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Concepts Addressed:  
Assessment and Evaluation Issues 

Teacher Responsibilities 

• Assessment of Speech Performance:  
o Focus on the act, not on the person  
o Don't allege you know the speaker's intention until you check out the exact meaning 

of the intentions from the speaker  
o Never put your ego on the line - Professionals can critique a speech as a speech on 

any side on any issue, no matter what their personal beliefs may be  
o All listeners speak for themselves, not for the group, so the speaker is free to learn 

new behaviors  
o Judgment is in the teacher-student relationship, not in the words themselves. Create 

the kind of climate where students can learn. The climate students learn within is 
more important than the content you have to teach.  

o Students need multiple opportunities to practice new behaviors in a non - threatening 
environment.  

• Types of Feedback:  
o This varies by the type of speech and the place of it in the semester. It is always about 

delivery, content and organization with increasing specificity and demanding a higher 
level of performance with each try.  

o Descriptive feedback that is given immediately after a performance is needed for 
students to learn; general claims or judgmental claims do not help students learn. All 
descriptions should be phrased using a speech concept and tell the student how he/she 
could improve.  

• Curriculum Planning and Development (see Madeleine Hunter, master learning).  
o Assignments need to be directly linked to concepts covered one at a time on the 

syllabus.  
o They need to be explained concretely never abstractly.  
o The approach to assignments should be hierarchical - learning one concept will 

prepare you to do speech behavior x, making the concept and the behaviors linked but 
increasingly difficult in a hierarchy of tasks. In other words, as the course moves 
forward, you should be incorporating objectives learned previously and making the 
assignments more difficult to master.  

o Whenever possible, provide hands-on activities to let students demonstrate examples 
to themselves.  

o Use small groups with diverse learners so students who learn best from peers can 
have opportunities and shy students can practice conversation.  

o Plan lessons that are versatile enough to reach students who learn by different styles 
(see Howard Gardner and Robert Sternberg).  

o Tell students each class day what the objective is for the material they are supposed 
to master. Print course objectives-main and sub point-on syllabus and all assignment 
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handouts.  
• Classroom Behaviors: you model good speech behavior to students who must also show 

these attributes  
o Being on time  
o Being respectful of others  
o Speaking in an appropriate tone  
o Respecting diverse opinions 
o Recognizing freedom of speech does not mean saying racist, sexist or dirty remarks 
o Dressing appropriately for a formal public speech  

• Oral Critiques:  
o Assess for subcategories of delivery, content and organization 
o Assess for qualities of an informative speech, persuasive speech, debate, or group 

presentation  
o Teach students to orally critique each other rather than looking to the teacher 
o Cover the concept of risk: the listener takes the same risk as the speaker. Listeners 

must be able to tell the main point and discuss the qualities of the speech type using 
speech terminology. 

o Your job is to teach the listeners how to critique so that students' criteria for 
evaluation match the teacher's professional criteria. 

• Written Critiques:  
o Each student receives a detailed written statement about the strengths and weaknesses 

of the speech, not just an oral critique 
o Assignments are structured so that students write two written critiques of a peer at 

different points in the semester and he/she writes a critique of him/herself 
• Digital Critiques  

At least twice a semester, each student should get to view a digital recording of his/her 
speeches. This activity functions as self-teaching, especially with respect to delivery 
problems.  

• Test Construction  
o Test banks are available with most textbooks  
o Does the test measure what the students should learn?  
o Does learning this material in this way make the students better understand how to 

give and critique a public speech?  
o Are any questions too trivial or biased? Do any answers to questions reveal a 

weakness in the teacher's presentation, which needs to be adapted?  
o What test questions, if answered well, will teach students how to perform speeches 

better? Should the test be a speech? An analysis of a speech?  


