and 
competencies for coursework in the areas of Science, Social Sciences, Humanities, 
Histories, Languages, and the Art.  
 
Action Item 8: Assign faculty to align LEAP skills in all core content knowledge areas for 
the designated academic years. 

o 2016-17 – Inquiry and Analysis, Critical and Creative Thinking, Information 
Literacy, and  Teamwork and Problem Solving 

o 2017-18 – Civic Knowledge and Engagement, Intercultural Knowledge and 
Competence, Ethical Reasoning and Action, Foundations and Skills for Lifelong 
Learning 

 
General Education Council 
 

A number of states7 have established a General Education Council in policy to provide 
oversight and ensure continuous evaluation of state level general education requirements.  
Representatives primarily include faculty designated by campus leadership to not only oversee 
institutional general education practices, but also provide recommendations to the system on 
issues or challenges affecting general education policy and practice.  As higher education 
continues to evolve, the implementation of a formal council charged with evaluating these issues 
and advancing recommendations as a subcommittee of the Academic Affairs Council would be a 
valuable resource for: 1) monitoring campus migration of existing general education policy; and 
2) ensuring timely modifications to the system’s approach to general education.  To provide for 
this capacity, the following action item has been advanced by the steering committee: 

                                                           
7 The Utah System of Higher Education has established the Regents’ General Education Task Force which includes 
one representative from each institution to oversee General Education at the campus level and provide system level 
oversight and recommendations to the Board.  The taskforce is charged with establishing learning goals, proposing 
methods for assessment, and designate general education area work groups as necessary. The Utah System Policy 
can be found at: http://higheredutah.org/wp-content/uploads/2014/05/R470-04_16.pdf  

http://higheredutah.org/wp-content/uploads/2014/05/R470-04_16.pdf


 
Action Item 9: Establish a General Education Council in Board Policy that allows for 
one campus representative from each institution and ex officio members needed for 
expertise on particular issues. Membership would include faculty appointed by 
institutional leadership and a revolving chair would be designated to provide 
recommendations to the Academic Affairs Council. 

 
Authentic vs. Standardized Assessment Model 
 

The VALUE rubric templates developed through LEAP provide an opportunity to engage 
in an authentic assessment process using actual student work.  Currently Regental institutions 
have been relying on the CAAP examination to serve as the primary mechanism for assessing 
SGR student learning outcomes.  For Institutional requirements, campus assessment personnel 
have develop internal measures that allow for the assessment of both globalization and writing 
intensive courses.  Under new assessment guidelines from the Higher Learning Commission, 
institutions are required to better track student progression across the curriculum and provide 
either standardized or formative assessment data demonstrating student development. Through 
the creation of more definitive learning outcomes and competencies for the “Knowledge 
Content” area and continuous development of the cross cutting “Intellectual and Practical Skills 
and “Personal and Social Responsibility” institutions have increased capacity to: 1) align 
assessment practices with student learning outcomes and competencies; 2) measure academic 
quality in designated courses; and 3) use that data to make continuous improvements in both 
General Education and program level requirements.  To accomplish this end, a new assessment 
structure must be designed to capture and evaluate newly defined learning outcomes. Two action 
items are advanced to respond to these issues: 

 
Action Item 10: Replace the CAAP examination with an authentic assessment structure 
that relies upon approved student learning outcome and competencies for Oral 
Communication, Written Communication, and Quantitative Literacy beginning with the 
2016-17 academic year. 
 
Action Item 11: Establish a system assessment policy that requires the submission of 
student work in designated General Education Courses using a mechanism recommended 
by the System Assessment Committee.8  
 

 
 
 
 

                                                           
8 Currently a number of institutions rely upon the use of E-Portfolio system to collect student work for designated 
courses.  Faculty are asked to evaluate student work using the approved rubric by assessing against student learning 
outcomes.  Currently and E-Portfolio tool exists within the Desire2Learn which serves as the Regental Learner 
Management System.  


